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ABSTRACT 
Career choice and development are influenced by societal institutions and organisations in 
the structure of education and employment (Brown, 2002). Career education in the South 
African context was instituted in 1943 and posed many challenges and limitations due to job 
reservation in apartheid structures, poor achievement, negative self-perceptions and the 
limited numbers of trained school staff needed for adequate career education and guidance 
(Akhurst & Mkhize, 2006). A further hindrance to career education was the obligatory subject 
choice and decision-making process at the end of Standard 6 (currently Grade 8). In 2019,  
subject choices are made at the end of Grade 9 or the end of what is known as General 
Education and Training (GET).  
 
At the ages of 14 and 15 years, learners are at the onset of career exploration where school 
subjects are chosen that will have a direct influence on their future careers. However, they 
may rely on uninformed peers for key information and may experience peer influence and 
pressure in making such choices. The notion of fellowship becomes particularly important 
during adolescence, yet the ability to withstand peer pressure is not fully developed until 
around age 18 when learners are in their final Grade 12 year (Stautz & Cooper, 2014). 
During the senior phase of learners’ lives, career choices are a pertinent theme and take 
place during a restricted period of time during which a set of activities, such as orienting, 
planning and subject choice decision-making are needed for choices and decisions 
regarding education and work (Van Tuijl & van der Molen, 2016). Studies show that peer 
relationships have a major influence on career uncertainty of learners in their career 
exploration phase which is not fully understood.  
 
This study responds to a gap in research and contributes to the scarcity of literature on the 
effects of peer influence on senior phase learners’ subject choices paramount for reassuring 
their future vocations as they enter into the FET phase of their schooling careers. 
Furthermore, this study attempts to reveal the direct influence by peer groups on senior 
phase learners’ subject choices within the learning context that has not yet been 
acknowledged and integrated for subject choice decision-making at Grade 9 level proposed 
by the National DBE. 
 
Conceptualised within an interpretivist research paradigm and utilising a generic, qualitative 
research design, this research aimed to explore the effects of peer group influence on FET 
viii 
phase learners’ career choices in their Grade 9 academic year and the impact of the peer 
group on their current career development.  
A generic qualitative research design was used to explore the effects of peer influence on 
the participants’ career choices because this design allowed for thorough exploration and 
included elements of description, interpretation and understanding. This type of research 
design aimed to examine the participants’ reports of their subjective opinions, attitudes, 
beliefs, and reflections on their subject choice experiences in their Grade 9 year. Four FET 
phase participants from a private school setting took part in this research and data collected 
included three specific data sets, namely, individual semi-structured interviews, individually 
crafted collages in a group setting and a focus group interview. The data has been analysed 
using qualitative content data analysis in order to identify themes and recurring patterns as 
described by the participants.  
From this research, it was found that first, peers’ role on the participants’ subject choice 
selection processes at the end of their senior phase of schooling was beneficial for them in 
determining their individually preferred career choices for the future. Therefore, the 
significance of the effects of peer influence on the participants’ career choices was 
significant and noteworthy. Secondly, the findings of this research confirmed that familial 
and other relevant secondary influences were present on the majority of the participants’ 
subject choice selection experiences and were perceived as hindrances for them in 
determining their individually preferred career choices for the future. Thirdly, findings 
showed that the subject bands selected by the majority of the participants have a significant 
impact on the course options available to the them in the pursuit of their HETCs. Despite 
their school’s subject choice requirements, a significant number of the participants in this 
study expressed that they would have preferred to have picked a different school subject or 
a band of subjects if they were not required to adhere to the subject band options offered by 
their school. Finally, findings showed that research participants had definite career 
aspirations related to their intentions and attitudes towards pursuing their preferred 
occupations. 
Recommendations based on the findings of this research are for acknowledged and 
integrated peership in subject choice by the DBE, parents and teachers for reassuring career 
choices by Grade 9 learners. Information regarding peer influences that may affect learners’ 
attention towards potential professions should be readily available to senior phase learners 
in career guidance, career guidance websites and on-site school settings. Furthermore, the 
role of peership in the compulsory subject choice selection processes at schools should be 
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integrated within the Life Orientation curriculum when learners are exposed to topics related 
to subjects, career fields and study choices, decision-making skills, diversity of jobs, 
opportunities within career fields, and trends and demands in the job market.  
A recommendation in relation to parental and teacher involvement in learners’ compulsory 
subject choice selections is for parents, caregivers and teachers to expose learners to the 
realities of their desired career fields (Akhurst & Mkhize, 2006). Although the DBE 
acknowledges that the parental role is essential for making appropriate subject choices at 
the Grade 9 level, it is recommended that parents and teachers should mentor learners by 
providing regular advice and enlightenment about peer influences that may affect their 
attention on a profession during the period of orienting, planning and subject choice 
decision-making needed regarding education and work.  
It is further recommended that senior phase learners should avoid choosing school subjects 
for their FET phase of schooling based on subject teacher preferences, quantity of classwork 
and homework according to the requirements of each school subject and peer preferences 
for particular school subjects. 
In light of subject-choice selections, it is recommended that there should be a choice of 
subject combinations that will leave senior phase learners with options and room to 
manoeuvre especially for those learners who are unsure of their desired career destinations. 
It is therefore recommended that learners conduct research and find out how their favourite 
subjects manifest in the working world, since they may be relevant to a field that they 
themselves are not yet aware of. 
Finally, providing support and understanding for learners who are in this phase of decision-
making calls for urgent attention through school planning and policy based on the majority 
of the participants’ reported difficulties with limited subject offerings, and short timeframes 
available to make decisions, despite the impact of such constraints appearing to have 
lessened over time (Yamin-Ali, 2014).  
It is strongly recommended that apart from the Life Orientation subject in isolation, regular 
career guidance interventions be introduced for senior and FET phase learners throughout 
their final years of high school. Such interventions should include repeated exposure to talks 
by professionals in various career fields and visits from South African universities, 
companies and organisations who could communicate essential information regarding 
career fields and their corresponding school subjects to learners.  
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Freeman (2018:274) describes my research journey as: 
a researcher writing laboriously away until he or she has completed the book-like document 
that marks the individual’s entry into the world of emerging scholars. This approach is often 
chosen as a means of enabling emerging scholars to submit and/or publish information from 
their dissertation during or shortly after completing their dissertation process giving them a 
head start in a competitive faculty job market and launching their future careers in the 
professoriate. 
Freeman’s excerpt (2018:274) succinctly describes my research journey as one that 
requires physical and mental labor that brings about a mixture of discovery and hard work. 
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organise my materials in such a way that will allow much of my original data to stand 
relatively free, and to use secondary sources to support my arguments. Although putting this 
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CHAPTER 1 
RATIONALE AND OVERVIEW OF STUDY 
1.1 INTRODUCTION 
Career choice and development are influenced by societal institutions and organisations in 
the structure of education and employment (Brown, 2002). Career education in the South 
African context was instituted in 1943 and posed many challenges and limitations due to job 
reservation in apartheid structures, poor achievement, negative self-perceptions and the 
limited numbers of trained school staff needed for adequate career education and guidance 
(Akhurst & Mkhize, 2006). A further hindrance to career education was the obligatory subject 
choice and decision-making process at the end of Standard 6 (currently Grade 8). In 2019,  
subject choices are made at the end of Grade 9 or the end of what is known as General 
Education and Training (GET).  
 
The early stages of high school are the time when young adolescents begin to draft their 
career plans in order to successfully become college and career ready (Lapan et al., 2016). 
At the ages of 14 and 15 years, learners are at the onset of career exploration where school 
subjects are chosen that will have a direct influence on their future careers. However, they 
may rely on uninformed peers for key information and may experience peer influence and 
pressure in making such choices. The notion of fellowship becomes particularly important 
during adolescence, yet the ability to withstand peer pressure is not fully developed until 
around age 18 when learners are in their final Grade 12 year (Stautz & Cooper, 2014). 
During the senior phase of learners’ lives, career choices are a pertinent theme and take 
place during a restricted period of time during which a set of activities, such as orienting, 
planning and subject choice decision-making are needed for choices and decisions 
regarding education and work (Van Tuijl & van der Molen, 2016). Furthermore, Slaten and 
Baskin (2014) suggest that peer relationships have a major influence on career uncertainty 
of learners in their career exploration phase which is not fully understood, thus calling for 
further research in this area.  
 
The current study explores the effects of peer influence on Further Education and Training 
(FET) phase learners’ career choices in their Grade 9 academic year. The schooling phase 
in which the participants are currently in refers to that point of their schooling from Grade 10 
to Grade 12. It must be ascertained that FET is referred to as one of the bands of the phases 
of the South African education system alternatively referred to as the “post-school” band in 
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which the participants of this study are currently in the process of completing at a private 
school setting. The schooling phase in which the participants are currently embedded in, 
namely FET, is not of occupational or vocational nature and shall not be confused with 
Technical and Vocational Education and Training (TVET) associated with technical-
vocational education. TVET is known to comprise of vocational or occupational education 
with entrepreneurial curricula focusing on a specific range of jobs, employment and 
entrepreneurial possibilities within the South African socioeconomic context.  
Amongst societal and familial expectations, peer pressure is paramount in terms of the 
development of a teeenager’s self-concept and this affects career decision-making (Peila-
Shuster, 2015). Peila-Shuster (2015) proposes a decision-making process which she refers 
to as a ‘dependent’ approach where decisions are based upon the reactions of learners’ 
peers and family. This process of decision-making appears to suggest that belonging to a 
particular peer group may lead to independent uncertainty about subject choices and 
motivation, in turn suggesting that these learners face challenges in career decision-making.  
The establishment of strong and supportive relationships and attachments to others can be 
critical for addressing career uncertainties (Maree & Di Fabio, 2015). Developing 
interpersonal skills that facilitate development, maintenance and enhancement of 
relationships is not only a prerequisite for career development, but also for producing and 
sustaining hope, another critical factor in career development and management (Maree & 
Di Fabio, 2015).  
Pertinent to this phase of schooling are the foundations laid in earlier grades to develop 
learners’ skills and attitudes that will influence their personal social development goals and 
ultimately the integration of growth and change in their career development and abilities in 
balancing life roles within society. Maree and Di Fabio (2015) suggest that defining future 
areas of growth, identifying good health habits and ways of addressing peer pressure, 
understanding that motivations and aspirations are likely to change throughout one’s life, 
and the acknowledgement that each learner will face several life roles are essential areas 
that are part of any learner’s development.  
Worldview generalisations derived from learners’ social learning experiences constitute both 
a process and outcome of a perception of the world of work through their self-reflection 
(Chen, 2015). A worldview generalisation is regarded as essential in learners’ agency that 
is responsible for the contemplation of feasible ways of achieving career goals in the light of 
distinct contexts such as peer contexts that learners themselves encounter, thus obtaining 
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a greater worldview generalisation by making sense of a variety of dynamics present in the 
world of work (Chen, 2015). Self-observation generalisation and worldview generalisation 
function collaboratively in learners’ self-reflections and are the results of the social learning 
process and its impact on learners’ intentions and actions (Chen, 2015). This can be 
illustrated by learners’ identification of their own abilities which would likely not occur without 
the experience of encouragement by their peers. As a result, learners may consider career 
directions based on their appraised abilities in particular subject fields and explore training 
options to further their education and training in those particular fields. Hence, learners’ 
intentions and actions work together to help them choose careers in the realm of identified 
and appraised subject fields associated with particular future career paths.  
The remainder of this chapter seeks to provide the reader with the background to the study, 
motivational reasons for conducting this study, the problem statement explaining the gap in 
research and the importance thereof, the aims that this research intends to address, the 
research design and methodology, and its ethical considerations. Key research concepts 
referred to throughout this research are clarified for the reader and the chapter concludes 
with the summary of the scope of the study.  
1.2 BACKGROUND TO THE STUDY 
According to the South African National Department of Basic Education [DBE] (2017), Grade 
9 is deemed as an essential year of study in the life of South African learners when they 
need to begin considering possible careers they would like to pursue in the future. In order 
to receive their National Senior Certificate (NSC) in Grade 12, at the end of their Grade 9 
year, learners must choose three school subjects (in addition to languages) that they will 
continue with until Grade 12. The DBE requires that learners must have seven subjects in 
total when choosing subjects for their chosen career paths, four of which are compulsory 
subjects that include one Home Language subject, one First Additional Language subject, 
Mathematics or Mathematical Literacy and Life Orientation. Three of the optional subjects 
from a list of twenty-five approved subjects are then chosen by Grade 9 learners including 
a maximum of two additional languages. The DBE allows learners to change two of their 
optional subjects in grades 10 and 11 and one of their optional subjects in their Grade 12 
year.  
The DBE (2017b) maintains that subject choices at the end of Grade 9 assist in determining 
the field of study learners can follow once they complete their high school journeys. 
According to the Institute for Balanced Living (IBL) (2012), Grade 9 learners try to identify 
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their future career paths based on decision-making on subject choices and are left with little 
room for review, flexibility, and open career options during their last three years of schooling. 
This means that if learners do not choose the appropriate combination of school subjects as 
prescribed by the DBE, they could find themselves unable to enter into certain higher or 
further education programmes in order to reach their individually planned career 
destinations.  
Apart from room for review, flexibility, and open career options during learners' last three 
years of schooling, the Institute for Balanced Living (IBL) (2012) proposes that peer pressure 
affects independent subject choice resulting in learners choosing subjects that their peers 
have chosen. This means that the opportunity for independent subject choices may decline 
and subject choices may be based on the social expectations of a learner’s peers. According 
to Myers (2008), individuals have the tendency to evaluate themselves partly in terms of 
their group memberships resulting in a sense of togetherness. The notion of group 
membership aims to strengthen self-conceptualisation evident in adolescence and may 
have a direct influence on an individual’s decision-making about subject choices. The nature 
of peer influence is based on the value system and practices common at the peer group 
level while in synergy with the unique identity and approval needs of learners at a personal 
level (Donald, Lazarus, & Lolwana, 2010). Thus, the nature of peer influence may have 
negative, positive or conflicting effects on the individual learner’s subject choices.  
Due to the lack of concrete evidence on the nature of the effects of peer influence on 
individual decision-making on subject choices pertinent for learners’ career choices, an 
exploration of these effects and their impact on the career development of learners during 
their Grade 9 academic school year is needed.  
1.3 RATIONALE FOR THE RESEARCH 
This section discusses how I developed an interest in this research topic and reasons why 
I decided to explore the effects of peer influence on learners’ subject choices in their Grade 
9 academic school year.  
In my experience as a registered counsellor in a private school setting, subject choice is an 
integral part of career development of Grade 9 learners in their high school careers. During 
their Grade 9 year, learners undergo a subject-choice and career assessment in order to 
explore their abilities, aptitudes, personalities, values and interests to determine their 
strengths and challenges in relation to their career choices in order to promote their journey 
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into reassuring future vocations. During this process, learners often appear to provide 
answers and demonstrate perceptions about themselves that are not aligned with their true 
abilities, aptitudes, personalities, values and interests. One of the potential reasons for this 
is external influences such as learners’ family backgrounds, when the family insists that the 
learner must follow a specific career. This appears to influence the learners' subject choices 
and career assessments that may not be in agreement with their true abilities, aptitudes, 
personalities, values and interests.  
Apart from suspecting that Grade 9 subject choices for career development may be 
influenced by other relevant social factors, limited South African research on decision-
making regarding subject choices is available especially with regard to the current trends in 
the world of work. There has been minimal South African research in career psychology and 
counselling which means that professionals have had to rely on international research with 
little regard for the South African context specifically related to the effects of peer group 
influence on learners’ career choices. 
There is considerable research on peer influence that focuses on risky behaviour among 
adolescents and the nature of peer influence as a social phenomenon in many societies but 
no research appears to have been done on peer influence on Grade 9 decision-making on 
subject choices as prescribed by the DBE. Thus, it is difficult to relate the international 
literature to the South African context and its prescribed Grade 9 subject choice process in 
schools required by the DBE.  
On the official website of the DBE, the department acknowledges that the parental role is 
essential in assisting learners to make appropriate subject choices at Grade 9 level. The 
DBE encourages parents to discuss the various options with their children in order to ensure 
that appropriate subject choices are made in light of their future career planning. In addition, 
the DBE encourages parents to assist their children in collecting information on a variety of 
career fields, school subjects and NSC Grade 12 pass requirements that they will need to 
access higher education qualifications. Thus, the parental role is encouraged by the DBE 
for helping Grade 9 learners make the right subject and career choices. However, direct 
influence by peer groups within the learning context has not been recognised as an influence 
on decision-making regarding subject choices which highlights a gap and calls for research 
on the effects of peer influence on Grade 9 learners’ subject choices which are paramount 
for reassuring future vocations.  
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As the researcher, I regard this study as relevant because decision-making about subject 
choices takes place within school settings where social influences such as the influences of 
peers on learners appear to contribute to their choices which will determine their future 
careers in the world of work within the South African context. Exploring the effects of peer 
influence on learners’ subject choices in their Grade 9 academic school year will provide 
clarity about the role that peers play in learners' subject choices. In addition, the results of 
this research may be relevant for professionals who are involved in counselling learners on 
career choices. 
 
1.4 THEORETICAL FRAMEWORK INFORMING THE STUDY 
 
Career theories provide a guideline within which an understanding can be obtained about 
career choices by providing researchers with various directions which we can follow in 
exploring career choices and learner development. With relevance to the statement 
motivating this research, this study is directed at exploring the effects of peer influences on 
learners’ subject choices pertinent for their career development. I use Bronfenbrenner’s 
(1979) ecological systems theory as the point of departure in understanding learners’ 
development within the context of the system of relationships that form their environment. 
As the primary theoretical underpinning of this study, Bronfenbrenner’s (1979) ecological 
systems theory stresses the importance of understanding learners within the context of 
multiple environments, also known as ecological systems, in attempting to understand their 
development. The system is organised into five levels of external influence categorised from 
the most intimate level to the broadest.  
 
Congruent to learners’ systems that shape their lives, Erikson’s (1968) theory of 
psychosocial development is applied in order to conceptualise learners’ stages of 
psychosocial development with relevance to their career choices pertinent for their career 
development within the South African setting. Holland’s (1997) theory of vocational 
personalities and work environments attempts to further conceptualise the participants of 
this study by attempting to detect their resemblance to basic personality attributes termed 
“types” which have historically been assessed as vocational interests. Finally, Super’s 
(1980) life-span and life-space approach attempts to conceptualise learners as individuals 
moving through five sequential life stages, each requiring the achievement of different career 
developmental tasks based on their backgrounds.  
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In summary, the main theoretical framework by Bronfenbrenner accommodates the 
remaining three theoretical perspectives that inform learners’ psychosocial development, 
personality development, and career development. The application of these theoretical 
frameworks underpins the purpose of studying and interpreting the identified phenomenon 
within a particular school of thought. Figure 1.1 below illustrates the theoretical framework 
informing this study which is more extensively explored in Chapter 2. 
 
Figure 1.1: Theoretical framework 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 1.1 demonstrates the theory triangulation in this study involving the use of multiple 
perspectives for the purpose of interpreting and informing the research topic. Using various 
theoretical perspectives appropriate to the climate and the participants in this study, the 
selected theoretical positions present different perspectives to the information to strengthen 
the validity of this study.  
 
Applying the suggested theoretical triangulation method in this study increases the 
confidence in the research data, establishes an innovative way of understanding the 
identified phenomenon, reveals unique findings, challenges and integrates the theories 
responsible for informing the identified phenomena and provides a clearer understanding of 
the research problem.  
1.5 CLARIFICATION OF RESEARCH CONCEPTS 
The concepts are clarified below as to their meaning and relevance for this study. Concepts 
were acquired from the main research question in guiding this study.  
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1.5.1 Career 
Career refers to people within a middle-class society context pursuing an occupation, 
progressing from entry level positions of employment and remaining in their established 
space of employment until retirement (Stead et al., 2006). According to Sullivan and Baruch 
(2009), the definition of career entails one's relationship to a stable employing institution with 
individuals' progressing high up the firm's hierarchial ladder seeking to gain better extrinsic 
rewards.  
In this study, the word career is associated with learners who have undergone the 
compulsory Grade 9 school subject choice process by adhering to the requirements set by 
the DBE in considering possible careers they would like to pursue in the future.  
1.5.2 Career Development  
Career development is defined as a long-lasting, thorough and dynamic perspective on how 
career exploration, awareness, aspirations, personal interests and expectations evolve and 
how they are affected by societal, socio-economic, educational and familial influences 
(Hartung, Porfeli, & Vondracek, 2016). According to Patton and McMahon (2014), a broader 
understanding of career development must be adopted due to the social and cultural shift 
which the world of work within the South African setting has undergone. As such, the notion 
of career develpment is also undergoing a noteworthy paradigm shift thus, “... career 
development connotes a continuous stream of career-relevant events that are not 
necessarily linear or positive in impact and that may or may not be subject to personal 
agency” (Brown & Lent, 2014, cited by Patton & McMahon, 2014:8). 
In this study, the term ‘career development’ is associated with FET Phase learners who are 
in the process of career exploration and occupational awareness, determining their career 
ambitions, exploring their personal interests and subject choice expectations set by the DBE.  
1.5.3 Subject Choice  
Subject choice is regarded by the DBE (2017b) as a selection process in which learners are 
required to select seven compulsory school subjects at the end of their Grade 9 year in 
preparation for their years in the FET band. Out of the seven compulsory subject choices, 
four compulsory subjects must be selected of which two include two official languages (one 
Home Language and one First Additional Language), Mathematics or Mathematical Literacy 
and Life Orientation. The remaining three school subjects can be selected from a list of 
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twenty-five approved subjects pertinent to the process of learners obtaining their NSC at the 
end of their final Grade 12 school year. 
1.5.4 Senior Phase  
The Senior Phase of schooling includes Grade 7 to Grade 9 within the South African 
schooling context. Learners in the senior phase have various subject teachers and move to 
different classrooms assigned to their school subjects throughout the course of the school 
day. This phase provides a firm grounding from which learners can make informed decisions 
about the subjects they will take in Grade 10 (DBE, 2011).  
It is assumed that peer influence will impact learners’ subject choices for Grades 10–12 for 
the primary purpose of determining a field of study and enrollment in HET colleges or 
universities or even other FET institutions such as Technical and Vocational Education and 
Training (TVET) colleges. 
1.5.5 Further Education and Training 
Further Education and Training (FET) refers to the duration of schooling taking place from 
Grade 10 to Grade 12. Career-orientated and technical education and training offered at 
TVET colleges is included in this band. The FET category of schooling comprises of both the 
traditional academic qualification of the NSC, which is awarded upon the successful 
completion of Matric, and the vocational and technical qualifications awarded by South 
African TVET colleges (Maidment, 2017).  
An FET qualification falls between levels 2 and 4 of the South African National Qualifications 
Framework (NQF) offering the traditional academic qualification of the NSC as well as a 
range of vocational modules. TVET training, or the vocational modules, focus on providing 
Grade 10 learners with the education and training they would need in order to carry out 
specific range of jobs suited to the world of work within the South African context. Under 
certain conditions, an FET qualification can make one eligible to apply to study further in 
their field at a university of technology at the HET level (Maidment, 2017).  
1.5.6 Higher Education and Training 
South African tertiary education comprises of undergraduate and postgraduate degrees and 
diplomas at NQF Level 5 or higher. For learners to be eligible to study at a tertiary level, they 
will need to have obtained their Matric certificate (NSC) and meet the admission 
10 
requirements of HET institutions. In some cases, learners also have the opportunity to 
continue with their vocational training at the HET level after the completion of their FET 
qualification. This means that should learners complete the necessary subjects, they are 
provided with the opportunity to study towards a diploma in their chosen fields (Maidment, 
2017).  
1.5.7 Peer Influence  
Peer influence refers to a form of peer pressure whereby influence is exerted by a peer 
group in persuading one to change his/her values and attitudes in order to conform to 
established group norms (Korir & Kipkemboi, 2014). Peer influence is also associated with 
learners who are of the same age and/or school grade level that encourage their peers to 
do or to avoid doing something, regardless of whether they have the desire to do so or not, 
resulting in a change in behaviour in order to meet the perceived expectations of the peer 
group. Taking part in group-related tasks and activities such as the compulsory subject 
choice process at the end of Grade 9 is regarded as one of a learner’s primary stages of 
development where their identities are often closely associated with that of their peers (Korir 
& Kipkemboi, 2014). 
Peer group influence is referred to in this study as the demand placed on learners by their 
peers while engaging in the selection of their subject choices and to peer conformity as the 
degree to which learners adopt actions that are sanctioned by their peers with relevance to 
their career choices.  
1.6 PROBLEM STATEMENT  
Career uncertainty is a challenge experienced by learners having to make career decisions 
when they are faced with subject choices in schools beginning at the end of their senior 
phase year. Stead and Watson (2006) agree that career uncertainty should not be seen 
within a negative realm but rather be seen as learners' indecisiveness as a result of keeping 
career options open. This statement is in contrast with learners having to consider possible 
careers that they would like to pursue in the future based on the expectations set by the 
DBE. They are required to select subjects offered by the schools where they are enrolled 
within a given timeframe which does not allow time and space for reviewing those choices 
or different career options during their last three years of high school.  
Furthermore, Gati, Krausz, and Osipow (1996) suggest that challenges faced during the 
decision-making process about career development are quite normal. They emphasise 
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vocational maturity while proposing that insufficient solidification of interests is one of the 
challenges that prevent learners from making independent career-related choices or 
reaching career-related decisions including choosing the right subjects. Contributing to the 
limited opportunity for review, flexibility and open career options for learners, Stead and 
Watson (2006) acknowledge the context of social pressure on learners to select appropriate 
subjects resulting in unnecessary anxiety and uncertainty for learners during the selection 
process. 
1.7 MAIN RESEARCH QUESTION  
Based on the above problem statement and motivation for this study, the following research 
question was formulated:  
What are the effects of peer group influence on FET Phase learners’ career choices? 
1.8 AIMS OF THE STUDY 
In line with the research question of this study, the study seeks to explore the nature of the 
potential effects of peer group influence on FET phase learners’ subject choices made 
during their senior phase of schooling that will form the foundation of their life-long career 
development.  
1.9 METHODOLOGICAL ORIENTATION  
1.9.1 Research Paradigm 
"Educational research is the application of the scientific approach to the study of educational 
problems. Educational research is the way in which people acquire dependable and useful 
information about the educative process" (Ary et al., 2010:19).  
 
The aim of conducting research is therefore to obtain a solution to an identified problem or 
seek clarification on a problem. The researcher brings about a particular resarch paradigm 
into the research procedure, “... a set of assumptions or beliefs about fundamental aspects 
of reality giving rise to a particular worldview ...” (Nieuwenhuis, 2010:4). This implies that 
paradigms function as a lens through which reality is unravelled which represent what we 
as researchers think about the world and the actions we take with reference to these 
paradigms. Choosing an appropriate paradigm serves the purpose of indicating the 
relevance to specific phases of the study.  
12 
This study is guided by an interpretivist research paradigm which attempts to understand a 
phenomenon through the interpretations that people allocate to the phenomenon 
(Nieuwenhuis, 2010). In this study, I considered the following assumptions of the 
interpretivist paradigm as outlined by Nieuwenhuis (2010): 
• It involves the interpretation of learners' subjective experiences and the manner in which 
they construct their social world by sharing meanings and their interaction or relation with 
one another.  
• By placing learners in their social contexts, a better understanding can be gained of the 
perceptions they have of their own activities such as the selection of their school subject 
choices.  
• In exploring the depth and complexity of the phenomenon, I can establish a sense of 
understanding of the meanings assigned by learners to peer group influence on their 
subject choices in their senior phase of schooling. Through uncovering meanings 
constructed by learners, I can obtain insight into the imparted meanings in order to 
improve my understanding of the phenomenon.  
• The theoretical perspectives that serve to inform my understanding as the researcher of 
this study assisted me in making research decisions and obtain an understanding of the 
world, thus my experience in conducting research and interpreting its findings will 
influence my theoretical framework.  
• My value and belief system as well as prior knowledge has the potential to influence my 
understanding as a researcher of the effects of peer group influence on FET phase 
learners’ subject choices as the phenomenon that I am exploring. In order to envisage 
the world as external and independent from my own personal knowledge and 
interpretation, I must ignore the subjectivity of my own aspirations.  
 
The aim in applying the interpretivist approach is to present a perspective of a particular 
group of people, namely, FET phase learners who are able to make sense of their situation 
by exploring their experience regarding peer group influence on their subject choice 
decision-making experiences during their senior phase of schooling.  
1.9.2 Research Approach  
In this study, a qualitative research approach was undertaken involving an inquiry process 
of understanding a phenomenon with an emphasis on a whole picture rather than the 
breakdown of research variables (Ary, Jacobs, Sorensen, & Razavieh, 2010). A qualitative 
approach entails the development of an in-depth and holistic understanding of the 
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phenomenon under study through methods of text analysis, reports of detailed views of 
participants, transcripts of interviews with participants, audio material, and artefacts 
conducted in a natural setting (Nieuwenhuis, 2010). In a qualitative study, the researcher 
aims to understand reality from a constructivist stance, allowing for numerous meanings of 
personal experiences to be imparted. The researcher thus becomes the instrument through 
which data is gathered and analysed.  
Based on the five main components of a qualitative approach proposed by Yin (2011), I 
aimed to explore how learners make sense of the influences of their peers on their subject 
choices during their senior phase of schooling. The five components of a qualitative 
approach proposed by Yin (2011) include: 
• Examining the meaning of participants’ lives under real-world conditions;  
• Representing the views and perspectives of the participants in this study; 
• Enclosing the contextual conditions within which participants exist; 
• Contributing insights into existing and emerging concepts in an attempt to explain human 
social behaviour; and 
• Aiming to apply multiple sources of evidence rather than relying on a single source alone. 
 
Learners’ shared views of their experiences served to form a holistic picture of their 
encounters and experiences of peer group influence on their career choices in order to 
develop an in-depth understanding of the phenomenon identified in this study. Using a 
qualitative research approach allowed for the opportunity of contributing new insights into 
existing bodies of knowledge through the use of numerous sources of data. 
1.9.3 Research Design  
Akhtar (2016) refers to research design as the structure of research that binds all of the 
elements in a study together by featuring a clear statement of the research problem, 
techniques and procedures to be used for gathering data or information, the population 
under study and methods to be used during the process of gathering data and its analysis. 
Research design serves the purpose of prior planning of the methods to be adopted for 
collecting the relevant data for this study and the techniques to be used in the analysis 
keeping in view the objective of the study. It is, therefore, imperative that an appropriate 
research design is prepared prior to starting the research processes assigned to this study. 
The research design of this study aimed to assist me to organise ideas in a manner which 
would allow me to identify potential errors and shortfalls in the research. 
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A generic qualitative research design was applied in order to understand the research 
phenomenon of this study, process, and the perspectives and worldviews of the participants 
involved. According to Kennedy (2016), generic qualitative inquiry examines participants’ 
reports of their subjective opinions, attitudes, beliefs, and reflections on their experiences of 
a phenomenon. Within the confines of generic qualitative design, researchers are expected 
to be aware of their theoretical positioning, bringing in their truth/reality to the study, and is 
spread out to newly constructed knowledge as they interact with the study’s participants and 
generate data (Kennedy, 2016). A generic qualitative inquiry was therefore appropriate as it 
is not bound by specific methods to generate knowledge. 
Data was collected by means of semi-structured interviews, collages as artefacts, content-
specific participant observations. The analysis of data demands the identification of recurring 
themes or patterns that are supported by the data. Elo and Kyngäs (2008) regard content 
analysis as a research method for making replicable and valid inferences from data with the 
purpose of providing knowledge, new insights, a representation of facts and a practical guide 
to action. The aim of this inquiry was therefore to identify recurrent patterns and themes 
within the data in order to provide a rich description of the effects of peer group influence on 
the participants’ career choices. 
1.9.4 Method of Sampling  
Sampling refers to the process that is applied in choosing a portion of the population for the 
purpose of the study (Nieuwenhuis, 2010). Purposive sampling was used for the purpose of 
this study in order to provide maximum insight and understanding of what was being studied. 
Nieuwenhuis (2010) describes purposive sampling as a means of selecting a limited number 
of participants due to their defining characteristics that makes them the possessors of the 
information that are needed for a study. This method of sampling is deemed as flexible and 
continuous until no new themes emerge from the collected data known as data saturation. 
The limited number of participants in this research study can potentially raise the issue of 
generalisability to the whole population of the research and therefore, purposive sampling 
in this study will not be restricted to the selection of the participants but will also involve its 
context, events, and tasks for the purpose of data collection. Purposive sampling was 
selected as the method of sampling in this study in order to identify and select the 
information-rich cases for the proper use of available resources involving the identification 
and selection of the participants in this study who are proficient and well-informed with the 
phenomenon of interest. In addition to knowledge and experience, participants’ availability 
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and willingness to participate, and their abilities to communicate their experiences and 
opinions in an articulate, expressive, and reflective manner further motivated the application 
of this particular method of sampling. Therefore, to begin purposive sampling, I needed to 
determine the essential selection criteria.  
 
The criteria of the participants in this study were that they should be FET phase learners 
who between the ages of 15 and 16 years of age who have undergone the process of 
selecting compulsory and elective school subjects at the end of their Grade 9 year as 
prescribed by the DBE.  
In order to counter the potential threat of data not being saturated, the purposive sample 
size was determined on the basis of theoretical saturation; i.e., the point in the data collection 
phase when the emergence of new data was no longer evident and brought no new insights 
into the research question of this study. Purposive sampling is highly effective when data 
review and analysis are completed in conjunction with the data collection stage of a study 
(Nieuwenhuis, 2010). 
This study is contextually based in the Johannesburg area of the Gauteng province and 
more specifically based in a private school setting that is an English-medium speaking 
school accommodating learners from Grade R level up to Grade 12 level with a background 
of Catholic education and tradition. The sample of the participants in this study aimed to 
include boys and girls in the FET phase at the private school. English-speaking learners 
were chosen for this study in order to combat potential language barriers between the 
researcher and the learners as participants and to ensure the accuracy of the data collection 
and data analysis of this study. This criterion is relevant to the target population and the 
research methodology used. Biographical information of the participants in this study was 
obtained with their consent using the school’s electronic database. Further information about 
the participants in this study is provided in Chapter 3.  
1.9.5 Data Collection Methods  
Data gathering is deemed as an essential process in research as data serve the purpose of 
contributing towards a better understanding of a theoretical framework (Etikan, Musa, & 
Suna, 2016). It then becomes imperative that selecting the manner of obtaining data and 
from whom the data will be acquired is done with sound judgement (Etikan et al., 2016). This 
study's paradigm and arrangement determined the nature and method of implementation of 
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the data collection methods. Data were collected from FET phase learners who were 
immersed in the learning environment in which this study is framed.  
 
Data were collected from the following data collection methods: - 
1.9.5.1 Semi-structured interviews 
According to Ary et al. (2010), an interviewing method is used to collect data from people 
about their views, beliefs, and feelings based on particular situations in their own words. 
Interviews aim to assist us as researchers to gain an understanding of the participants' 
experiences and the meaning they attach to such experiences. Semi-structured interviews 
are referred to as being generally organised around a set of predetermined open-ended 
questions, with other questions emerging from the dialogue between interviewer and 
participants (DiCicco-Bloom & Crabtree, 2006). Semi-structured interviews are regarded as 
the most widely used technique in qualitative research and may last between 30 minutes to 
several hours (DiCicco-Bloom & Crabtree, 2006). 
For this study, individual semi-structured interviews were conducted by aiming to receive 
particular information from the FET phase learners. Learners were asked the same set of 
questions individually with some flexibility in the sequence of the questions asked. The list 
of questions was limited in length and allowed for open-ended responses by the learners. 
Semi-structured interviews in this study were scheduled in advance at a designated time 
and held within the participants’ school setting. 
 
1.9.5.2 Focus group interviews 
Focus group interviews are known to be helpful when a topic under investigation has limited 
availability of information such as the topic of this study (Ary et al., 2010). Thus, apart from 
individual semi-structured interviews, a focus group interview was conducted to expose 
learners to their peers’ views and perspectives. A focus group interview provides a setting 
for the relatively homogeneous group such as this group of participants to reflect upon the 
questions asked by the researcher (Dilshad & Latif, 2013). Focus groups are known to be 
beneficial when a researcher such as myself intends to find out the participants’ 
understanding and experiences about an issue and reasons behind their particular pattern 
of thinking (Dilshad & Latif, 2013). The focus group interview served the purpose of 
generating information on collective views, and the meanings that lie behind those views 
while aiming to obtain direct evidence about similarities and differences in the participants' 
opinions and experiences as opposed to reaching such conclusions from post hoc analyses 
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of separate statements from each participant (Then, Rankin, & Ali, 2014). Furthermore, the 
ideas expressed by the learners in the focus group interview assisted me to identify further 
questions or other relevant aspects of the phenomenon being studied.  
I used the following general guidelines below for constructing the questions for the focus 
group interview: 
• Focus questions were open-ended and of a qualitative nature; 
• I avoided questions that have possible ‘yes’ or ‘no’ answers;  
• The use of a directive approach was avoided in order to determine the reasons behind 
a particular standpoint or reaction of each participant within the group setting, thus ‘why’ 
questions were not generally asked;  
• Questions were sequenced in a natural flow. 
1.9.5.3 Collages 
"Qualitative researchers may use written documents or other artefacts to gain an 
understanding of the phenomenon under study" (Ary et. al., 2010:442). Apart from individual 
semi-structured interviews and a focus group interview, participants were asked to create 
collages as visual representations of their career choices using newspaper and magazine 
clippings, bits of coloured or handmade paper and portions of other artwork on plain 
canvases. The focus group interview was based on participants’ collages and aimed at 
obtaining specific information with relevance to the research topic. Group interaction 
between participants during the focus group interview aimed to encourage the participants 
to make connections to various concepts through the discussions that may not have 
occurred during the individual semi-structured interviews providing a more comprehensive 
understanding of what was being studied.  
1.9.5.4 Field notes 
Ary et al. (2010) refer to the use of field notes in qualitative research as a common method 
of data collection during observation. In this study, field notes were used for the purpose of 
supplementing information from sources such as participants’ collages, open-ended 
questions and interviews and research data for the secondary purpose of organising and 
note management during the data collection and analysis process. Field notes were used 
for reflection purposes which included personal impressions about the events, comments 
on the research method, decisions and issues, records of ethical issues that may have been 
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encountered, and hypotheses about data analysis. The field notes were analysed in order 
to obtain and provide an understanding of the research setting and behaviour of the 
participants within the setting. The methods of data collection were chosen based on the 
triangulation of information allowing for the provision of a rich, trustworthy description of the 
research topic. A detailed description of each data collection method in this study is provided 
in Chapter 3.  
 
1.9.6 Data Analysis and Interpretation 
Qualitative data analysis is a continuous, iterative and non-linear process in which data 
collection, processing, analysis and reporting are intertwined involving frequent reference to 
original field notes and verification of conclusions (Nieuwenhuis, 2010). Finding similarities, 
dissimilarities, categories, themes, concepts and ideas form part of the continuous process 
(Henning, Van Rensburg, & Smit, 2004). In this study, qualitative data analysis served to 
establish how participants made meaning of the phenomenon by analysing their 
perceptions, understandings, attitudes, values, feelings and experiences in an attempt to 
reflect their construction of the phenomenon (Nieuwenhuis, 2010). During the process of 
qualitative data analysis, my goal was to obtain a summary of what I had gathered in terms 
of common words, phrases, themes and patterns that would contribute to my understanding 
and interpretation of emerging themes while being cognisant of the research question that 
guided this study as well as the aims of this study.  
 
Content data analysis was applied as the process of looking at the obtained data from 
different angles with a view to identifying key areas in the text that would assist me to 
understand and interpret the raw data. Content data analysis is regarded as an inductive 
and repetitive process where similarities and differences are identified in the text that would 
validate or disconfirm theory (Nieuwenhuis, 2010).  
 
The qualitative content data analysis in this study was divided into eight methodical steps 
introduced by Zhang and Wildemuth (2017) beginning with the preparation of the data and 
proceeding to the writing up of the findings.  
 
Step 1 (Preparation of data) 
In this initial step of qualitative content data analysis, the data will be transformed into written 
text before analysis can begin (Zhang & Wildemuth, 2017). The initial step in the analysis of 
the data entailed the process of immersing myself in the data in order to become familiar 
with the information by reading and re-reading notes, transcripts and comments, reviewing 
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and listening to the recorded individual semi-structured interviews and focus group interview 
in preparation for analysis. Transcriptions were made of the recorded interviews, and 
photographs were taken of the participants’ collages. During the process of transcription, 
notes that provided nonverbal information such as participants' gestures and facial 
expressions were included to add to the meaning of the data. During the transcription of the 
data, information which could identify the participants was stripped in order to ensure 
confidentiality, and pseudonyms were allocated to the participants. Once the transcriptions 
had been completed, a re-reading phase took place where notes were made in the form of 
a reflective log in order to capture thoughts when re-reading and going through the data. 
Once thoughts were noted, a review of these notes took place in order merge information 
for the purpose of developing a coding scheme. 
 
Step 2 (Defining the unit of analysis) 
The unit of analysis refers to the basic unit of text that is to be classified during content 
analysis (Zhang & Wildemuth , 2017). An instance of a theme might be expressed in a single 
word, phrase, sentence, paragraph, or an entire document. When using a theme as the 
coding unit, I looked for the expressions of emerging ideas. Thus, I assigned codes to 
particular texts which represented individual themes or issues of relevance to the research 
question.  
 
Step 3 (Developing a coding scheme and establishing categories) 
Coding refers to the process of reading carefully through the transcribed data and dividing 
into meaningful analytical units using symbols, descriptive words or unique identifying 
names assigned to the segments of the data (Nieuwenhuis, 2010). The coding process 
served to enable me to retrieve and gather all of the text and other data that were associated 
with a thematic idea so that the sorted bits of data could be examined together 
(Nieuwenhuis, 2010).  
 
Coding entails summarising participants’ responses into groups, and reducing the number 
of different responses by participants in order to make comparisons easier. Thus, I sorted 
concepts into groups, so that in each group the concepts were as similar as possible to each 
other, and as different as possible from concepts in every other group. To ensure the 
consistency of coding, a coding manual was developed comprising of category names, 
definitions or rules for assigning codes and examples (Zhang & Wildemuth , 2017).  
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Once the transcribed data was coded, organisation of related codes into themes or 
categories took place. Each theme or category was assigned with a label using my own 
descriptive phrases or words from the text to establish a category. A short description or 
definition of each category accompanied by examples or quotes from the text that illustrated 
the meaning of each category was provided.  
 
Step 4 (Testing the coding scheme on a sample of text) 
Testing of the clarity and consistency of the category definitions was done to ensure 
reliability by coding a sample. After the sample was coded, the coding consistency was 
checked. Coding sample text, checking coding consistency, and revising coding rules is an 
iterative process and should continue until sufficient coding consistency has been achieved 
(Zhang & Wildemuth , 2017).  
 
Step 5 (Coding all of the text) 
When adequate consistency has been achieved, the coding rules can be applied to the 
entire body of the text. During the coding process, I continuously checked the coding to 
prevent drifting into an unconventional sense of what the codes meant (Zhang & Wildemuth, 
2017).  
 
Step 6 (Assess coding consistency) 
After coding the entire data set, I rechecked the consistency of the coding. To maintain 
consistency, I had a detailed list showing each code and the reasons for choosing each 
code enabling consistent reference to each code.  
 
Step 7 (Draw conclusions from the coded data) 
This step refers to making sense of the themes or categories identified, and their properties 
(Zhang & Wildemuth, 2017). At this stage, I made inferences and presented my 
reconstructions of meanings derived from the data. This involved exploring the properties 
and dimensions of categories, identifying relationships between categories, uncovering 
patterns, and testing categories against the full range of data (Zhang & Wildemuth, 2017). 
This is a critical step in the analysis process, and its achievement relied almost wholly on 
my reasoning abilities as the researcher. 
 
Step 8 (Reporting my analytical procedures and findings) 
In this final step of qualitative content data analysis, I reported on my decisions and practices 
concerning the coding process, as well as the methods I had used to establish the 
trustworthiness of the study as discussed below. When presenting the qualitative content 
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data analysis results, I intended to strive for a balance between description and 
interpretation. Description aims to provide the reader with background and context and thus 
needs to be rich and thick while interpretation represents a personal and theoretical 
understanding of the phenomenon under study (Zhang & Wildemuth, 2017). A 
comprehensive report with a sufficient description allows the reader to understand the basis 
for an interpretation, and ample interpretation to allow the reader to understand the 
description (Zhang & Wildemuth, 2017). 
 
The aim of qualitative content data analysis is to identify important themes or categories 
within a body of content, and to provide a rich description of the social reality created by 
those themes or categories as they are lived out in a particular context (Zhang & Wildemuth, 
2017). Through attentive and methodical data preparation, coding, and interpretation, the 
results of qualitative content data analysis can support the development of new theories and 
models, as well as validating the existing theories and providing thick descriptions of the 
particular phenomena under study.  
 
1.9.7 Trustworthiness  
Trustworthiness is referred to as the manner in which the researcher is able to convince the 
audience that the findings in the study are worthwhile and that the research is highly valuable 
(Zohrabi, 2013). The criteria applied in supporting the rigour of this qualitative study included 
credibility, transferability, dependability, and confirmability.  
 
"Credibility or truth value involves how well the researcher has established confidence in the 
findings based on the research design, participants, and context" (Ary, Jacobs, Sorensen, 
& Razavieh, 2010:498). This study aimed to represent the realities of the participants in an 
accurate manner by providing assurances in the report of this study that an obligation of 
credibility had been met. Credibility of this study was achieved through reliable assessment 
and member checking in order to confirm the accuracy of analysis and findings. To further 
establish credibility, the application of triangulation of the results from the various methods 
of data collection and data analysis was used to determine potential discrepancies in the 
findings of this study. 
 
Transferability refers to the manner in which the audience are able to draw out the findings 
of the study and transfer these findings to other relevant contexts or situations (Creswell, et 
al., 2010). Thick descriptions provided by the participants were used to supply a large body 
of detailed information about FET phase learners' views of peer influence on their subject 
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choices during their senior phase of schooling for career decision-making in order to ensure 
transferability in this study.  
 
In order to obtain dependability, identified themes were discussed with the participants of 
the study in order to ensure themes were accurate and dependable. The aim of achieving 
dependability in this study was to demonstrate that the applied methods were consistent 
and reproducible and that the research approach and processes were appropriate for the 
context of the study.  
 
Confirmability in this study refers to the extent to which the research is free of bias 
throughout the research process as well as the interpretation of its results (Ary et al., 2010). 
A strategy which was applied to demonstrate confirmability was through triangulation as a 
means of verifying the results. Such verification served as another way of strengthening the 
validity of this study.  
 
Figure 1.2 below summarises the research design and methodology. It should be noted that 
the concepts in Figure 1.2 have been described briefly in this chapter and will be addressed 
in detail in Chapter 3.  
 
INTERPRETIVIST RESEARCH PARADIGM  
Assumes that access to reality (given or socially constructed) is only through social constructions such as language, consciousness, 
shared meanings, and instruments based on a naturalistic approach of data collection such as interviews and observations.  
 
QUALITATIVE RESEARCH APPROACH  
Involving any inquiry process of understanding a phenomenon with an emphasis of a whole picture rather than the breakdown of 
research variables (Ary, Jacobs, Sorensen, & Razavieh, 2010). 
 
GENERIC QUALITATIVE RESEARCH DESIGN  
Applied in order to discover and understand the research phenomenon of this study, process, and the perspectives and worldviews of 
the participants involved.  
 
PARTICIPANT SELECTION: PURPOSIVE SAMPLING  
Selecting a limited number of participants due to their defining characteristics that makes them the possessors of the information that 
is needed for this study. 
 
DATA COLLECTION METHODS  
Session 1 
(individual semi-structured 
interviews) 
1) Learners as participants will be asked the same set of questions individually with some 
flexibility in the sequence of the questions asked. The list of questions was limited in length 
and will allow for open-ended responses by the learners. 
 
Session 2 
(individually crafted collages 
in a group setting) 
2) Learners as participants created their individually crafted career collages. 
 
 
Session 3 
(focus group interview) 
 
3) The group interview was based on participants’ collages and aimed at obtaining specific 
information with relevance to the research topic.  
 
 
DATA ANALYSIS TECHNIQUE: QUALITATIVE CONTENT DATA ANALYSIS  
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Obtain a summary of what I have gathered in terms of common words, phrases, themes and patterns that would contribute to my 
understanding and interpretation of that which is emerging while being cognisant of the research question that guides this study as 
well as the aims of this study. The qualitative content data analysis in this study was divided into the following eight steps:  
 
  Step 1 (Preparation of data) 
  Step 2 (Defining the unit of analysis) 
  Step 3 (Developing a coding scheme and establishing categories) 
  Step 4 (Testing the coding scheme on a sample of text) 
  Step 5 (Coding all the text) 
  Step 6 (Assess coding consistency) 
  Step 7 (Draw conclusions from the coded data) 
  Step 8 (Reporting my analytical procedures and findings) 
 
 
TRUSTWORTHINESS  
Ensured by considering credibility, transferability, dependability, and confirmability. Compliance with ethical standards.  
 
Figure 1.2: The research design and methodology of the study 
 
1.10 ETHICAL CONSIDERATIONS  
This study was conducted based on the following ethical measures and guidelines specified 
by the Faculty of Education Research Ethics Committee at the University of Johannesburg. 
 
1.10.1 Informed consent 
The participants of this study had the right to be informed about the potential risks and 
consequences involved in the study and give their informed consent before participating in 
the research. The aims of conducting this research were communicated to the participants 
of this study keeping them updated regarding any significant changes that may have 
occurred in the schedule of the research. Informed consent was documented by the use of 
a written consent form approved by the institution. 
 
1.10.2 Confidentiality 
The participants of this study had the right to confidentiality ensuring that personal 
information would not be disclosed without the permission of the participants involved.  
 
1.10.3 Anonymity  
Participants had the right in remaining anonymous during and after the management of the 
study, therefore taking suitable precautions in order to protect the confidentiality of both 
participants and data. Participants were made aware of the various data-gathering 
techniques that would be used in the study so that they could make an informed decision 
about their participation. 
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1.10.4 Sensitivity 
As a researcher, I aimed to respond in a delicate manner to any locally established 
institutional policies, frameworks or guidelines for conducting this study as well as being 
critically reflective in the analysis of personal conceptions and potential biases.  
 
1.10.5 The right to participant withdrawal 
Participants in this study had the right to withdraw at any time or in the duration of any stage 
of the study and were not pressured in any form or manner to prevent them from withdrawing 
from the study.  
 
1.10.6 Mindfulness  
In conducting this study, exercising responsibility of mindfulness of cultural, gender-based, 
religious and other relevant characteristics and differences within the research population in 
the planning, conducting, analysis, and reporting of the research findings was prioritised 
continuously and throughout the research process.  
 
1.10.7 Communication of findings  
Communication of the research findings and their significance were communicated in a 
clear, straightforward, and appropriate fashion to the relevant research population, 
institutions and other relevant stakeholders. 
  
1.11 OVERVIEW OF THE STUDY 
 
This study is divided into four chapters:  
 
Chapter 1 of this research report consists of an overarching view of the rationale and 
overview of this study. The aim and objectives of this study were covered, as well as the 
research paradigm, design and methodology followed by a brief diagrammatic description 
(Figure 1.2) which has been included for clarity. Furthermore, I discussed the ethical 
measures and guidelines specified by the Faculty of Education Research Ethics Committee 
at the University of Johannesburg that are adhered to in this study. This dissertation is 
divided into for chapters. 
 
Chapter 2 contains a detailed literature review of Bronfenbrenner’s (1979) ecological 
systems theory as the point of departure in understanding learners’ development within the 
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context of the system of relationships that form their environment and primary theoretical 
underpinning informing this study. Erikson’s (1968) theory of psychosocial development is 
acknowledged in an attempt to conceptualise learners’ stages of their psychosocial 
development with relevance to their career choices pertinent for their career development 
within the South African setting. Holland’s (1997) theory of vocational personalities and work 
environments attempts to further conceptualise the participants of this study by attempting 
to characterise learners according to their resemblance to basic personality attributes 
termed as “types” which have historically been assessed as vocational interests. Super’s 
(1980) life-span and life-space approach follows by attempting to show that learners as 
individuals tend to move through five sequential life stages each requiring the achievement 
of different career developmental tasks. Finally, motivating the essence of applying 
indigenous psychology to the career choice process within the South African setting with 
relevance to the topic of this study is justified by acknowledging the importance of essential 
contextual factors present within the South African setting.  
 
Chapter 3 serves to present a detailed account of the methodology used including the 
research design, paradigm and approach employed in this study and the findings that will 
be analysed using data analysis methods outlined in this chapter. The setting and context 
of this study are described and a detailed account of the research process is included. The 
research methodology section provides a detailed discussion of the data collection, analysis 
methods and processes used. Findings from the collection of data are carefully examined 
using qualitative data analysis. Main themes and sub-themes are identified and presented 
descriptively using the four main data sets (obtained from individual semi-structured 
interviews, individually crafted participant collages, a focus group interview and field notes) 
for further analysis in order to obtain and provide an understanding of the research setting 
and behaviour of the participants. Relevant literature (from Chapter 2) is integrated within 
the identified themes of this study for the purpose of supporting the research-based 
evidence obtained and discussed in this chapter.  
 
Chapter 4 aims to summarise and conclude the study by discussing the emerging themes 
identified in the previous chapter. This chapter summarises the procedures used in this 
study, as well as the findings that emanated from the research question “What are the effects 
of peer group influence on FET Phase learners’ career choices?” The limitations of this study 
are explored with necessary recommendations made for appropriate interventions and 
future studies.  
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1.12 CHAPTER SUMMARY 
 
In summary, this chapter explored the background and rationale for this study while 
discussing the manner in which the identified research problem will be approached based 
on the research paradigm, design, and methodology employed by the context and relevance 
of this study. The aim of this study is to explore the effects of peer group influence on FET 
phase learners’ career choices during their senior phase of schooling. The objectives of this 
study are to obtain in-depth descriptions of FET phase learners' perceptions regarding peer 
influence on their subject choice selection process in grade 9, interpret the challenges of 
peer influence on decision-making about subject choices with reference to learners’ career 
choices and make necessary recommendations for career guidance and counselling 
practices in addressing grade 9 learners’ subject choices pertinent for career choice and 
development. The ethical considerations in this study were outlined and key research 
concepts were included. Chapter 2 provides a review of relevant literature that has informed 
this study and provides a detailed explanation of its theoretical framework.  
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CHAPTER 2 
LITERATURE REVIEW 
2.1 INTRODUCTION 
The purpose of this study is to explore the effects of peer group influence on FET phase 
learners’ career choices during their Grade 9 school year, which in turn impacts their subject 
choices. In exploring the effects of peer group influence on FET phase learners’ career 
choices during their senior phase of schooling, it is necessary to establish both a theoretical 
and a conceptual framework by seeking to provide an overview of some of the literature 
relevant to this study. The chapter begins by attempting to define and understand peer 
influence as a social construct followed by the nature of peer influence outlining common 
characteristics of group members within peer groups that serve as a source of influence.  
Then, career development within the South African setting is discussed in terms of the 
corresponding level descriptors describing learning achievement according to the NQF by 
the South African NQF Act 67 of 2008. The level descriptors prescribe a broad indication of 
the learning achievements and outcomes that are appropriate to and expected of the 
participants in this study.  
Bronfenbrenner’s (1979) ecological systems theory is applied as the point of departure in 
understanding learners’ development within the context of the system of relationships that 
form their environment and primary theoretical underpinning informing this study. Erikson’s 
(1968) theory of psychosocial development conceptualises learners’ stages of their 
psychosocial development with relevance to their career choices followed by Holland’s 
(1997) theory of vocational personalities and work environments conceptualising learners’ 
basic personality attributes termed as “types” which have historically been assessed as 
vocational interests. Finally, Super’s (1980) life-span and life-space approach is discussed. 
His approach describes learners as individuals moving through five sequential life stages 
each requiring the achievement of various career developmental tasks based on their 
backgrounds. Finally, motivating the essence of applying indigenous psychology to the 
career choice process within the South African setting with relevance to the topic of this 
study is justified followed by concluding remarks which encapsulate the nature and context 
of this study. 
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2.2 PEER INFLUENCE AS A SOCIAL CONSTRUCT  
Peer influence as a social phenomenon originating within and cultivated by society is 
regarded as a notion of social influence affecting learner behaviour during adolescence with 
its continuity throughout life (Cascio, et al., 2014). Peers may provide social cues that prime 
reward sensitivity and may place increased value on riskier short-term decisions rather than 
the safer long-term benefits of decisions (Cascio, et al., 2014). In their study, Cascio, et al. 
(2014) conclude that the lack of recognition that a choice is being made by taking risks in 
the presence of peers may lead to a failure to make use of cognitive control resources that 
would otherwise be at learners’ disposal.  
According to Täte and Copas (2010), newly formed groups often progress through a values 
clarification process through group consensus by changing along with unique situations. 
Consequently, peer groups lend their collective value systems to group members who lack 
an appropriate internal value system by providing feedback about how well they are doing. 
Temporary guidance that groups lend to learners as group members and the feedback these 
groups provide to learners constitute peer influence (Täte & Copas, 2010). As group values 
change, the values peer groups lend to their group members change; therefore, the nature 
of peer influence is likely to change along the way. Peer influence is thus almost inevitable 
whether the influence is positive or negative, advantageous or disadvantageous for its group 
members (Täte & Copas, 2010).  
Most peer groups develop in stages and understanding these stages can help peers and 
school staff anticipate how learners may express themselves during each stage of group 
development (Täte & Copas, 2010). In the first stage of group development, members of 
peer groups engage in ritualistic activities associated with uncertainty and concerns over the 
perceived uncertainty of group goals. During this stage, group members attempt to learn the 
rules, get to know each other superficially, and label the leader and remaining group 
members (Täte & Copas, 2010). By being unclear about group goals, learners as group 
members may feel unsure, confused, and anxious thus preferring to discuss trivial topics 
and expressing feelings of inadequacy.  
In the second stage of group development, the evident increase in anxiety by group 
members is described as the notion of making efforts in order to develop and confirm 
learners’ positions within their peer groups (Täte & Copas, 2010). The notion of seeking for 
position by learners in their peer groups reflects the need for learners to structure 
interactions in order to make them more familiar and less anxiety-provoking. As the group 
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develops, anxiety and feelings of ambiguity about goals often increase (Täte & Copas, 
2010). Learners as group members seek roles for themselves in the group with assertive 
group members attempting to influence or dominate the group, others making 
generalisations or superficially avoiding conflict through remaining silent, while some 
members blame the group leader for the confusion they feel. Täte and Copas (2010) suggest 
that by continuously emphasising the essence of the group and its accomplishments, 
fostering group autonomy and independence can be achieved.  
During the third stage of group development, Täte and Copas (2010) suggest that group 
members overcome their defensiveness and engage in greater group involvement allowing 
for the exploration of feelings and discussion of issues. Group membership becomes 
pertinent and members begin to feel individually responsible for their problems and the state 
of the group. This leads to an increase of interaction among group members by group 
members becoming aware of their own and others' problems by establishing the 
development of norms and goals for the group, in turn, strengthening the identity of the 
group. During this stage, group members are known to detect defensiveness among their 
fellow group members and become conscious of the barrier it creates for continued group 
growth. As interactions intensify, more members endorse the emerging group norms and 
values (Täte & Copas, 2010). In this stage, group members begin to share more significant 
personal experiences and challenges by being willing to explore problems and refine group 
norms and goals. In the process, some members of the group may undertake the role of the 
therapist by demonstrating greater concern about the interactions within the group. Group 
members are encouraged to assist each other by becoming more candid, recommending 
alternative behaviours, and encouraging members to try those new behaviours (Täte & 
Copas, 2010). Peers and school staff play significant roles at this stage of group 
development by encouraging peers to assist one another to identify their personal strengths. 
With many peer groups experiencing challenges in reaching the final stage of their group 
development, time to develop group dynamics can be regarded as a far-reaching and long-
term process (Täte & Copas, 2010). Greater trust and support develop during the process 
of this stage which then allows group members to release their defences, drop facades, and 
experiment with new behaviours and attitudes. As a result, the group itself becomes the 
source of learning and strength (Täte & Copas, 2010). When the group reaches this stage, 
group members begin to trust the group and express their feelings more openly with 
empathy and insight tending to increase during this stage allowing group members to 
provide more candid and appropriate feedback (Täte & Copas, 2010). As the mutual trust 
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builds, group members have been reported to show increased loyalty and warmth towards 
one another permitting discussions of serious personal issues without defensiveness or 
immaturity. Group members begin to perceive their group as a powerful force for change 
and acquire satisfaction from their contributions in their group (Täte & Copas, 2010).  
Täte and Copas (2010) conclude that peer cultures continue to exist with no assurance that 
they will be positive or productive. As with individual growth and development, groups need 
rational and sensitively applied limits, encouragement and freedom to make mistakes.  
In their study, Poldin, Valeeva, and Yudkevich (2016) assess peer effects related to peers 
and study partners and have established that there are various channels through which peer 
effects may operate. High achieving peers have been reported to serve potentially as role 
models to their peers and affect peers’ aspirations by encouraging learners to believe that 
they can also be successful and thus they may increase their academic effort based on peer 
influence. Secondly, peers can supply direct learning support to one another in 
understanding concepts or solving homework tasks and/or sharing additional study 
materials. Poldin et al. (2016) conclude that learners interact with their peers and study 
partners more frequently than with other classmates primarily serving as powerful influences 
in their development. Thus, fellowship among learners appears to play a crucial role in the 
ways in which peers affect work and choices as suggested above by Täte and Copas (2010). 
Effective education policy must therefore be based on an understanding of the nature of 
these social processes taking place among peers.  
According to Donald, Lazarus, and Lolwana (2010), families residing in disadvantaged areas 
who have a stable social support network are able to bring up their children more effectively 
than families residing in disadvantaged settings who lack a stable social support network. 
This suggests that an influential peer network system in disadvantaged settings tends to 
make up for the lack of other forms of support including familial support. The value systems 
of peer groups may have positive or negative influences on their members within their 
learning environments (Donald et al., 2010). This suggests that whether the value systems 
and practices of specific peer groups tend to be pro-social relating to positive social 
relationships and norms of peer group behaviour or anti-social relating to actions that tend 
to be harmful or lacking consideration for the well-being of relevant others, learners’ 
development is pivotal in ascertaining the protective or risk factors and effects of given peer 
networks.  
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2.2.1 Nature of Peer Influence 
According to Kiran-Esen (2012), becoming a group member of a peer group is one of the 
main experiences in adolescence in which learners increasingly turn to their peers for advice 
and support. Peer groups are characterised as small groups of friends with similar age 
characteristics and common activities shared among group members serving as a source 
of influence and peer support by providing a context for the adaptation to different peer group 
norms and values (Kiran-Esen, 2012). Peer groups thus exert influence through their norms 
and values suggesting that learners who do not conform to the norms of their peer groups 
may modify their behaviours in order to avoid rejection. Kiran-Esen (2012) suggests that 
peer groups offer independence from caregivers, produce feelings of being valued and 
enable learners to be recognised and accepted by their peers who are of similar age and 
stage of development. Feelings of belonging, acceptance, and attachment intensify during 
adolescence and may increase the amount of control exerted by learners’ peer groups on 
individual learners as members of their groups. Consequently, being a member of a peer 
group suggests the notion of peer influence based on the demands posed on learners as 
members to be involved in group activities in particular and unique ways.  
Kiran-Esen (2012) suggests that peer influence may be experienced in direct and/or indirect 
ways with not so obvious indirect methods leading to behavioural influences without 
learners’ full realisation of having been influenced by their peer groups. As opposed to 
indirect peer influence, direct peer influence entails peer-to-peer straightforward instruction 
of fulfilling required expectations within the peer context. Although Kiran-Esen (2012) does 
not place emphasis on individual peer influence, it cannot be ignored but should rather be 
considered as important when learners feel insecure about their personal selves and adapt 
their individual desires to fit into personally preferred peer groups.  
According to Kingery, Erdley, and Marshall (2011), particular types of peer relationships 
have significant peer influence. Assessing the types of relationships existing within the 
notion of peer influence allows us to obtain a deeper understanding of learners’ peer 
experiences and aspects of peer relationships that reinforce the notion of peer influence 
among learners. Kingery et al. (2011) begin by mentioning popularity as a socially 
constructed peer experience describing it as a learners’ level of acceptance by the members 
of their peer groups. Friendship is described as learners’ mutual involvement in a dyadic 
relationship with their peers, and friendship quality as the extent to which friendships are 
able to afford certain provisions such as validation and companionship between learners.  
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Kingery et al. (2011) further argue that peers have a substantial influence on learners’ 
academic performance, achievement motivation, emotional adjustment, attitudes toward 
schooling and the possibility of advancing to the next grade level in their senior phase of 
schooling. Parker et al. (2015) maintain that peer group members have been shown to be 
similar across a range of factors such as being identical to their peers on intrinsic motivation 
(behaviour that is driven only by internal rewards), task value (learners’ evaluation of how 
important, useful and interesting a task is), academic performance (performance outcomes 
that indicate the extent to which learners accomplish specific outcomes), educational 
choices (educational decisions related to the characteristics of the educational system in 
which learners are expected to make at certain curricular choice points), and school 
engagement (involvement with the school's social environment and a sense of fit between 
learners and the school). This similarity has been reported to take place via two processes 
including selection and influence. Selection is reported to take place when learners who are 
similar to one another are more likely to become friends while influence involves peer group 
members developing similarities over a period of time (Parker et al., 2015).  
The career decision-making process by adolescent learners has been regarded as a 
complex process with many of them encountering challenges during this process as they 
lack the needed experience in making such complex decisions pertinent to their vocational 
future (Saka & Gati, 2007). Challenges related to career decision-making may lead learners 
to attempt to transfer the responsibility for making these decisions onto their peers resulting 
in potential long-term implications. Furthermore, adolescent learners who are in the middle 
of their developmental process and with a limited sense of personal identity may not have 
the skills and abilities to engage in the decision-making process with motivation and 
commitment resulting in dependent decision-making.  
According to Saka and Gati (2007), significant others such as peers are considered to be 
among the main providers of information for learners. The information provided by peers 
may influence the decision-making process with the possibility that choices of a suitable 
occupation will be limited, selective and/or biased. In some cases, peers may influence 
learners into selecting a particular occupation and/or career field they think as best while 
other learners actively may seek their peers’ guidance in their decision-making process.  
According to Germeijs and Verschueren (2007), adolescent learners face important 
educational choices such as those involving career-based choices determined by various 
sociocultural settings. The nature of educational decisions may differ from country to country 
and in turn, differences among educational systems can affect timing and the manner of 
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learners’ educational decisions related to their career choices within their sociocultural 
contexts. In making career-related choices in European countries, learners are required to 
confirm an academic discipline of their choice at the beginning of postsecondary education 
for the purpose of qualifying for an undergraduate degree. In contrast, the North American 
educational system expects learners to start their college journeys and make career-related 
choices only later (Germeijs & Verschueren, 2007). Importantly, the possibly different nature 
of educational decisions related to career choices by learners such as those in South Africa 
may not be generalisable to other sociocultural settings such as those discussed above.  
According to Germeijs and Verschueren (2007), educational choices by adolescent learners 
can be conceptualised as career-related choices influenced by ideas about fields of work 
that appeal to their peer group members. Empirical research on how adolescent learners 
make career-based choices appears to be scarce; thus, consideration of learners’ relational 
networks may provide a viewpoint that can facilitate intervention across domains that can 
benefit learners in their career choices rather focusing on abstract models of individual 
career decision-making.  
2.2.2 Career development of FET phase learners  
The NQF and Career Advice Services (CAS) of the South African Qualifications Authority 
(SAQA) (2014) define career development as a continuous task which involves the 
management of learning and work incorporating the transformation of childhood, formal 
career education within the learning environment, and the maturational processes that 
continue throughout learners’ working adulthoods. McDonald and Hite (2015:3) define 
career development as: 
an ongoing process of planning and directed action toward personal work and life goals. 
Development means growth, continuous acquisition and application of one’s skills. Career 
development is the outcome of the individual’s career planning and the organisation’s 
provision of support and opportunities, ideally a collaborative process which focuses on both 
the individual and the organisation.  
In essence, both definitions of career development conclude that career development is an 
ongoing process of acquiring experience that supports the attainment of life and work goals. 
This definition recognises that career development is individually directed, so it 
accommodates career paths built both within and outside organisations and acknowledges 
that spontaneous and unexpected opportunities may arise during this process.  
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The NQF Act 67 of 2008 includes the creation of a database on which records of learner 
achievement are registered to enable national recognition of acquired skills and knowledge 
and ensure an integrated system that encourages lifelong learning. The objectives of the 
NQF Act 67 of 2008 are to establish an integrated national framework for learning 
achievements; facilitate access to, and mobility and progression within education, training 
and career paths; enhance the quality of education and training; and speed up the re-dress 
of past unfair discrimination in education, training and employment opportunities. 
Furthermore, the objectives of the NQF Act 67 of 2008 are designed to contribute to the full 
personal development of learners and the social and economic development of the nation 
at large. 
The NQF Act 67 of 2008 proposes a series of levels of learning achievement, arranged in 
ascending order from one to ten with each level being described by a statement of learning 
achievement known as level descriptors. Level descriptors provide broad indications of 
learning achievements or outcomes that are appropriate to a qualification at particular 
framework levels. Level descriptors are reviewed by SAQA every five years.  
The table below summarises the levels of the NQF Act 67 of 2008. The NQF levels and the 
appropriate categories of qualification types are indicated in Table 2.1 with the research 
participants’ NQF levels and corresponding grades highlighted in grey.  
Table 2.1: NQF levels 
NQF 
LEVEL 
SOUTH AFRICAN QUALIFICATION TYPE 
 Higher Education and Training Certificate (HETC) 
10 Post-doctoral research degrees 
Doctorate degrees  
9 Master’s degrees  
 
8 Professional qualifications 
Honours degrees  
7 Diplomas 
National 1st degrees  
6 Higher certificates 
 
5 National certificates and  
Occupational awards  
 Further Education and Training Certificate (FETC) 
4 Grade 12 
 
3 Grade 11 
 
2 Grade 10 
 
 General Education and Training Certificate (GETC) 
1 GET Certificate 
Grade 9 (last compulsory year of schooling) 
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In their final senior phase of schooling, learners have to decide on subject choices that will 
impact not only on what subjects they take in Grades 10 to 12, but also on their working lives 
after school. 
Retrieved and adapted from The Skills Portal (2018)   
 
The NQF consists of 10 levels divided into three bands; Levels 1-4 equate to high school 
grades 9 to 12 or vocational training; Levels 5-7 are college diplomas and technical 
qualifications; Levels 7-10 are university degrees. 
Given that the participants in this study are adolescent learners in their Grade 10 and Grade 
11 year of schooling, they would therefore fall into the second and third NQF levels. It is 
evident that these learners have achieved their first NQF Level with a GETC in their Grade 
9 final year in the senior phase of schooling during which they will have made their subject 
choices impacting not only what subjects they would take for Grades 10 to 12, but also what 
they would be able to study having completed Grade 12 or their career options after school. 
NQF Level 2 and NQF Level 3 are the focal points in the next section based on the 
background of the participants in this study. 
2.3 INTRODUCTION TO ADOLESCENT DEVELOPMENT  
The participants involved in this study fall within the middle stage of adolescence between 
the age range of 15-16 years. When exploring the effects of peer group influence on 
learners’ career choices during their senior phase of schooling, it is essential to take note of 
their developmental stage and its characteristics as well as its relation to their career choices 
pertinent for their career development.  
Curtis (2015) defines adolescence as a unique phase in the developmental life cycle of 
humankind. Adolescence is seen as a complex and transitional process involving 
progression from the immaturity and social dependency of childhood into adult life with the 
goal and expectation of fulfilled developmental potential, personal agency and social 
accountability (Curtis, 2015). The cultural meaning ascribed to physical maturation and the 
process of social redefinition during adolescence may vary significantly depending on 
cultural, social, and historical contexts although in most countries, adulthood begins at age 
18 (World Economic Forum, 2019).  
All definitions of adolescence, both current and historic, include the age cohort of 14–17 
years characterised as the high school years in the American education system. Movement 
from early adolescence is suggested to begin at the average age of entrance into high school 
at age 14 and ends at age 18, generally coinciding with graduation from secondary 
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education and the most common age of legal majority in both western and eastern cultures 
(Curtis, 2015).  
According to Crow and Crow (1956), modern psychology interprets adolescence as a phase 
of an individual's continuing growth and development, congruent with the definition of 
adolescence by Curtis (2015). Although there is no sharp demarcation between childhood 
and adolescence, or between adolescence and adulthood, each age period represents a 
specific stage in the total developmental and adjustment pattern (Crow & Crow, 1956). 
It must be ascertained that the following theories of adolescent development propose a 
series of sequential progression of development; thus, an understanding of the influence of 
varying developmental theories and contextual factors on adolescent development should 
be noted. These cumulative influences on learners’ contexts therefore suggest that 
development is a non-sequential process.  
2.4 OVERARCHING THEORETICAL FRAMEWORK OF THIS STUDY  
A Russian-born American psychologist, in 1979, Urie Bronfenbrenner developed his 
ecological systems theory in exploring how learners’ development is affected by 'the bigger 
picture' in their worlds (Christensen, 2016). The ecological systems theory assumes that 
learners’ natural contexts are the major source of influence on their development. In detail, 
the ecological systems theory explores learners’ development within the context of the 
system of relationships that form their contexts. Bronfenbrenner’s theory proposes that there 
are five developmental layers of learners’ environment, each having an influence on their 
development with changes or conflict in any one of them rippling throughout the remaining 
layers (Christensen, 2016).  
In order to understand the participants involved in this study, it is not sufficient solely to 
describe them in their immediate contexts (the micro context) but rather consider how the 
various systems interact with the learners and with each other (the meso context). Both 
learners and their environments change over time and Bronfenbrenner maintains that these 
changes are crucial to our understanding of the extent to which the different systems 
influence learners and their development (Christensen, 2016). In Bronfenbrenner’s 
ecological systems theory, everything is interrelated through mutual interaction but to 
varying degrees and at different times. The ecological theory of development has been 
applied as an overarching theoretical framework in this study in order to provide insight into 
all of the factors that play a role in the growth and career development associated with the 
participants of this study.  
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The ecological systems theory identifies five environmental systems of learners’ 
development beginning with the immediate contexts of learners’ development and 
expanding his theory through to the developmental time effects of learners’ development 
(Christensen, 2016). The five environmental systems affecting learner development as 
proposed by the ecological systems theory are summarised below: 
• Microsystem: This is the setting in which learners are closely involved in proximal 
interactions with family, peers, school and neighbourhoods. Learners’ microsystems 
shape many domains of their development, for example, proximal interactions with peers 
occurring in learners’ microsystems that have an influence on their career choices 
(Christensen, 2016).  
• Mesosystem: The mesosystem represents the interconnections taking place between 
learners’ microsystems (Christensen, 2016). For example, occurrences in the peer 
groups of learners can influence how learners respond to the compulsory subject choice 
process at school during learners’ senior phase of schooling. Therefore, whatever occurs 
in the peer group setting can influence the manner in which learners make their individual 
career choices based on the compulsory subject choice process at schools.  
• Exosystem: This system involves the interaction between the social settings in which 
learners do not have an active role in including their immediate contexts such as parent 
workplace schedules or fellow peer family value systems (Christensen, 2016). Learners 
may not be directly involved at this level, but they may be exposed to the positive or 
negative influences of peers’ parents’ workplace schedules or peer family value systems 
and their direct involvement with the learners’ own systems. 
• Macrosystem: This system comprises of dominant economic and social structures as 
well as cultural values, customs and laws that have an influence on all other social 
systems (Christensen, 2016). This can be illustrated through obeying authority and 
respecting senior members and their value systems in learners’ communities. These 
value systems will therefore influence the proximal interactions in learners’ 
microsystems.  
• Chronosystem: In this system, developmental time affects the interactions among the 
above-mentioned systems as well as their influences on learners’ individual 
development. Elements within this system can be either external, such as the timing of 
local or international policy implementation, or internal, such as the psychosocial stages 
that occur during learners’ psychosocial development as per Erikson’s (1968) Theory of 
Psychosocial Development outlined later in this chapter.  
38 
Donald et al. (2010) place emphasis on three additional system levels beyond 
Bronfenbrenner’s ecological systems consisting of the level of regional society such as 
society in the South African setting, the level of continental society such as that of the African 
society, and the global society consisting of the people in the world. We can interpret these 
extended systems as influences posed onto Bronfenbrenner’s ecological systems as 
influences comprising of global economic policies on resources and policies within the South 
African setting and how these influences can filter down through wider and local 
communities, family and school settings, consequently affecting learners and their 
development. Thus, it is essential that we acknowledge these extended systems and the 
effects they have on learners’ development and further integrate them with Bronfenbrenner’s 
ecological systems within the South African setting. 
Bronfenbrenner’s bioecological perspective provides us with a more substantial description 
of environment and its influences than anything else offered by other developmental 
theorists. The bioecological perspective further demonstrates an openness to integrating a 
variety of developmental theories of a descriptive nature in understanding learners’ 
psychosocial, personality and career development. Despite these strengths, the ecological 
systems theory appears to lack specific reference to biological contributors to learners’ 
development in contrast to relevant developmental theories that place greater emphasis on 
learners’ biological development despite being referred to as bioecological models.  
Bronfenbrenner’s bioecological perspective is not negated by this limitation but is a useful 
means of examining the impact of local practices and contexts (Nsamenang & Dawes, 
2007). This can entail the elaboration of existing theoretical positions as discussed below or 
the development of new systems of understanding which account better for some of the 
phenomena that can be found in South African communities.  
2.4.1 Adolescent Psychosocial Development  
Within the social settings of adolescent development, peer involvement has been reported 
to accumulate during this stage of development as peer groups develop into cliques or 
crowds and dyadic intimate relationships increase (Curtis, 2015). As discussed later in this 
chapter, role development emphasises “identity versus role confusion”, as the task of 
learners exploring their independence and developing a sense of self in relation to society 
in Erikson’s (1968) Theory of Psychosocial Development. In this study, Erikson’s stages of 
psychosocial development have been applied as a means of identification and relation to 
the participants’ current stages of psychosocial development. I acknowledge and consider 
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that these stages of psychosocial development are not absolute and may not fully define the 
diverse group of learners who have agreed to participate in this study.  
As a renowned scholar and psychologist, Erikson (1968) emphasised sociocultural 
determinants of development and proposed eight sequential psychosocial stages of conflict 
that individuals need to successfully resolve in order to demonstrate healthy psychological 
adjustment (Shaffer & Kipp, 2010). Erikson’s theory is regarded as psychosocial in 
emphasising the importance of social and cultural factors across learners’ lifespans. Each 
stage of conflict emerges at a unique time directed by biological maturation and social 
demands that developing individuals experience at particular points in their lives (Shaffer & 
Kipp, 2010). Thus, each stage of conflict must be challenged and resolved successfully in 
order to prepare for an adequate resolution of the next upcoming life conflict. Unlike 
Freudian theory which ends at adolescence and young adulthood, Erikson’s developmental 
stages do not end at adolescence and young adulthood believing that problems faced by 
adolescents differ from those faced by parents who are at the stage of raising children or by 
elderly individuals who may be grappling with retirement and ending of their lives.  
• ‘Basic trust versus basic mistrust’ takes place from birth to the age of 1 year. During this 
stage, depending on how well individual needs are met and how much love is received 
during the first year of life, individuals develop a basic trust or mistrust of the world. 
Parents and primary caregivers are regarded as relevant social agents (Shaffer & Kipp, 
2010).  
• ‘The autonomy versus shame and doubt’ stage occurs between the ages of 1 and 3 
years. Children are expected to be autonomous and exercise individuality through 
independent feeding, dressing and hygiene. Failure to achieve independence may force 
children to question their abilities and feel ashamed. Parents are thus seen as key social 
agents (Shaffer & Kipp, 2010).  
• Throughout the ages of 3 to 6 years, ‘initiative versus guilt’ takes place by placing 
emphasis on children attempting to act in a grown-up manner by accepting 
responsibilities beyond their capacity to handle them. Taking on goals and tasks that 
conflict with those of parents and caregivers may make children feel guilty. Successful 
resolution of this conflict requires balance of which children must gain a sense of initiative 
and yet learn not to impinge on rights and privileges of relevant others. During this stage, 
family remains the key to social agency (Shaffer & Kipp, 2010).  
• Between the ages of 6 to 12 years, the ‘industry versus inferiority’ stage expects children 
to master essential social and academic skills. This period marks the notion of social 
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comparison with peers. Children experiencing pride and encouragement in mastering 
tasks develop industry – striving to achieve. Consistent failure and lack of praise and 
acknowledgement leads to a sense of inferiority. Significant social agents during this 
stage include peers and teachers (Shaffer & Kipp, 2010). 
• ‘Identity versus role confusion’ takes place from the ages of 12 to 20 years. This stage 
has been regarded as the crossroad between childhood and maturity. During this stage, 
adolescent learners grapple with questioning their existence and who they are as 
individuals. Throughout this stage of conflict, adolescent learners need to establish basic 
social and occupational identities of themselves; otherwise, they face the risk of 
remaining confused about their roles as adults. Here, the key social agent is learners’ 
society of peers (Shaffer & Kipp, 2010). 
• The ‘intimacy versus isolation’ stage takes place between the ages of 20 to 40 years. 
This stage marks the stage of young adulthood in which strong friendships are to be 
formed as well as reaching sense of love and companionship or a shared identity with a 
significant other. Isolation or loneliness are likely to result from an inability to create 
friendships or companionships. During this stage, key social agents include lovers, 
spouses, and close friends (Shaffer & Kipp, 2010). 
• Between the ages of 40 to 65 years, the ‘generativity versus stagnation’ stage expects 
adults to become productive in their occupations and raise families and look after their 
needs. This stage of middle adulthood is defined by adults’ cultural backgrounds. Unable 
to assume and achieve these responsibilities, adults face the risk of becoming stagnant 
and self-centred. Relevant social agents in this stage are comprised of spouses, children 
and cultural groups (Shaffer & Kipp, 2010).  
• In the final stage of ‘ego integrity versus despair’, older adults reflect back on life viewing 
it either as meaningful, productive and enjoyable experience or as a major 
disappointment consisting of unfulfilled and unrealised goals. One’s life experiences with 
particular importance to social experiences determine the outcome of this final life crisis 
(Shaffer & Kipp, 2010).  
Table 2.2 below summarises Erikson’s (1980) stages of psychosocial development and 
corresponding ages of the research participants’ stage of psychosocial development 
highlighted in grey.  
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Table 2.2: Erikson’s (1980) stages of psychosocial development  
Stage number Approximate age range Erikson’s psychosocial stage of conflict 
1st stage of conflict Birth – 1 year of age Basic trust versus mistrust 
2nd stage of conflict 1 – 3 years of age Autonomy versus shame and doubt 
3rd stage of conflict 3 – 6 years of age  Initiative versus guilt 
4th stage of conflict 6 – 12 years or age  Industry versus inferiority 
5th stage of conflict 12 – 20 years of age  Identity versus role confusion 
6th stage of conflict 20 – 40 years of age Intimacy versus isolation 
7th stage of conflict 40 – 65 years of age Generativity versus stagnation 
8th stage of conflict Old age  Ego integrity versus despair 
Source: Shaffer & Kipp (2010:45) 
 
Focusing on the background of the participants involved in this study, I therefore concentrate 
on Erikson’s fifth stage of psychosocial development referred to as ‘identity versus role 
confusion’ and its relevance to the FET phase learners’ career choices. For these 
participants as adolescents, the main developmental task during this stage is to resolve their 
identity versus role confusion crisis, construct their own unique sense of identity, and find 
the social environment where they can fit in and create meaningful relationships with 
relevant others. Although relationships with parents are still relevant for adolescent learners, 
relationships with their peers become the centre of their lives (Ragelienė, 2016).  
Ragelienė (2016) maintains that adolescent learners’ identity development is related to their 
fellowships with their peers. According to Ragelienė (2016), stable relationships with peers 
are positively related to learners’ identity development consequently preventing stagnation 
in the process of learner identity exploration. In her study, she revealed that achieved identity 
by adolescent learners is related to better relationships with peers. Thus, being a part of a 
peer group consisting of positive communications may provide appropriate social contexts 
for adolescent learners’ personal identity formation and development.  
Taking part in group-based activities and unique collective experiences allows adolescent 
learners to be exposed to diverse values and norms (Ragelienė, 2016). This has further 
been outlined by Kiran-Esen (2012) who proposes that being under the guidance of a peer 
group suggests the notion of peer influence based on the demands posed on members to 
be involved in group activities in particular and unique ways.  
Discussions with peers may also assist adolescent learners to understand themselves by 
constructing their identities through adopting certain peer group values and norms 
(Ragelienė, 2016). Thus, social interactions with peers with identical or different values could 
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be suggestive of adolescent learners confirming their personal worldviews and values. Such 
communication with peers could give adolescent learners the supportive social environment 
needed to openly discuss themselves and who they aspire to be in the future.  
By communicating with peers, adolescent learners can not only discuss their identity issues 
with significant others, but can get their approval and in turn establish their identity more 
easily (Ragelienė, 2016). The fact that high-quality relationships with peers are associated 
with achieved identities could also be related to the fact that stable relationships among 
peers can assist adolescent learners to explore their identities with minimal risk to their self-
image, in turn, stimulating learners to commit to their goals and beliefs (Ragelienė, 2016).  
Erikson’s (1980) stages of psychosocial development appear to be ambiguous regarding 
the outcomes of the proposed psychosocial stages further bringing into question how the 
outcomes of each psychosocial stage influence personality at later stages of his theory. 
Erikson’s theory of psychosocial development provides a somewhat descriptive overview of 
human social and emotional development yet it does not sufficiently explain the causes of 
development taking place in a sequential manner. Erikson’s theory also appears to be vague 
regarding the causes of development and does not identify the types of experiences that 
individuals must experience in order to successfully resolve psychosocial conflicts. The 
theory suggests that development can be clearly described and is sequential in nature, but 
it does appear to be an oversimplification. 
2.4.2 Adolescent Personality Development  
In an attempt to supplement the proposed theoretical ambiguities of the personality related 
factors of Erikson that could be related to or predict quality of relationships with peers and 
how such factors might link with adolescent identity development, Holland’s (1997) theory 
of vocational personalities and work environments will be applied. One of the key 
foundational principles of Holland’s (1997) theory postulates that individual career choices 
are an expression of individual personalities (Nel, 2006). Another relevant principle of 
Holland’s theory is that one can expect similar historical backgrounds of personal 
development for members of identical career choices (Nel, 2006). Furthermore, due to 
identical personalities in a given career group, responses of fellow group members to a 
variety of situations and circumstances are likely to be identical, thus personalities with 
commonalities among them will create settings that are characteristic (Nel, 2006).  
The core idea of Holland’s career choice theory is that most individuals are a combination 
of six personality types comprising of Realistic, Investigative, Artistic, Social, Enterprising, 
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and Conventional personality types (RIASEC). Each personality type is characterised by a 
constellation of interests, preferred activities, beliefs, abilities, values, and characteristics. A 
Holland code (typically the first letters of the three RIASEC types the person most 
resembles) can be generated on the basis of assessments despite Holland’s 
recommendation of applying the rank ordering of all six types to describe individuals and 
their order of preference of working environments (Nauta, 2010).  
Table 2.3 below summarises Holland’s personality types of his theory of vocational 
personalities and work environments. The six personality types characterise a constellation 
of interests, preferred activities, beliefs, abilities, values, and characteristics that can be used 
to describe the participants’ personality types in this study. The six environmental types co-
exist with the six personality types reflecting the traits of the respective participants in this 
study. 
Table 2.3: Holland’s (1997) vocational personalities and work environments theory  
 Type Personality (Nel, 2006). 
R Realistic (R) These types of individuals prefer manual occupations which require working with 
their hands, tools, machinery, and technology. These types of individuals have a 
preference of working in technical career environments. 
Environment: Entails the systematic manipulation of objects, machinery, tools, 
and animals. 
 I Investigative (I) These types of individuals are known to acquire skills concerning mathematical 
scientific tasks. A preference for investigation of physical, biological, and cultural 
phenomena with the purpose of attaining control over such phenomena is 
exercised. In troubleshooting and problem solving, individuals of this type depend 
on thinking, collecting data, and making careful analyses. 
Environment: Accurate investigation and observation of physical, biological, and 
cultural phenomena. These types of individuals in the investigative context see 
themselves as academic, having scientific ability and lacking leadership qualities.  
A Artistic (A) These types of individuals prefer occupations requiring activities which are 
ambiguous, unsystematic, disordered, or use materials to produce creative art. 
In troubleshooting and problem solving, they demonstrate inventive, creative, and 
artistic competencies. 
Environment: Characterised by open, and unsystematic tasks encouraging for 
the creation of art forms and products.  
S Social (S) These types of individuals exercise an interest in others and express a 
preference of informing, training, developing, guiding, curing or enlightening 
others. They tend to acquire skills concerned with human relations competencies 
leading to the development of good interpersonal relationships.  
Environment: This type of environment motivates individuals to view themselves 
in favour of assisting, informing and enlightening of others. Individuals within this 
environment tend to view the world in a flexible manner. 
E Enterprising (E) These types of individuals tend to master persuasiveness and interpersonal skills 
often aiming for the attainment of leadership roles and positions. These types of 
individuals aim for achieving economic and organisational goals often being 
perceived as ambitious and optimistic. 
Environment: This type of environment motivates individuals in enterprising 
activities such as sales and encourages them to view the world in terms of power, 
status and responsibility. Individuals in this environment are perceived as being 
enthusiastic, resourceful and powerful. 
C Conventional (C) These types of individuals prefer an environment in which they can learn about 
various methods of organisational skills such as record keeping, organisation of 
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 Type Personality (Nel, 2006). 
written and numerical information according to a structured plan. During 
troubleshooting and problem solving, these types follow established rules and 
look for advice or counsel. 
Environment: Individuals in this setting are described as conforming, methodical, 
practical and consistent individuals. 
 
It is essential to note that the six personality types as summarised above are in their 
descriptive form. Thus, it would be unrealistic to view all six personality types in such a way 
that personality can be exclusively categorised into one of six types. Due to the complex 
nature of personality, individuals could be expected, to some extent, to correspond with one 
of six personality types yet also demonstrate characteristics of the other personalities. 
Holland describes individuals by using three highest or dominant personality types in order 
to get a general idea of a personality.  
According to Nel (2006), each of Holland’s six environments places particular demands on 
individuals and presents individuals with opportunities congruent with their unique nature. 
Thus, it is common for individuals to strive to find themselves in environments that demand 
certain competencies and personality traits. Holland’s theory acknowledges that 
organisations tend to search for specific types of individuals and require suitable personality 
types through job-recruiting practices.  
Erikson’s fifth stage of psychosocial development depicts the participants in this study as 
questioning their existence and who they are as individuals. Throughout this stage of 
conflict, they are described as needing to establish basic social and occupational identities 
of themselves. Similarly, Holland’s theory defines personal identity as the degree to which 
the participants in this study as individuals need to obtain a clear view of their individual 
skills, goals and talents; this can be related to Erikson’s fifth stage of psychosocial 
development based on the search for individual identity.  
According to Nel (2006), identity linked to personality type relates to the integration and 
structure of organisational and/or environmental goals. This appears to be congruent with 
the definition of career development by McDonald and Hite (2015) as the outcome of the 
one’s career planning and organisations’ provision of support and opportunities viewed as 
a collaborative process focusing on both the individual and the organisation. Here, we can 
clearly adopt an interactionist view of the development of a personality type related to the 
integration and structure of organisational goals as clarified by the NQF Act.  
In essence, Holland’s vocational personalities and work environments theory interprets 
personality as a product of an interchange between hereditary potential and environmental 
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factors (Nel, 2006). Similarly, with the ecological systems theory which looks at learners’ 
development within the context of the system of relationships that form their environment, 
the environment composed of a variety of social influences is interpreted as a reinforcement 
of particular activities, interests, and competencies in learners as individuals by Holland’s 
theory.  
One of the primary criticisms against Holland’s theory is that it is based on the principles of 
a traditional individual-environment fit model and that the individual-environmental 
interaction is rather described in fixed trait-orientated terms (Nel, 2006). The present world 
of work is a turbulent space of continuous changes where notions of restructuring, 
downsizing, and outsourcing take place within a diverse society such as South Africa that 
have a profound effect on the occupational interests and careers of individuals. Economic 
changes and shifts in the labour force within a diverse society such as South Africa mean 
that most individuals have limited career options from which to choose making it crucial not 
to assume that all individuals are free to use interests as the primary basis for educational 
and career choices (Nauta, 2010). One cannot regard Holland’s theory as irrelevant but it 
does require practitioners to be mindful of the constraints of current affairs in society.  
2.4.3 Adolescent Career Development 
As a vocational theorist, Super’s (1980) ideas can be seen to be in contrast with types 
theories such as Holland’s theory. Instead, he saw people as changing over their lifetime 
and occupying different areas or ‘life-spaces’ (Watson & Stead, 2006). One of Super's 
greatest contributions to career development has been his emphasis on the importance of 
the development of self-concept. According to Super, self-concept changes over time, and 
develops as a result of experience. As such, we can assume that he suggests that career 
development is lifelong. He describes career development through a life-span and life-space 
approach portrayed as a ‘Life Career Rainbow’ with two core dimensions comprising of a 
life-stage developmental sequence that is age-related and six internal arcs representing 
learners’ possible life roles comprising of childhood, learnership, workership, home, family, 
citizenship and ‘leisurite’ (Watson & Stead, 2006). Super’s life-span and life-space approach 
regards learners as individuals being able to move through five sequential life stages each 
requiring an achievement of different career developmental tasks.  
The initial stage of Super’s life-span and life-space approach is represented as a growth 
stage taking place from the ages of 4 to 13 years characterised by the development of 
learners’ capacities, attitudes and interests, socialising their needs and developing a general 
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understanding of the world of work. This stage comprises of four critical developmental tasks 
which include becoming concerned about the future, increasing individual control over one’s 
life, convincing oneself to achieve both scholastically and occupationally, and acquiring 
competent work-related habits and attitudes (Watson & Stead, 2006).  
Throughout the second stage of exploration taking place from the ages of 14 to 24 years is 
the period when individuals attempt to understand themselves and find their place in the 
world of work. This stage is particularly pertinent to the current study. Throughout this stage 
of exploration, individuals are known to make tentative occupational choices and eventually 
obtain an occupation. This stage of exploration involves three career development tasks. 
The crystallisation of a career preference stage encompasses the development and 
planning of tentative vocational goals followed by the specification of a career preference 
stage in which generalised preferences are converted into specific choices toward firm 
vocational goals and finally the implementation of a career preference stage by completing 
appropriate training and securing a position in a chosen occupation (Watson & Stead, 2006). 
This second stage of exploration is relevant to the participants in this study as learners who 
are searching for career directions and pathways initiated through subject choices during 
their senior phase of learning.  
The third life stage of establishment taking place from the ages of 25 to 44 years involves 
individuals having gained positions in their chosen fields of work, striving to secure initial 
work positions and pursuing chances for further advancement. This stage comprises of three 
developmental tasks with the initial task of stabilising or securing occupational places in 
organisations by adapting to organisations’ requirements and performing job duties 
satisfactorily followed by the next task of consolidation of one’s position by manifesting 
positive work attitudes and productive habits along with building favourable co-worker 
relations. The final task is to obtain advancement to new levels of responsibility (Watson & 
Stead, 2006).  
The maintenance stage taking place between the ages of 45 to 65 years is regarded as a 
period of continual adjustment, including career development tasks of holding on, keeping 
up, and innovation. Individuals during this stage of maintenance are regarded as striving for 
maintaining what they have achieved in their occupational positions and thus, seeking to 
update their competencies and looking for innovative ways of performing their job routines 
as well as seeking for new challenges along the way (Watson & Stead, 2006). 
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In the final disengagement stage of transitioning out of the workforce taking place from the 
age of 65 years and onwards, individuals are known to gradually disengage from their 
occupational activities and concentrate on transitioning to retirement living by facing 
potential challenges of organising new life patterns (Watson & Stead, 2006). 
The second core dimension of the Life Career Rainbow is that of life roles proposed by 
Super (1980) representing the consciousness that the work role may not be a primarily 
central role in one’s life space. Thus, life roles will vary depending on one’s life stage with 
each life role referred to as role salience. Role salience further denotes one’s level of 
individual participation, commitment to and value expectations of the five life roles 
associated with those of childhood, learnership, workership, home, family, citizenship and 
leisurite (Watson & Stead, 2006).  
Table 2.4 below summarises Super’s (1980) career development stages through a life-span 
and life-space approach. The stage and corresponding ages relevant to this study are 
highlighted in grey.  
Table 2.4: Career development stages through a life-span and life-space approach  
Stage number Life Stage orientation Age range 
Stage 1 Growth 4 to 13 years 
Stage 2 Exploration 14 to 24 years 
Stage 3 Establishment 25 to 44 years 
Stage 4 Maintenance 45 to 65 years 
Stage 5 Disengagement 65 years and onwards 
Source: Super (1980) 
 
According to Watson and Stead (2006), the significance of Super’s career development 
stages, constructs of self-concept development, and career maturity have been questioned 
with relevance to the settings of normative historical backgrounds such as the apartheid 
regime in South Africa and non-normative contexts such as changing economic factors. 
Furthermore, Super’s concept of role salience is questioned in relation to the diverse cultural 
meanings attached to a variety of life roles and work roles within the South African context. 
In order to critically evaluate Super’s career development concept, the need to consider 
socio-political, socio-economic, peer-related and familial factors as prominent influences 
within the South African context is essential. Although career maturity as a construct has 
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been criticised in terms of its failure to recognise and accommodate various South African 
settings, the concept of career maturity can be integrated with the NQF Act. Together with 
the level descriptors which provide broad indications of learning achievements or outcomes 
appropriate to a qualification at particular framework levels, career maturity as a concept 
can change in accordance with SAQA’s five-yearly review of the level descriptors. Thus, it 
is recommended that the cultural meanings of Super’s constructs and applying culturally 
congruent ways of determining such meanings should be researched. 
I further note that life-role salience and values need to be viewed within specific 
developmental and cultural contexts. Finally, in diverse settings, the relative importance of 
gender-related differences related to life roles and values must be acknowledged when 
attending to life-role salience and values issues in career counselling and intervention 
practices within the South African setting.  
There is thus a need for African practitioners within the field of psychology to explore 
developmental pathways and to use them to give direction to interventions for African 
learners in order to eliminate or at least reduce potentially unsuccessful practices 
(Nsamenang & Dawes, 2007). It is therefore imperative for research and interventions to 
understand the ethnotheories and position of the South African society in constructing the 
psyche, childhood and the cultural world. Furthermore, an accurate understanding by 
researchers and practitioners is required in order to consider existing political and economic 
forces which structure life and human relations in particular regions within the South African 
setting (Nsamenang & Dawes, 2007).  
I further attempt to address the evident ambiguities in the theoretical underpinning of 
adolescent career development proposed by the career development stages of Super’s 
theory by exploring the application of indigenous theoretical practices proposed by 
indigenous career psychology within the South African context.  
2.5 DEVELOPMENT OF INDIGENOUS THEORETICAL PRACTICES  
Research within the discipline of scientific psychology has been reported to rely heavily on 
imported models focusing on issues with little or no relevance or applicability to the local 
settings and cultures (Nsamenang & Dawes, 2007). Stead and Watson (2006) claim that the 
application and adaptation of theories, concepts, constructs, techniques and instruments 
from other countries can be valuable within the South African context. In agreement with this 
claim made by Stead and Watson (2006), I would strongly recommend that one should be 
cautious yet not dismissive of Western-based epistemologies and research techniques. A 
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rather integrative approach in the application of local and international theories, concepts, 
constructs, techniques and instruments is recommended as a means of addressing career 
issues and challenges within the South African context.  
According to Padalia (2017), indigenous psychology arose as a reaction to the mainstream 
version of psychology seeking to reflect the social, political, and cultural character of people 
around the world. Padalia (2017) defines indigenous psychology as the scientific study of 
human behaviour or indigenous mindset that is not derived from other regions as well as 
being designed for its indigenous people by emphasising indigenous psychology to be 
context-centred. This definition suggests the acknowledgement and application of various 
meanings assigned to diversities and cultural contexts attributed to the career choice 
process. This approach therefore encourages researchers such as myself and others not to 
lose sight of differences in the meanings attached by societies from various cultural settings 
to the career choice process with relevance to the South African context.  
Upon the recommended integration of local and international epistemologies, the process 
of extracting developmental trends from external sources and introducing contextually 
appropriate modifications fit for diverse cultural backgrounds suggests that theories of 
development and their constructs can be imported yet adapted but need to be re-defined in 
order to become meaningful and applicable to their environment.  
Stead and Watson (2006) highlight six research strategies associated with indigenous 
psychology. I aim to examine these research strategies in order to attempt to explain the 
current status and future pathways for career psychology within the South African setting. 
Although Stead and Watson (2006) have placed these recommended strategies in 
sequential order, I recommend that their strategies for indigenising career psychology 
should rather be implemented in an integrated and non-sequential manner. 
Despite the increasing awareness of Euro-American centred psychology, its awareness and 
application may not be entirely applicable to the South African setting. The appropriateness 
of career theories such as that of Super’s (1980) career developmental stages developed in 
the United States is questionable in the South African career environment. These career 
developmental stages were devised in the United States when unemployment was not as 
prevalent as it is within the current South African setting (Stead & Watson, 2006). Contextual 
factors such as unemployment rates and continuously shifting requirements for entry into 
various educational levels as well as occupational fields continually impact on individuals’ 
career development and will likely impact on the career development of the participants in 
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this study. This strongly suggests that psychological knowledge should be understood within 
its various contexts.  
Indigenous psychology within the South African context must serve its purpose by 
encouraging diverse cultural backgrounds to develop their own unique interpretations of 
phenomena consequently becoming estranged from external and potentially toxic cultures 
from wider and external settings (Stead & Watson, 2006). Career psychology should 
therefore be directed at obtaining informed descriptors of career development phenomena 
and context-bound career intervention strategies for the benefit of the South African 
population. Thus, the interpretations and meanings of career phenomena should include 
South African data applicable to its unique context, particularly in terms of its diversity.  
With multiple perspectives held by people of diverse cultural backgrounds, it is crucial for 
theorists, researchers and practitioners to note that career-related behaviours of people 
within diverse cultural and ethnic groups can vary considerably (Stead & Watson, 2006). 
Thus, it would be inappropriate and unsuitable to accept that the participants in this study 
who come from particular cultural and ethnic groups exhibit identical value and belief 
systems. Therefore, Stead and Watson (2006) recommend that moderating variables such 
as socio-economic status or rural and urban living conditions should not be dismissed in 
order not to distort findings when working with diverse cultural and ethnic backgrounds. 
Although indigenous psychology does not appear to favour the use of a particular research 
method, it is known to recognise both qualitative and quantitative research methods with the 
emphasis on utilising appropriate methods to exploring the problem in question. Stead and 
Watson (2006) place greater emphasis on the use of qualitative research methods as 
applied in this study so that data can be used to contribute to the creation of theory. The 
development of theoretical epistemologies that reflect a particular setting is regarded as an 
essential aspect of indigenous psychology by enabling research participants to reveal their 
perspectives on a problem rather than being questioned in an imposing manner (Stead & 
Watson, 2006). Within the South African context, the oral tradition of expressing and 
revealing information is regarded as important and essential in many of its cultures. 
Research participants from diverse African cultural backgrounds have been reported to 
prefer interviews or being a part of a focus group rather than being exposed to direct 
imposing questioning techniques with which they are not familiar, thus preventing them from 
expressing their views and opinions (Stead & Watson, 2006). This supports the use of 
participatory research where researchers, participants and community members all become 
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involved the research process and can contribute to the acknowledgement and integration 
of moderating variables that diverse participants present for research and theory generation.  
As evident, the indigenous psychology approach does not advocate for any one 
psychological perspective at the expense of relevant others. Therefore, alternative 
psychological perspectives aimed at exploring and examining phenomena of interest are 
encouraged with no single philosophical orientation being superior to another (Stead & 
Watson, 2006). The importance of applying various research traditions and practices in 
exploring career development has been discussed above. Similarly, we can consider 
theories and models of career psychology deriving from external and wider settings and 
schools of thought. Stead and Watson (2006) argue that researchers and practitioners have 
become too entrenched in theoretical perspectives such as those of Super’s (1980) career 
development through a life-span and life-space approach and Holland’s (1997) theory of 
vocational personalities and work environments preventing them from contemplating other 
relevant career psychology theoretical approaches in practice (Stead & Watson, 2006). It is 
therefore suggested that practitioners within the field of career psychology should broaden 
their outlooks, skills and knowledge by reflecting upon and exploring a wider selection of 
available career psychology approaches and openness to the generation of new career 
models.  
Although Stead and Watson (2006) use the final strategy of psychological universalism as 
the sixth research strategy associated with indigenous psychology, I will be using this 
strategy as an overarching principle drawing on the above-mentioned strategies to attempt 
to indigenise the psychological practice of career development so that it becomes applicable 
to the South African setting.  
To conclude, indigenous psychology aims to determine psychological universals applicable 
to a variety of settings and diverse populations. Psychology which emanates from the united 
states is not universal in nature despite its theory, therapeutic approaches and research 
methods being taught and applied in a variety of settings including South Africa (Stead & 
Watson, 2006). With this in mind, achieving universality in psychology means exploring and 
examining career and occupation phenomena within diverse cultural backgrounds such as 
those within the South African setting. It is through the development of indigenous 
psychology that universal psychological principles can be derived (Stead & Watson, 2006). 
This can be illustrated by examining career theories for their appropriateness in the south 
African setting through the adaptation of some of the theories discussed in this chapter in 
order to suit the diverse conditions of the South African society. As previously suggested, 
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recommendations to research the cultural meanings of Super’s (1980) constructs and 
applying culturally congruent ways of determining such meanings is an example of how 
career development through a life-span and life-space approach can be adapted to the 
South African setting. To enable researchers, theorists and practitioners in the field of career 
psychology to focus on issues pertinent to their settings, the large body of existing 
psychological knowledge should not be ignored but rather evaluated in order to generate 
accurate accounts of career psychology research and theory further contributing to the 
universalism of the psychological school of thought. Furthermore, it is imperative that the 
validity of imported constructs deployed in the psychological understanding of Africans be 
validated against local forms of cognition and conduct as suggested by Nsamenang and 
Dawes (2007). 
2.6 CHAPTER SUMMARY 
This literature review attempted to provide an overview of the literature relevant to this study. 
Furthermore, this literature review reported on the knowledge that has been established with 
relevance to peer group influence on FET phase learners’ career choices in their Grade 9 
academic year within the South African setting. In reporting on the knowledge that has been 
established on the relevant research topic, strengths and weaknesses of the schools of 
thought outlined in this chapter have been highlighted for the purpose of critically evaluating 
them. Consideration has been given to peer influence as a social construct and its nature 
with relevance to the South African schooling context. The ecological systems theory and 
bioecological model of Bronfenbrenner was applied as an overarching theoretical framework 
in order to explore the five levels of the environment externally influencing learners’ 
development followed by an examination of various theoretical approaches regarding 
adolescent psychosocial development, personality development, and career development 
relevant to the background of the participants in this study. Indigenous career psychology 
within the South African context was recommended to develop indigenous theoretical 
strategies to address the gaps and ambiguities in the theories of Erikson, Holland and Super. 
Chapter 3 of this study follows with a detailed account of the methodology used including 
the research design, paradigm and approach employed by this study and the findings that 
will be analysed using data analysis methods outlined in the chapter.  
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CHAPTER 3 
DATA ANALYSIS AND INTERPRETATION OF FINDINGS 
3.1 INTRODUCTION 
This research pursued the exploration of the effects of peer group influence on FET phase 
learners’ career choices pursuant to choosing their subjects during their Grade 9 school year 
with relevance to the South African schooling context. In this chapter, a detailed and 
integrated understanding of the data collected is presented by outlining the analysis, 
interpretation and discussion of the research findings of what this study intended to explore. 
Based on the qualitative nature of this study, the information in this chapter has evolved 
from a cross pollination of what the participants have shared with existing literature (linked 
to the review of literature in Chapter 2) and related to the identified themes. My intention is 
to present the findings according to the identified themes and sub-themes that emerged 
after the analysis of the data, cognisant that the participants of this study represent a small 
sample of FET phase learners. The information that has been analysed and presented in 
this chapter has been filtered through my personal experience and competence as a novice 
researcher in this field.  
3.2 OVERVIEW OF DATA COLLECTION AND ANALYSIS 
Chapter 1 (1.9.5) presented the reader with a detailed explanation of the data collection 
methods namely, individual semi-structured interviews in which the participants are asked 
the same set of questions individually with some flexibility in the sequence of the questions 
asked with relevance to the research topic of this study; individually crafted collages as 
visual representations of the participants’ career choices as sources for connections 
between ideas that form a whole and a focus group interview aiming to expose participants 
to their peers’ views and perspectives on the significance of peer influence on their subject 
choices for determining their individually preferred career choices for the future.  
During the process of qualitative data analysis, my goal was to obtain a summary of what I 
had gathered in terms of common words, phrases, themes and patterns that would 
contribute to my understanding and interpretation of emerging themes while being cognisant 
of the research question that guided this study as well as the aims of this study. I applied a 
flexible focus, recognizing that refocusing may be required to extract the greatest meaning 
and most trustworthy conclusions from the obtained data. For example, I may focus on the 
literal meaning of one of the participant’s stories, only to find a pattern in deeper meanings, 
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details not mentioned, an emphasis on time, avoidance of emotional content, or any number 
of other subtle clues that help identify a coherent theme, and realize that I should be focusing 
on emerging hidden meanings of the story.  
 
Being able to retrace my thinking contributed to the emergence of new ideas in the data 
analysis process. A recording of my ideas and decisions also enabled the participants to 
evaluate the conclusions reached. By retracing my thinking, describing the reasons I began 
with preestablished categories for initial coding was found to be useful for building an 
argument to explain why my conclusion is based on categories that emerged only after older 
theories or models did not fit the data.  
 
Data were collected with four FET phase participants over three sessions at a private school 
setting that is an English-medium school with a background of Catholic education and 
tradition. English-speaking FET phase learners were chosen for this study in order to 
prevent any potential language barriers between myself as the researcher and the 
participants. All four of the participants in this study were involved in each of the above-
mentioned data collection methods. Data were analysed using qualitative content data 
analysis by following Zhang and Wildemuth’s (2017) eight methodical steps for data analysis 
as discussed in detail in Chapter 1 (1.9.6) of this study.  
 
3.3 PROCESS OF DATA ANALYSIS 
All three of the interview sessions were audio-recorded and later transcribed in order to 
ensure that no information was omitted and that the descriptions given by all four of the 
participants were fully understood. Once audio-recorded material had been transcribed, a 
re-reading phase took place where notes were made in the form of a reflective log in order 
to capture my thoughts when re-reading and reviewing the data. A review of these notes 
was done in order to determine emerging information that could be used to develop a coding 
scheme. By means of coding, segments of the data were sorted into emerging themes, 
which are discussed below.  
Table 3.1 below is an extract from a coded individual interview transcript from which themes 
were then identified. 
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Table 3.1: Example of individual interview transcript  
Possible theme(s)  (P1) 
(Colour) Coding in individual extract 
(S1) THEME 1: INFLUENCE 
BY PEERS  
QUESTION 3: What role did 
your peers play during your 
subject choice process?  
Reference: peers (friends or 
peers – “them”, “they”)  
• “Ugh… I came to them for consultation, I guess, yeah… like… if I should, because 
then… well, I knew that I wanted to do Life Science and Physics. I was not too sure 
about IT…” 
• “Yeah, I came to them, yeah, and yeah I just decided to do IT.” 
• “I did go to, I did go to them and ask you know. Yeah. Not, not, not necessarily ask but 
yeah should I do this… yeah.” 
• “… do you agree with what I am doing and again do you think that I will be OKAY doing 
it, because then yeah… They know me, I guess will I be able to cope with what I am 
doing, and stuff like that. Yeah.” 
3.4 PRESENTATION AND OVERVIEW OF FINDINGS 
Four main themes and one sub-theme became evident in this research from the analysis of 
the individual semi-structured interviews (S1), individually crafted collages in a group setting 
(S2) and focus group interview (S3), and are outlined in Figure 3.1.  
Figure 3.1 below outlines the four main themes and one sub-theme that emerged from the 
analysis of the data. 
 
 
 
 
 
 
 
Figure 3.1: The themes arising out of the analysis 
 
The themes which emerged relate directly to the research question which asked: “What are 
the effects of peer group influence on FET Phase learners’ career choices?” All four of the 
main themes and sub-theme are directly linked to the significance of peer influence on the 
participants’ choices of subjects at the end of their senior phase of schooling, effectively 
determining their individually preferred career choices for the future. As previously 
mentioned, peer influence is regarded as a subtle form of peer pressure whereby influence 
exerted though a peer group potentially results in a change of values and attitudes for the 
THEME 1: INFLUENCE BY PEERS
THEME 2: INFLUENCE BY SIGNIFICANT OTHERS
• Sub-theme 3.1: Satisfaction of chosen school subjects
THEME 3: CHOICE OF SCHOOL SUBJECTS 
THEME 4: CAREER ASPIRATIONS
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purpose of conforming to established group norms (Korir & Kipkemboi, 2014). Täte and 
Copas (2010) and Korir and Kipkemboi (2010) describe peer pressure as a means of 
bringing about positive or negative, advantageous or disadvantageous influence on its group 
members.  
3.5 DISCUSSION OF THE FINDINGS  
Throughout this section, the findings of this study are discussed, and the significance as well 
as the effects of peer influence on the participants’ career choices are detailed. The findings 
of this study are discussed according to my understanding of the information shared by the 
participants and are supported through the integration of relevant literature and theoretical 
underpinnings, as outlined in Chapter 2.  
As part of the data analysis process, I detailed aspects of the participants’ collages that 
appeared to tell a particular story related to the research question forming a part of the 
interpretation of the data based on my personal insight. It should be noted that the 
participants are referred to as P1, P2, and so on, as shown in Table 3.2 below which 
summarises the data collection methods used together with their appropriate data sets 
accompanied by relevant abbreviations.  
Table 3.2: Key to the relevant data collection methods and their appropriate data sets  
Data collection method  
(S- Session number) 
Data Set Participants involved 
Individual semi-structured 
interviews 
S1: Session 1 
4 Individual semi-structured 
interviews 
P1: Participant 1 
P2: Participant 2 
P3: Participant 3 
P4: Participant 4 
Individually crafted collages in a 
group setting 
S2: Session 2 
4 Individually crafted collages 
P1: Participant 1 
P2: Participant 2 
P3: Participant 3 
P4: Participant 4 
Focus group interview 
S3: Session 3 
1 Focus group interview 
P1: Participant 1 
P2: Participant 2 
P3: Participant 3 
P4: Participant 4 
 
3.5.1 Theme 1: Influence by Peers  
The first main theme that emerged after the analysis of data was “influence by peers”. This 
theme shows the significance of the participants’ peers’ role on their subject choice selection 
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processes at the end of their Grade 9 year of schooling. In the discussion that follows and 
as explained in the literature review section of this study, influence by peers is regarded as 
a form of social pressure exerted on learners to change their attitudes, values or behaviours 
in meeting the perceived expectations of peers (Korir & Kipkemboi, 2014). Taking part in 
group-related tasks and activities such as the compulsory Grade 9 subject choice process 
is regarded to as involving learners’ primary stages of development where their identities 
are often closely associated with that of their peers (Korir & Kipkemboi, 2014). Participants’ 
identities that are known to be closely associated with that of their peers is grounded in 
Erikson’s Theory of Psychosocial Development in which they are expected to develop basic 
social and occupational identities of themselves without facing the risk of remaining 
confused about their roles as adults through the agency of their peer groups (Shaffer & Kipp, 
2010). Peer agency during this stage of the participants’ psychosocial development 
therefore plays a significant role in determining their career choices for the future.  
3.5.1.1 Evidence according to the individual semi-structured interviews 
Detailed analysis and triangulation of data from the participants’ individual semi-structured 
interviews suggests that two out of the four participants have experienced positive and 
advantageous influence by their peers in their subject choice selection processes at the end 
of their Grade 9 year of schooling. When answering about the significance of his peers’ role 
in his subject choice selection process at the end of his Grade 9 year of schooling, P1’s first 
response was:  
“Ugh… I came to them for consultation, I guess, yeah… like… if I should, because then… 
well, I knew that I wanted to do Life Science and Physics. I was not too sure about IT…” 
P3’s response to the same question was:  
“I feel like they played… sort of like a big role, because then they knew me and we…, 
we all had the same denominator which is, “do not involve parents, because they don’t 
write your exams”, so we would influence {laughs} each other and we would tell each 
other uhmm… what we think… suitable for you and is comfortable, or we would just… 
advise you… to do better if you… are interested in a certain subject.”  
In both of these participants’ cases, it is evident that their encounter with peer influence 
during their subject choice selection processes at the end of their Grade 9 year of schooling 
was generally positive and advantageous. Slaten and Baskin (2014) suggest that peer 
relationships make a noteworthy contribution to understanding career uncertainty of learners 
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in their career exploration phase during their high school careers as evident in the case of 
P1 and P3. According to Ragelienė (2016), social interactions with peers grounded with 
identical or different values could be suggestive of the confirmation of personal worldviews 
and values as evident in one of the above-mentioned participant responses: “Yeah, I came 
to them, yeah, and yeah I just decided to do IT (information technology).” This suggests that 
communication with peers could provide participants with the opportunity to openly discuss 
themselves and who they aspire to be in the future based on their individual subject choice 
selections as evident in this response by one of the participants.  
P2’s response to the significance of his peers’ role in his subject choice selection processes 
at the end of his Grade 9 year of schooling was:  
“… peers were not necessarily involved because I had like… a very strong support 
structure coming from my teacher and my, my family, so… peers didn’t necessarily 
have much of an influence of what subjects I chose.”  
P4 said:  
“So if I’m with my friends, it wouldn’t matter because if they’re good at it and I’m not, 
then they gonna pass and I’m gonna fail. So I don’t see the point in my friends’ 
opinions.”  
Kiran-Esen’s (2012) view on individual independence states that peer-group belonging 
tends to offer independence from caregivers, produce feelings of being valued and enable 
learners to be recognised and accepted by their peers who are of similar age and stage of 
development. This view rather appears to oppose P2’s experience of strong familial and 
teacher influence on his subject choice selection process. In P2’s subject choice selection 
process experience, there appears to be less emphasis on peer group belonging and greater 
emphasis on familial and teacher dependency when it comes to his subject choice selection 
process experience. Unlike P2’s experience of strong familial and teacher influence on his 
subject choice selection process, P4’s independent subject choice selection process depicts 
the ‘identity versus role confusion stage’ of Erikson’s Theory of Psychosocial Development 
in which learners like P4 are expected to develop basic social and occupational identities of 
themselves. This is evident in P4’s response as she places emphasis on the essence of 
independent subject choice decision-making than that of peer-based subject choice 
decision-making by outlining: 
“So if I’m with my friends, it wouldn’t matter because if they’re good at it and I’m not, 
then they gonna pass and I’m gonna fail.”  
59 
This statement by P4 depicts the exploration of her independence and developing a sense 
of self in relation to her peer society – a characteristic of the ‘identity versus role confusion 
stage’ of Erikson’s Theory of Psychosocial Development.  
3.5.1.2 Evidence according to the individually crafted collages in a group setting 
Bronfenbrenner’s ecological systems theory stresses the importance of conceptualising 
learners in the context of multiple environments, such as the collective environment in which 
the participants had the opportunity to individually craft their personal collages in the 
presence of each other at the school in which they are enrolled. The nature of the setting of 
the participants involved is one where they are closely involved in proximal interactions with 
one another, consequently having an influence on their career choices based on their 
interactions about their subject choice selection experiences while in the process of crafting 
their collages.  
Evidence gathered from the participants’ career collages focuses on their peers’ role in their 
subject choice selection processes at the end of their Grade 9 year of schooling. Table 3.3 
below includes photographs of the participants’ collages as visual representations of their 
career choices crafted in the each other’s presence. 
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Table 3.3: Collages 
Participant 
(P) 
Collages as visual representations of each participant aimed at obtaining specific information 
with relevance to the research topic 
P1 
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P2 
 
P3 
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Throughout the focus group interview session in which the participants had the opportunity 
to individually craft their career collages in the presence of one another, the participants 
engaged in everyday talk while composing their career collages. The participants jointly 
proposed various topics of interest by establishing their own socially organised context 
during the session. Smithson (2000) refers to everyday talk between participants as a 
'natural' conversation occurring among group members which enriches the method of 
analysis and recommends that such group discussions should be analysed as discussions 
occurring in a specific and controlled setting. It therefore became evident that the 'natural' 
conversation that took place between the participants aided them to craft their career 
collages by pasting their ideas onto their canvases with relevance to the research topic while 
engaging in conversations on various topics throughout the session.  
Detailed analysis and triangulation of data from the participants’ collages suggest that all 
four of the participants stuck to their views expressed in their individual semi-structured 
interviews about the significance of their peers’ role in their subject choice selection 
processes for determining their individually preferred career choices for the future. In P1’s 
collage, the picture on the top left-hand corner signifies the essence of the involvement of 
P4 
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his peers in his subject choice selection process for determining his individually preferred 
career path for the future by using the following words:  
“Over here I have a picture of a bunch of people with…, yeah, with the robots standing 
so… yeah. The thing, I-I chose this picture because, you know, it’s a group of people 
working together on building something and… which had, which shows the influence 
my friends had on me, because ahh… I-I do wanna work with them in… building you 
know, their future what not.”  
P1 has also included his personally-made ‘What do WE want to do…’ diagram which 
signifies the collective effort involved in the subject choice selection process described by 
P1 as:  
“It-it shows that you know, it was more, it was a group thingy, …like we-we-we, we 
all had influences on each other and yeah, in our choices of subjects.”  
Among some of the pictures which depict the strong familial and teacher influence on his 
subject choice selection process pasted onto his canvas, P2 associates the picture of the 
burning candle which he has placed on the top left-hand corner of his collage as a symbol 
described by him as:  
“She brings light to me when my life, my-my life seems to be dark emotionally, 
mentally, spiritually and… physically and she by all means insten- intends to see me 
shining brighter than a candle someday.”  
P2 refers to his mother as a source of light for him when describing the picture of the burning 
candle as a means of guidance and strong familial influence on his subject choice selection 
process and career path for his future.  
In P3’s collage, she refers to a number of pictures and phrases that she has placed onto her 
canvas regarding the significance of her peers’ role in her subject choice selection 
processes which she describes as: 
“… a few elements here and there, uhm, some students uhm… having a talk together 
[Hm-hm.] a bit of the discussions that we have as friends that influence us uhm…, 
choosing our subjects, and a picture of “My friends matter,” “Faith or fear,” and 
“Subject choice is my choice”. Yeah.”  
The phrases ‘My friends matter’, ‘Faith or fear’ and ‘Subject choice is my choice’ signify P3’s 
positive and advantageous encounter with peer influence during her individual subject 
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choice selection process. P3 further attempts to emphasise the essence of peer influence 
on subject choice decision-making by stating that:  
“They matter because parents feel like your friends will not influence you in the right 
path, so what I’m trying to emphasise is your friends know you better than your 
parents at most times and it is uhm… sometimes important for us to actually put into 
consideration that our friends do matter and they could have some sort of influence 
on what we do.”  
In opposition to P2’s view of strong familial influence on the subject choice selection process, 
P3 strongly stresses the importance of peer familiarity on subject choice interests of fellow 
learners than that of parental familiarity on their children’s subject choice interests and that 
peers should play a significant role in the subject choice selection process rather than 
parents.  
In P4’s collage, reference is made about negative consequences of peer influence in the 
subject choice selection process according to P4’s view about peer influence in subject 
choice. P4 continues to stick to her preference about independent subject choice decision-
making than that of peer-based subject choice decision-making with reference to the first 
picture on the top left-hand corner of her collage which she refers to as:  
“…the first one [Hm-hm.] is a group of friends together, [Hm-hm.] and I feel like… that 
puts a lot of pressure on someone because if... you and… because obviously you 
and your friends want to be together, right, so then… puts a lot of pressure, because 
you like, if your friends are doing different subjects then you won’t be with them so I 
think that’s why kids choose the subjects that their friends choose, not because they 
like the subjects.”  
With this statement in mind, P4 further attempts to describe the overwhelming pressure 
placed on learners by their peers in the subject choice selection process by using phrases 
in her collage such as ‘please’, ‘come on’, ‘go on’, ‘do it’ which attempt to describe the 
manner in which peers attempt to persuade learners of making irrational subject choices in 
the subject choice selection process. P4 strongly believes that learners are under the 
overwhelming influence of their peers to select subjects that their peers have chosen rather 
than selecting subjects of interest pertinent for their future careers. Consequently, she sees 
this notion as a negative consequence for the successful determination of individually 
preferred career choices.  
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3.5.1.3 Evidence according to the focus group interview 
Three of the four participants in the focus group interview reported that they were satisfied 
with their collages and did not express the need to add additional pictures, words and 
phrases, symbols and drawings about their peers’ role in their subject choice selection 
processes at the end of their Grade 9 year of schooling. P2 expressed that he would have 
liked to have added a picture onto his collage that depicts friends having an open discussion 
and imagining the future collectively by saying:  
“… I think, uhmm… that picture with the friends, [Hm-hm.] uhm, I should have added 
that… like in terms of… coz then, even in my uhm.. in my journey of choosing my 
subjects, I was, I was very narrow-minded.”  
P2 appeared to have reflected about his own subject choice decision-making experience 
when hearing about the subject choice experiences and views shared by his fellow 
participants’ during the focus group interview. It is likely that P2 reflected about the 
significance of the peer role in the compulsory subject choice selection process and may 
have found peer influence in the process to be noteworthy based on his fellow participants’ 
subject choice experiences and views about their peers’ role in their subject choice selection 
processes.  
In answering the research question of this study, namely, “What are the effects of peer group 
influence on FET Phase learners’ career choices?”, the significance of the effects of peer 
influence on the participants’ career choices is significant and noteworthy. According to a 
significant number of the participants, their peers’ role on their subject choice selection 
processes at the end of their Grade 9 year of schooling had been beneficial for them in 
determining their individually preferred career choices for the future.  
3.5.2 Theme 2: Influence by Significant Others  
The second main theme that emerged after the analysis of data was “influence by significant 
others”. This theme indicates the significance of familial and other external influences as 
secondary influences on the participants’ subject choice selection processes at the end of 
their senior phase of schooling. In the discussion that follows and as explained in the 
literature review section of this study, the DBE aims to promote parental involvement during 
the compulsory subject choice selection process of senior phase learners. The DBE 
therefore encourages parents to explore appropriate subject choices with their children in 
light of their future career planning.  
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The DBE requires that learners undergo the compulsory subject selection process by 
choosing a total of seven school subjects when choosing subjects for their chosen future 
career paths. According to the requirements set out by the DBE, Grade 9 learners are 
required to choose four compulsory subjects and three elective optional subjects towards 
the end of their Grade 9 academic year, which include a maximum of two additional 
languages.  
In congruence with the compulsory subject selection process requirements set out by the 
DBE, the University of Pretoria (2019) encourages Grade 9 learners to obtain as much 
information as possible on the career fields of their interests under the guidance of their 
parents who can be of assistance to them because they know more about the demands 
made by specific careers. The University of Pretoria (2019) acknowledges the roles of 
parents and teachers in the compulsory subject selection process and, in light of this, 
recommends that Grade 9 learners consider suitable career options with their parents and 
educators which will then determine their choice of subjects.  
In line with the compulsory subject selection process requirements set out by the DBE, the 
participants of this study had undergone an identical compulsory subject selection process 
at the end of their final senior phase year at their school. Together with their parents, the 
participants attended a parental school meeting in which the teachers and principal of their 
school introduced and explained the compulsory subject choice selection process and its 
requirements. The participants received a ‘subject choice form’ which they took along with 
their parents for the purpose of choosing their seven compulsory school subjects for their 
FET phase of schooling. Apendix F1 has been attached as an example of the subject choice 
form which the participants completed at the end of their senior phase of schooling with the 
signed permission of their parents explaining the subject selection process requirements set 
out by their school.  
Based on Super’s (1980) life-span and life-space approach, the participants of this study 
find themselves in the second stage of exploration by aiming to map out their places in the 
world of work under the guidance of their parents and determining career choices as 
prescribed by the DBE. This stage of exploration is relevant to the backgrounds of the 
participants as FET phase learners with the roles of explorers searching for career directions 
and pathways translated through their subject choice experiences during their senior phase 
of learning.  
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3.5.2.1 Evidence according to the individual semi-structured interviews 
When answering a question about the presence of familial and other external influences 
involved in their subject choice selection processes at the end of their senior phase of 
schooling, each of the participants had the following to say:  
• P1: “Hmm, mostly… my, me, yeah, me obviously uhh… my friends, my parents.” 
• P2: “It was my mother [Hm-hm], my previous Maths teacher, Mrs Siala and my uncle. 
Yeah…” 
• P3: “I had to… involve my parents in this because they had to have a say. And I asked 
them… and I also looked at my results at the end of the year and that’s how I chose my 
subjects. My… teachers. [Okay] I had to ask them if uhmm… my results are good enough 
for me to actually do that subject.” 
• P4: “Yeah, so my teachers and…yeah, my parents, but they didn’t really have a big 
impact on what I chose. They didn’t have a…, because I chose what’s… good for me, 
what I think I am going to pass at school because if they choose for me and then what if 
I don’t do well in those subjects. … I guess because they wanted to explain it to us… 
properly so that we don’t make any, any mistakes, plus there are bands that we have to 
choose, so we can’t ch… we have to choose a band and then something else.” 
It is evident from the participants’ responses that parental and teacher influences were most 
prominent among the remaining secondary influences on their subject choice selections. 
Personal roles in their subject choice selections, end of year school results and core subject 
bands emerged as less prominent influences on the participants’ compulsory subject choice 
selection experiences.  
The school in which the participants are enrolled in requires participants to choose a 
combination of subjects (bands) which are more likely to provide an indication of the 
participants’ career field interests based on their choice of subject combinations (bands) 
which can have a significant impact on the course options available to the them in the pursuit 
of their HETCs. Table 3.4 below includes the four subject bands offered at the participants’ 
school. 
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Table 3.4: Subject bands offered at the participants’ school  
Subject Band 1 
(Humanities) 
Subject Band 2 
(Commerce and other 
fields) 
Subject Band 3 
(Sciences) 
Subject Band 4 
(Arts) 
History Accounting Life Sciences Visual Arts 
Geography Business Studies Physical Sciences Dramatic Arts 
 
3.5.2.2 Evidence according to the individually crafted collages in a group setting 
Evidence was gathered from the participants’ collective discussions about the presence of 
familial and other external influences involved in their subject choice selection processes. 
When answering about the presence of familial and other external influences involved in 
their subject choice selection processes at the end of their senior phase of schooling, the 
majority of the participants had the following to say while crafting their individually-made 
collages:  
• P1: “Exactly, it is like why should they not choose? They are paying for everything. ‘Hey, 
I am investing in you.’”  
P1 refers to the general role of parents in the compulsory subject choice selection process 
as financial investors of their children’s education who have the authority to determine the 
subjects which they must select when considering their individually preferred career choices 
for the future. With this statement mind, P4 appears to agree with P1’s idea of parents being 
able to influence their children’s compulsory subject choice experiences based on their 
financial capabilities rather than knowing more about the demands made by specific careers 
when their children need to explore suitable career options with their parents based on their 
choice of school subjects. P4 expresses her view in support of P1’s idea by adding:  
“If you do not pass at the end of the year it is like your fault: ‘hey I chose to do the 
subject’.”  
• P3: “Parents must first keep quiet when it comes to choosing subjects.” 
P3 appears to agree with P1’s idea of the parental role in the compulsory subject choice 
selection process and further adds that parents should avoid taking part in their children’s 
compulsory subject choice selections when considering suitable career options with their 
parents based on their choice of school subjects.  
• P4: “I feel like, a teacher, when you do a subject, and if they like you, then they say you 
must do it next year. Do it next year, do it next year! You are going to pass! You are 
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going to pass. They give you so much hope that you are going to pass. The work is going 
to be different, so you do not know how you are going to do.”  
P4 contributed to the collective discussion about the presence of familial and other external 
influences involved in their subject choice selection processes by referring to the 
overwhelming influence brought on by teachers onto learners during the compulsory subject 
choice selection process. P4 refers to teachers as secondary sources of influence who “give 
you so much hope that you are going to pass”. She refers to teachers as ‘hope givers’ for 
learners who are in the process of contemplating their subject choices and consequently 
finding themselves grappling with the unfamiliar work load and questioning the likelihood of 
succeeding in the subjects based on their teachers’ recommendations.  
3.5.2.3 Evidence according to the focus group interview 
Three out of the four participants in the focus group interview reported that they were 
satisfied with their collages and did not express the need to add additional pictures, words 
and phrases, symbols and drawings about familial and other external influences as 
secondary influences on their subject choice selection processes at the end of their senior 
phase of schooling. P1 expressed that he would have liked to have added a picture about 
the teacher influences on his subject choice selection experience onto his collage by saying:  
“…maybe I did forget about the influence from the teachers, coz yeah… they, they 
are a lot. Coz like, uh… they, as-as I did, a-as I mentioned before, they do know your 
strengths and how well you will perform in the thingy. And…, they’re also information 
how well you do in that subject as… yeah, as, as they’re the ones that’ll be teaching 
it, I guess.”  
Among some of the pictures which depict the strong familial and teacher influence on his 
subject choice selection process pasted onto his canvas, P2 describes the superhero figure 
which he has placed at the bottom left-hand corner of his collage as a symbol described by 
him as:  
“… superhero figure out here with a brief case as symbolism of my… my-my uncle 
whom I view as a father. So, I view him as a superhero, yeah, who… I don’t know, 
where he has two lives, so… one in the office and one as a sup-as my superhero and 
I idolise him for that.”  
According to P2, his uncle is depicted as a brave man who possesses superhuman powers 
when describing the picture of the superhero figure whom he also associates as a father 
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figure as well as an idol figure whose occupational duties are characterised by working in 
an office space. P2 describes his uncle’s role in his subject choice selection experience as 
a positive influence on his future career planning.  
Followed by his description of the superhero figure which he has placed at the bottom left-
hand corner of his collage, P2 also shared the meaning behind the teacher figure which he 
has placed in the middle of his collage as a:  
“representation of my formal math teacher, Mrs. S., who’s very adamant and eager 
to see me make it in life. As a result, uhm…, she volunteered to make an internal 
study and observation in terms of which subjects I’m good at in school.”  
Here, P2 refers to his Grade 9 mathematics teacher, Mrs. S., and her involvement in his 
subject choice selection experience who is described as having a positive influence on his 
future career planning. 
Finally, P2 refers to his personal role among the secondary influences in his subject choice 
selection experience by pointing to a picture of a man’s face whom he associates with his 
personal self that he has pasted at the top right-hand corner of his collage:  
“… who seems to be in the…, in the depths of his mind thinking, as uhm…, a 
representation of myself because of… I like from the start of Grade 9, I wasn’t sure 
which subjects I wanted to take…”  
Like with his fellow participants of this study, P2 also depicts the ‘identity versus role 
confusion stage’ of Erikson’s Theory of Psychosocial Development where he is expected to 
establish a basic social and occupational identity of himself based on his choice of subjects 
for determining a suitable future career path without facing the risk of remaining confused 
about his adult role within his society of peers (Shaffer & Kipp, 2010). He refers to his society 
of peers in his subject choice selection experience by pointing out that:  
“… from there on there was a lot of hype from friends on which subjects I should take 
so I was kind of considering if I should con-uhm, consider them as my support 
structure in terms of which subjects I should take.”  
Thus, this stage of conflict appeared to be challenging for P2 due to the “hype from friends” 
which was eventually resolved successfully through the strong familial and teacher influence 
on his subject choice selection process in order to prepare for an adequate resolution of the 
next upcoming life conflict. 
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P3 describes her view of teacher influence brought onto learners’ compulsory subject choice 
selections by referring to the picture of the teacher who is surrounded by his students at the 
bottom left-hand corner of her collage as:  
“the influence that teachers have because they could give you advice on what to do 
and how…, and where your strengths may be uhm… because of the subjects that 
you have.”  
Followed by her description of the teacher who is surrounded by his students at the bottom 
left-hand corner of her collage, P3 expressed the need to share her view about the presence 
of parental influences involved in the compulsory subject choice selection process by 
stating:  
“… you know our parents have an influence on the subjects we choose, but the 
negative element about it is that they influence us as students to choose subjects that 
they think will benefit us and also will influence the career they want us to go into, 
and they spend most of their time thinking about our futures instead of allowing us to 
create our own paths.”  
Based on this view expressed by P3, she convincingly asserts that parental involvement in 
the compulsory subject choice selection process is an obstacle to successful future career 
planning by learners.  
Based on her collage, P4 continues to places emphasis on the essence of independent 
subject choice decision-making than that of parental and teacher subject choice decision-
making by focusing on one of the quotes she has pasted onto her collage which states:  
“To be yourself in a world that is constantly trying to make you something else is the 
greatest accomplishment.”  
She attempts to justify this quote by explaining that:  
“… there’s nothing wrong with being different and ch-making your own choice.”  
P4 thereafter focuses her attention onto parental influence exerted onto learners’ 
compulsory subject choice selections by referring to the picture she has pasted in the middle 
left-hand side of her collage which she points out as:  
“this is when your parents receive your report coz they chose the subjects for you, 
and the subjects, and now they see that they were wrong because you failed.”  
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P4 associates parental influence in the compulsory subject choice selections by learners 
with negative consequences faced by learners in their failures of the subjects chosen by 
their parents. P4 concludes her view about the negative effects of familial influences on 
learners’ subject choices by ending off with the following quote which she chooses in favour 
of independent subject choice decision-making:  
“Be miserable or motivate yourself. Whatever has to be done, it’s always your choice.” 
The significance of familial and other secondary influences on the participants’ subject 
choice selection processes at the end of their senior phase of schooling is notable. 
According to the majority of the participants, the role of familial and other relevant secondary 
influences on their subject choice selection experiences are perceived as hindrances for 
them in determining their individually preferred career choices for the future. Despite the 
promotion of parental involvement for successful future career planning by the DBE and 
higher educational institutions such as the University of Pretoria, the participants in this study 
regard parental and teacher involvement in the compulsory subject choice selection process 
as an obstacle to successfully executing their future career planning. However, even though 
the support received from familial and other secondary influences does not appear to benefit 
the majority of the participants, it is important to note the contrast and the satisfaction 
mentioned with regard to the effects of their peers’ influence on their subject choice 
selections essential for determining their individually preferred career choices for the future.  
3.5.3 Theme 3: Choice of School Subjects 
The third main theme that emerged after the analysis of data was “choice of school subjects”. 
This theme shows participants’ chosen school subjects during the compulsory subject 
choice selection process at the end of their senior phase of schooling for the purpose of 
determining their individually preferred career choices for the future. According to the DBE 
(2017b), subject choice is the subject selection process in which Grade 9 learners are 
required to select a limited number of school subjects at the end of their senior phase year. 
This phase provides a firm grounding from which learners can make informed decisions 
about the subjects they will take in Grade 10 (DBE, 2011).  
Grade 9 learners are required to select seven compulsory school subjects at the end of their 
Grade 9 year in preparation for their Grade 10–12 school years for the primary purpose of 
determining a field of study and enrollment in FET colleges and /or universities in the pursuit 
of entering into suited future career fields.  
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3.5.3.1 Evidence according to the individual semi-structured interviews 
Evidence gathered from the participants’ individual semi-structured interviews indicates their 
responses of their chosen school subjects during the compulsory subject choice selection 
process at the end of their senior phase of schooling tabulated below.  
Table 3.5 shows the participants’ chosen school subjects during the compulsory subject 
choice selection process at the end of their senior phase of schooling for the purpose of 
determining their individually preferred career choices for the future. Each school subject 
offered at the participants’ school has been colour coded for ease of reading.  
Table 3.5: Participants’ chosen school subjects  
Chosen school 
subjects by  
P1  
Chosen school 
subjects by  
P2  
Chosen school 
subjects by  
P3  
Chosen school 
subjects by  
P4  
English Home Language English Home Language English Home Language English Home Language 
IsiZulu First Additional 
Language 
IsiZulu First Additional 
Language 
Sesotho First Additional 
Language 
Afrikaans First 
Additional Language 
Mathematics Mathematics Mathematics Mathematics 
Life Orientation Life Orientation Life Orientation  Life Orientation 
Life Sciences History Accounting History 
Physical Sciences  Geography Business Studies Geography 
Information Technology  Business Studies Geography Physical Sciences 
 
Table 3.6 below indicates the subject bands selected by the participants of this study. The 
participants of this study have chosen a combination of subjects (bands) which are more 
likely to provide an indication of their career field interests based on their choice of subject 
combinations (bands) which can have a significant impact on the course options available 
to the them in the pursuit of their HETCs. 
Table 3.6: Subject bands and their appropriate career fields  
P1  
Subject Band 3 
(Sciences) 
P2  
Subject Band 1 
(Humanities) 
P3  
Subject Band 2 
(Commerce and 
Management) 
P4  
Subject Band 1 
(Humanities) 
Life Sciences History Accounting History 
Physical Sciences Geography Business Studies Geography 
Extra choice (elective) 
subject in the same 
band 
Extra choice (elective) 
subject in the same 
band 
Extra choice (elective) 
subject in the same 
band 
Extra choice (elective) 
subject in the same 
band 
Information Technology Business Studies  Geography Physical Sciences  
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It can be seen from Table 3.6 that each of the participants chose their subjects bands 
comprising of a combination of two core subjects with an additional choice subject (elective 
subject) in the same band of their choice. The school in which the participants are enrolled 
requires them to choose a combination of subjects (bands) which are more likely to provide 
an indication of their career field interests based on their choice of subjects (Table 3.5) which 
can have a significant impact on the course options available to the them in the pursuit of 
their HETCs.  
It is evident that P1 selected Subject Band 3 comprising of the Life Sciences and Physical 
Sciences subjects with Information Technology as an additional (elective subject) in the 
same band of his choice. According to the Subject Choices & Career Paths online guide 
published by SAQA (2014), learners are advised to select the appropriate combinations of 
school subjects in order to avoid finding themselves unable to enter into certain higher or 
further education programmes in the pursuit of successful future career planing. Subject 
Band 3 falls under the sciences career cluster comprising of learning fields such as Physical, 
Mathematical, Computer and Life Sciences. Civil Engineering as well as Chemistry and the 
IT industry are career possibilities. 
P2 selected Subject Band 1 comprising of the History and Geography subjects with 
Business Studies as an additional (elective subject) in the same band of his choice. Subject 
Band 1 falls under the humanities career cluster comprising of learning fields such as 
geography, history and religion studies. Journalism and publishing, advertising, human and 
international relations and education are career possibilities for this participant according to 
the Subject Choices & Career Paths online guide published by SAQA (2014).  
P3 selected Subject Band 2 comprising of the Accounting and Business Studies subjects 
with geography as an additional (elective subject) in the same band of her choice. Subject 
Band 2 falls under the commerce and management career cluster comprising of learning 
fields such as Accounting, Business Studies, Economics and Mathematics or Mathematical 
Literacy. According to the Subject Choices & Career Paths online guide published by SAQA 
(2014), mechanical, civil and electrical engineering, architecture and the building industry 
and business management are career possibilities for P3.  
P4 also selected Subject Band 1 comprising of the History and Geography subjects with 
Physical Sciences as an additional (elective subject) in the same band of her choice. Subject 
Band 1 falls under the humanities career cluster comprising of learning fields such as 
geography, history and religion studies. According to the Subject Choices & Career Paths 
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online guide published by SAQA (2014), journalism and publishing, advertising, human and 
international relations and education are potential career possibilities for P4.  
3.5.3.2 Evidence according to the individually crafted collages in a group setting 
Evidence was gathered from the participants’ collective discussions about their chosen 
school subjects during the compulsory subject choice selection process at the end of their 
senior phase year. Two of the four participants expressed that they would have like to have 
chosen different subjects to the subjects which they have chosen for their FET phase of 
schooling and had the following to say while crafting their individually-made collages: 
• P1: “Actually I would do Accounting if there wasn’t you know this bands thingy.” 
Based on this statement made by P1, he expressed his preference for the Accounting 
subject and would have preferred to have picked this subject if learners like himself were 
not required to adhere to the limited subject band options offered by his school during the 
compulsory subject choice selection process at the end of his senior phase of schooling.  
• P4: “I was going to do visual arts and dramatic arts instead of geo and history, but I really 
like arts. I don’t know what happened. I chose geo and history. If I could I would do visual 
arts, geography and physical science. It is because of the bands.”  
As with P1’s preference for the Accounting subject, P4 expressed her preference for the 
Visual Arts and Dramatic Arts subjects in Subject Band 4 which falls under the arts career 
cluster comprising of learning fields such as Visual Arts, Dramatic Arts, Dance, Music and 
Design. She claims that she would have preferred to have picked this band of subjects rather 
than the humanities band if learners like herself were not required to adhere to the subject 
band options offered by her school. 
It is evident from P1’s response that there was also significant influence on his subject choice 
selection from his school’s subject band requirements that were regarded as crucial for his 
pursuit of entering into his desired future career field. It must therefore be noted that apart 
from the parental influence involved in his compulsory subject choice selection, subject 
bands offered at P1’s school emerged as an additional secondary influence on his 
compulsory subject choice selection.  
From P4’s response about her preferred subject choices from a different subject band to her 
currently chosen subject band, it is evident that there was significant influence from her 
school’s subject band requirements on her subject choices. It must therefore be noted that 
among all of the participants’ mentioned secondary influences on their subject choice 
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selections, the compulsory subject bands offered at P4’s school emerged as the most 
prominent source of influence for her on her compulsory subject choice selection 
experience.  
3.5.3.3 Evidence according to the focus group interview 
Three of the four participants in the focus group interview reported that they were satisfied 
with their collages and did not express the need to add pictures, words and phrases, symbols 
and drawings depicting their chosen school subjects needed for determining their 
individually preferred career choices for the future. Apart from her fellow participants, P4 
pointed to one significant picture in her collage which attempted to depict her view about 
one of her chosen subjects during the compulsory subject choice selection process at her 
school. By pointing to the picture at the lower middle part of her collage, P4 highlighted one 
of the negative effects mentioned in light of parental influence as a secondary source of 
influence in the compulsory subject choice selections by learners with reference to their 
failures in the subjects chosen by their parents using the following words:  
“And then, here, this boy says, ‘I just got my report and my Physics mark is dreadful. 
What will my parents say?’”  
P4 therefore associates this picture with her performance in the Physical Sciences subject 
and the overwhelming expectations set by her parents for this subject. P4 further attempted 
to emphasise her experience with grappling with the assessment requirements of this 
subject by adding:  
“… this is me, {pointing to the middle right picture} when I wrote Physics. It’s 
stressful…”  
The significance of the chosen subject combinations by the majority of the participants of 
this study is noteworthy. According to a significant number of the participants, the subject 
bands selected by them have a significant impact on the course options available to the 
them in the pursuit of their HETCs. Despite their school’s subject choice requirements, a 
significant number of the participants in this study expressed that they would have preferred 
to have picked a different school subject or a band of subjects if learners like themselves 
were not required to adhere to the subject band options offered by their school during the 
compulsory subject choice selection process at the end of their senior phase of schooling.  
This theme is relevant in showing just how effective subject bands are on the course options 
available to the participants in the pursuit of their HETCs. It also shows the mentioned 
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restrictions of the compulsory subject choice selection requirements and their effects on the 
participants’ envisioned career paths.  
3.5.4 Sub-theme 3.1: Satisfaction of chosen school subjects 
3.5.4.1 Evidence according to the individual semi-structured interviews 
When answering about the satisfaction of their subject choice selections during the 
compulsory subject choice selection process at the end of their senior phase of schooling, 
each of the participants had the following to say during their individual semi-structured 
interviews:  
• P1: “Hmm… Nah. No, I’m, I am currently satisfied with what I am doing.” 
• P2: “Uhmm… I feel like all the subjects I’m doing I am very like grateful for and… I don’t 
really mind doing them, so... [Okay.] I agree with them.” 
• P3: “Uh-hmm… Accounting. [Accounting.] Accounting I struggled last year with my… 
Accounting; did not understand it and I felt…, I don’t wanna do this subject, but… 
because of the bands, I had to do Accounting and I feel like now, because I’m focusing 
on my core subjects; Accounting is part of them, I can do better, and I could focus more 
on it.” 
• P4: “Yes, Physical Sciences. I really don’t like it, I really don’t. Well I like chemistry, but 
then the other part, no. I had to do it, because… I do not know what career I want to 
pursue, so just to be safe, I took Physical Sciences because then I’d have a broad… 
like… I’ll have a lot of options.”  
Evidence gathered about the participants’ satisfactions with their subject choice selections 
during the compulsory subject choice selection process suggests that out of the four 
participants of this study, only one participant, namely P4 reported her dissatisfaction with 
the Physical Sciences subject. She explained her dissatisfaction with this subject by 
motivating her selection of the subject based on her primary belief about its potential career 
options which it can bring along for her. This finding confirms P4’s dissatisfactory view about 
the Physical Sciences subject revealed by her in the focus group interview which explored 
participants’ choices of school subjects (Theme 3).  
Folorunso and Paul (2015) define satisfaction as a feeling that emanates from the fulfilment 
of an individual’s needs and desires. Folorunso and Paul (2015) solidify the meaning of 
satisfaction as the difference between what is expected or desired compared to what is 
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actually experienced. Evidence suggests that the participants perceive satisfaction as 
fulfilment obtained from their chosen subjects and somewhat compare their subject selection 
satisfaction to their experiences with these subjects as evident in P3’s response:  
“… I had to do Accounting and I feel like now, because I’m focusing on my core 
subjects; Accounting is part of them, I can do better, and I could focus more on it.” 
3.5.4.2 Evidence according to the individually crafted collages in a group setting 
During this second interview session in which the participants had the opportunity to 
individually craft their career collages in the presence of one another, two out of the four 
participants who initially expressed their preferrences for different subjects from the subjects 
which they had chosen once again confirmed their preferences for their preferred subjects 
of choice as per below: 
• P1: “Actually I would do Accounting if there wasn’t you know this bands thingy.”  
 
• P4: “I was going to do visual arts and dramatic arts instead of geo and history, but I really 
like arts. I don’t know what happened [P1: You choose what?] I chose geo and history. 
If I could I would do visual arts, geography and physical science [Uh-hmm]. It is because 
of the bands.”  
According to the evidence obtained from the second data-gathering session on Theme 3 in 
which the participants of this study revealed their chosen school subjects during the 
compulsory subject choice selection process, evidence from this data collection session 
(Sub-theme 3.1) appears to be identical to that of the second data collection session of 
Theme 3.  
In both of the second data collection sessions on Theme 3 and Sub-theme 3.1, P1 appears 
to affirm his preference for the Accounting subject should he not have been required to 
adhere to the limited subject band options offered by his school during the compulsory 
subject choice selection process at the end of his senior phase of schooling.  
Like P1, in both of the second data collection sessions of Theme 3 and Sub-theme 3.1, P4 
appears to also affirm her preference for the Visual Arts and Dramatic Arts subjects in 
Subject Band 4 under the arts career cluster. In this data collection session of Sub-theme 
3.1, P4 continues to claim that she would have preferred to have picked this band of subjects 
rather than her currently chosen band of subjects should she not have been required to 
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adhere to the subject band options offered by her school during the compulsory subject 
choice selection process.  
3.5.4.3 Evidence according to the focus group interview 
Throughout the focus group interview, the participants were observed to engage in everyday 
talk by jointly proposing various topics of interest rather than pointing out their personal 
satisfaction with their subject choice selections based on their individually-made collages.  
Relevant data about the participants’ satisfaction with their subject choice selections during 
the compulsory subject choice selection process did not emerge during this data collection 
session. This suggests a point in the coding where no new codes occurred in the data and 
is therefore indicative of data saturation as the point at which additional data leads to no 
new emerging themes (Saunders et al., 2017). 
3.5.5 Theme 4: Career aspirations 
The fourth and final main theme that emerged after the analysis of data was ‘career 
aspirations’. This theme shows the participants’ desires for future employment by taking a 
closer look at their intentions and attitudes towards pursuing their preferred occupations. 
Participants’ career aspirations are regarded in this study as those aspirations that play an 
important role in their career choices which reflect upon their personal goals and intentions 
that influence them towards particular courses of action in the pursuit of possible careers.  
Career aspiration is defined as an internal dimension of a career comprising of two 
distinctive aspects, namely future orientation and aspiration as a motivator (Ramly, Ismail, 
& Uli, 2009). According to Ramly et al. (2009), future orientation can only be satisfied at 
some point in the future and aspiration motivates individuals like the participants in this study 
to invest their time and effort in the pursuit of pinpointed career aspirations. Career aspiration 
is therefore known to emerge from individuals themselves which in turn influences their 
values, norms and beliefs influenced by the social context and strongly related to what 
motivates individuals like the participants in this study to choose particular career fields. Put 
simply, Ramly et al. (2009) associate career aspiration with individuals’ different 
organisational contexts responsible for shaping their aspirations towards their desired 
careers. 
I associate Ramly et al.’s (2009) reference to different organisational contexts responsible 
for shaping individuals’ career aspirations with Bronfenbrenner’s two broadest ecological 
systems, namely, their macrosystems and chronosystems. According to Bronfenbrenner’s 
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ecological systems theory, participants’ macrosystems comprise of dominant economic and 
social structures, as well as cultural values, customs, and laws that have an influence on all 
other social systems (Christensen, 2016). This can be illustrated by the involvement of DBE 
(2017a) as a dominant structure responsible for requiring the participants to choose their 
compulsory subjects in their pursuit of reaching their individually planned career 
destinations. This macrosystem will therefore influence the proximal interactions in the 
participants’ microsystems such as those with their peers. Occurrences in participants’ peer 
groups can influence how they respond to the compulsory subject choice selection process 
at their school during their senior phase of schooling.  
In the participants’ chronosystem, developmental time affects the interactions among the 
systems and influence their individual development. Elements within this system can be 
either external, such as the timing of local policy implementations such as those prescribed 
by the DBE or internal, such as the psychosocial stages that occur during their development 
as per Erikson’s Theory of Psychosocial Development outlined in the literature review 
section of this study.  
3.5.5.1 Evidence according to the individual semi-structured interviews 
Detailed analysis and triangulation of data from the participants’ individual semi-structured 
interviews suggest that each of the four participants of this study aspire to enter into various 
career fields of their personal choice. When answering the question about each of their 
future career aspirations, each of the participants had the following to say during their 
interviews:  
• P1: “Hmm… I want to be a roboticist.” 
 
• P2: “Uhmm… I’d say, uhmm… teaching is one of them, uhmm… becoming a geologist 
or a psychologist.” 
 
• P3: “At this moment, I am… in the process of creating my own brand, a beauty brand. 
So, I’m in the process of that, and then uhmm… in the next five years, I would want for 
it to be… an actual company and for me to have my… my factory that distributes 
everything that I need and then… for… uhm, university, I was… uhm, thinking of 
business management, because I’m gonna be a business owner. So I would want 
business management in order for… my business to carry on and how… to manage my 
business and to make it grow, because my dream is to make it international. So…” 
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• P4: “I see myself travelling the world. Yeah, I really want to travel. Well, I had last year 
then it changed, like, every year it changes. Ya. Well now, since I do geography, I wanted 
to do something that has to do with the environment… So, I wanna help people… learn 
more about farming and how they can improve like the amount of crops that they grow… 
and stuff, yeah. [Okay.] I wanna do that! I like helping people.” 
According to Holland’s vocational personalities and work environments theory, individual 
career choices are an expression of individual personalities (Nel, 2006). Table 3.7 below 
attempts to assign Holland’s proposed personality types of his vocational personalities and 
work environments to the participants’ reported interests, preferred activities according to 
their chosen school subjects and other relevant characteristics that can be used to represent 
their personality types in this study. It must be noted that the summarised personality types 
of the participants can be generated more accurately on the basis of assessment in order to 
determine the rank ordering of the six personality types based on their interests, preferred 
activities, beliefs, abilities, values, and characteristics.  
Table 3.7: Participants’ presumed personality types  
P1  P2  P3  P4  
Chosen subject band 
and its corresponding 
school subjects 
 
Subject Band 3 
(Sciences) 
Chosen subject band 
and its corresponding 
school subjects 
 
Subject Band 1 
(Humanities) 
Chosen subject band 
and its corresponding 
school subjects 
 
Subject Band 2 
(Commerce and 
Management) 
Chosen subject band 
and its corresponding 
school subjects 
 
Subject Band 1 
(Humanities) 
Life Sciences History Accounting History 
Physical Sciences Geography Business Studies Geography 
Information Technology Business Studies  Geography Physical Sciences  
Reported career 
aspiration(s) (career 
choice) 
Reported career 
aspiration(s) (career 
choice) 
Reported career 
aspiration(s) (career 
choice) 
Reported career 
aspiration(s) (career 
choice) 
Roboticist Teacher 
Geologist 
Psychologist 
Business management Environment 
Travel 
Three highest 
prospective 
personality types and 
their work 
environments in no 
particular order 
Three highest 
prospective 
personality types and 
their work 
environments in no 
particular order 
Three highest 
prospective 
personality types and 
their work 
environments in no 
particular order 
Three highest 
prospective 
personality types and 
their work 
environments in no 
particular order 
Realistic (R) 
Investigative (I) 
Conventional (C) 
Social (S) 
Conventional (C) 
Artistic (A) 
Enterprising (E) 
Conventional (C) 
Investigative (I) and/or 
Social (S) 
Realistic (R) 
Investigative (I) 
Social (S) 
Other relevant 
characteristics  
Other relevant 
characteristics 
Other relevant 
characteristics 
Other relevant 
characteristics 
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P1: “Hmm… I want to be a 
roboticist.” 
[P4:” So you want to be part 
of the fourth industrial 
revolution?”] 
P1: “Yeah.”  
P2: “…it’s like being able to 
help out a lot of people, and 
like deeply not it’s and… the 
thing is it is not sh-short-
term, it’s long-term, 
because not only does a 
psychologist help you for 
that current situation, but 
psychologists like yourself 
like… helps you out long-
term and you’re able to 
like… use the skills they 
have like… gave you… and 
you’re able to like 
implement them alike future 
uhm… circumstances and 
what not., so… yeah.”  
P3: “At this moment, I am… 
in the process of creating 
my own brand, a beauty 
brand.”  
“So I would want business 
management in order for… 
my business to carry on and 
how… to manage my 
business and to make it 
grow, because my dream is 
to make it international.”  
P4: “I see myself travelling 
the world. Yeah, I really 
want to travel.” 
“…because I wanna help 
like with farming and stuff, 
because you know with 
draught and stuff. [Yes.] So 
I wanna help people… 
learn more about farming 
and how they can improve 
like the amount of crops 
that they grow… and stuff, 
yeah. [Okay.] I wanna do 
that! I like helping people.” 
Notes: The three highest or dominant personality types out of the six proposed personality types by Holland are assigned for each 
participant (in no particular order) in order to obtain a general idea of the suitability of each participant’s personality for their desired career 
choices. 
3.5.5.2 Evidence according to the individually crafted collages in a group setting 
Detailed analysis and triangulation of data from the participants’ collages indicate that three 
of the participants pointed to their career choices by using visual images associated with 
their future career aspirations in their collages. 
In P1’s collage, the picture at the bottom left-hand corner signifies the persona of Elon Reeve 
Musk as a well-known technology entrepreneur, investor, and engineer with a quote by him 
which states, “I think it is possible for ordinary people to choose to be extraordinary.” P1 
associates this picture with the possibility of someone ordinary like himself becoming a well-
known roboticist in the career field of engineering in the future. P1 describes this quoted 
image pasted at the bottom left-hand corner of his collage as:  
“A picture of Elon Musk with a quote. Yeah. Well, he’s not…, o-obviously no, he is 
not actually directly involved, but then…, yes, he has a… big role coz like I aspire to 
be someone like him which, yeah...”  
In her collage, P3 associates the picture of the street sign which she has placed at the lower 
right-hand side of her collage as a symbol described by her as:  
“… a picture of the different careers, uhm…, it’s like a street sign with different ah... 
career names and stuff.”  
P3 associates the picture of the street sign as a means of directionality towards the available 
career options or as pathways available to her and her peers regarding their career 
aspirations.  
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In P4’s collage, continued reference is made about her preference of independent career 
choice decision-making by using one of the quotes by Khalil Gibran which states: ‘Our 
parents bring us into the world, but in the end, we are responsible for what we become.’ P4 
highlights her preference for independent career choice decision-making than that of familial 
influence on individual career choice decision-making by ending off with the following words 
which she associates in favour of individual career choice decision-making pasted on the 
lower right-hand side of her collage: ‘You’, ‘Now it’s up to you’, ‘Faith’, ‘Trust’, ‘Future’, 
‘Sleepless nights’, ‘Future’, ‘Victory’, and ‘Pride’.  
3.5.5.3 Evidence from the focus group interview 
All four of the participants in the focus group interview reported that they were satisfied with 
their collages and did not express the need to add any further pictures, words and phrases, 
symbols or drawings with reference to their shared individual career aspirations. When 
sharing more about each of their future career aspirations, three of the four participants had 
the following to add with reference to their career choices during the focus group interview: 
• P1: “I just want to do something. .. I want to be a roboticist...” 
• P3: “I am in the process. .. [P4: Of making her own nail polish.] Yes, I am a nail 
technician.” 
• P4: “Yeah, at one point I wanted to be a chef. Then my father,. .. my father, ‘are you 
crazy?’ He also told me I could be anything I wanted as long as I was the best at it. Then 
I told him again I wanted to be chef but he said no.” 
This theme revealed the participants’ intentions and attitudes towards pursuing their desired 
careers. Their shared career aspirations are regarded as those aspirations that play an 
important role in their career choices that influence them towards particular courses of action 
in the pursuit of considering their desired careers that they would like to follow in the future. 
3.6 CHAPTER SUMMARY 
In this chapter, the findings of this research were interpreted and discussed, drawing on 
relevant literature from Chapter 2 of this study. The findings that emerged were ordered into 
four main themes and one sub-theme, and evidence from all data sets were triangulated, in 
turn yielding a rich and detailed discussion of the findings. According to the findings 
presented in this chapter, peers’ role on the participants’ subject choice selection processes 
at the end of their senior phase of schooling was beneficial for them in determining their 
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individually preferred career choices for the future. Therefore, the significance of the effects 
of peer influence on the participants’ career choices is significant and noteworthy.  
There is also a clear indication from the data that the role of familial and other relevant 
secondary influences on the majority of the participants’ subject choice selection 
experiences are perceived as hindrances for them in determining their individually preferred 
career choices for the future.  
Finally, it is apparent that the subject bands selected by the majority of the participants have 
a significant impact on the course options available to the them in the pursuit of their HETCs. 
Despite their school’s subject choice requirements, a significant number of the participants 
in this study expressed that they would have preferred to have picked a different school 
subject or a band of subjects if they were not required to adhere to the subject band options 
offered by their school. 
In Chapter 4, an overview of the research and the findings thereof is presented and final 
conclusions and recommendations for future research are proposed. A critical reflection on 
the strengths and limitations of this research is also included. 
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CHAPTER 4 
SUMMARY AND CONCLUSIONS 
4.1 INTRODUCTION 
This final chapter provides a summary of this study, including a discussion of the need for 
this research as well as a brief overview of the research findings. The aim of this chapter is 
to encapsulate the procedures applied in this research as well as the findings that stemmed 
from the research question: “What are the effects of peer influence on (FET) Phase learners’ 
career choices?” The limitations and strengths of this research are also discussed. 
Recommendations are made based on the findings of this research, with a focus on 
applicable career guidance interventions. Lastly, recommendations for future research are 
suggested.  
4.2 SUMMARY OF RESEARCH FINDINGS 
Conceptualised within an interpretivist research paradigm and utilising a generic, qualitative 
research design, this research aimed to explore the effects of peer group influence on FET 
phase learners’ career choices in their Grade 9 academic year and the impact of the peer 
group on their current career development. A minimal, purposive sample of four FET phase 
learners who were between the ages of 15-16 years at a private English-medium school 
allowed for an in-depth exploration of the research question. Three data sets, namely 
individual semi-structured interviews, individually crafted collages in a group setting and a 
focus group interview were used, and qualitative content data analysis was used in the 
analysis of data. Data were collected at a designated time within the participants’ school 
setting. Ethical procedures and measures of trustworthiness were strictly adhered to 
throughout this research according to the ethical measures and guidelines specified by the 
Faculty of Education Research Ethics Committee at the University of Johannesburg. 
Given the scarcity of contextually-grounded research on how adolescent learners within the 
presence of their peer groups make career-based choices, this research is timely and 
applicable. The value of this research lies in the contribution it will make to the knowledge 
on learners’ relational networks instead of focusing solely on abstract models of individual 
career decision-making. 
The findings of this research have successfully met the research aim in determining four 
main themes and one sub-theme. The participants’ stages of their psychosocial 
development, personality types reflecting their traits, life-span and life-space career 
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development stages and corresponding NQF levels and their appropriate categories of 
education and training were consistently taken into account, as was their career and 
psychosocial development as per the theoretical framework for this research. The 
application of indigenous theoretical practices within the confines of South African career 
psychology was acknowledged in order to further anchor this study.  
The first main theme entitled “Influence by peers” relates directly to the research question 
of “What are the effects of peer influence on Further Education and Training (FET) phase 
learners’ career choices?”. This theme indicated the significance of the participants’ peers’ 
role in their subject choice selection processes at the end of their senior phase of schooling 
which would determine their individually preferred career choices for the future. In answering 
the research question of this study, the significance of the effects of peer influence on the 
participants’ career choices was significant and noteworthy. According to the majority of the 
participants, their peers’ role in their subject choice selection processes at the end of their 
Grade 9 year of schooling was rewarding for them.  
The second, third and fourth main themes as well the one sub-theme – although not directly 
related to the research question – were included as main themes after the triangulation of 
data and the findings indicated that these themes strongly influenced the participants’ career 
choices. Furthermore, as discussed in Chapter 1, these themes responded to the research 
objectives of identifying and considering the potential effects of peer group influence on the 
participants’ subject choices made during their senior phase of schooling essential for their 
life-long career development.  
Theme 2, which was entitled “Influence by significant others” highlighted the significance of 
familial and other external influences as secondary influences on the participants’ subject 
choice selection processes. The findings of this research confirmed that familial and other 
secondary influences on the participants’ subject choice selections are notable. The 
participants of this study generally found parental and teacher involvement in the 
compulsory subject choice selection process as an obstacle to successfully executing their 
future career planning. However, even though the support received from familial and other 
secondary influences does not appear to benefit the majority of the participants, it is 
important to note the contrast and the satisfactions mentioned with regard to the effects of 
their peers’ influence on their subject choice selections essential for determining their 
individually preferred career choices for the future.  
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Theme 3, which was entitled “Choice of school subjects”, included the sub-theme, namely, 
satisfaction of chosen school subjects. The findings of this research confirmed that the 
subject bands selected by the participants of this study had a significant impact on the 
course options available to the them in the pursuit of their HETCs. A significant number of 
the participants in this study therefore expressed that they would have preferred to have 
picked a different school subject or a band of subjects if they were not required to adhere to 
the subject band options offered by their school.  
The fourth and final theme was entitled “Career aspirations” and included a discussion of 
findings related to the participants’ desires for future employment by taking a closer look at 
their intentions and attitudes towards pursuing their preferred occupations.  
Each of the themes and sub-theme were explored in detail using findings from all three data 
sets. Throughout the discussion of findings, literature, both theoretical and empirical, was 
carefully integrated with the research findings of this study.  
4.3 LIMITATIONS OF THIS RESEARCH 
In this study, the following limitations are acknowledged:  
4.3.1 Limitations related to the sample size of the participants  
The first limitation of this research is that a small sample size comprising of four participants 
in this study raises the issue of generalisability to the whole population of the research. 
Having studied the effects of peer group influence on FET phase learners’ career choices 
using a limited number of participants, the researcher does not claim wider generalisation 
to other contexts. However, the intention of this study was not to generalise the findings, but 
rather to explore the effects of peer group influence on the participants’ career choices in 
depth. This was possible given the richness of data that was gathered in this research. 
Therefore, I do believe that the findings can offer noteworthy points for high schools to review 
and reflect upon in terms of their senior phase and FET phase learners’ career development.  
4.3.2 Limitations related to cultural and social differences between the researcher and 
the participants  
Although I attempted to remain as a self-reflective researcher throughout this research and 
cognisant of my personal background and biases, cultural and socio-economic differences 
may have affected the interactions between the participants and myself as the researcher 
since my personal circumstances differed from the circumstances of the participants in this 
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study. Findings may therefore have been potentially skewed by the “position” that the 
participants placed me in. Keeping in mind that I was aware of the participants’ context 
before conducting this research could be regarded as both a strength and a limitation. It 
could be limitational based on the fact that my personal objectivity may have been affected 
to some degree and inferences may have been unknowingly made. Moreover, my 
relationship with the participants allowed for confident interaction during the research 
process and the collection of rich data. Given that I was actively involved in the generation 
of the research findings, my bias and shortcomings need to be considered as constraints to 
the research.  
In addition to the above-mentioned cultural and socio-economic limitations, the language 
background of the participants in this study can be regarded as a potentially limiting factor 
of this research since the four participants and I come from differing language backgrounds. 
Having conducted the data collection in English, despite English being the second or third 
language of some of the participants, this may have limited the richness of the data obtained. 
However, English may be partially spoken at home by all of the participants and is the 
language of learning and teaching (LoLT) at their school. Thus, the data gathered from this 
research was detailed and in-depth and did not appear to be significantly influenced by a 
language barrier. In light of this, I aimed to clarify my understanding and summarised what 
the participants claimed when they appeared to have battled with their personal statements 
and descriptions. I therefore needed to be careful that my reviews did not make inferences 
on the participants’ behalf without their clarifications where needed. Language diversity, to 
some extent, can therefore be regarded as a limiting factor in the verification of the research 
findings.  
4.3.3 Limitations related to credibility of the results from a qualitative approach 
According to Rahman (2017), policy-creators and higher authorities are often thought to 
provide low credibility to results from studies with a qualitative approach and therefore 
frequently use quantitative research when research is done. Despite the regard for 
quantitative orientations by stakeholders, I strongly believe that the findings of this study 
offer noteworthy points for them to consider for the betterment of the career decisions of 
senior phase and FET phase learners when they are faced with making subject choices in 
schools at the end of their senior phase year despite their career uncertainties.  
In acknowledging the limitations of this research, I trust that its findings can inform practical 
career guidance practices in high schools such as the school in which this research was 
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conducted. I argue that this would contribute significantly to the need for contextually 
relevant career guidance offered to senior phase and FET phase learners.  
4.4 CONCLUSIONS 
This research explored the effects of peer group influence on FET phase learners’ career 
choices by exploring their peers’ influence on their subject choices at the end of Grade 9, 
which are paramount for their future studies or vocations. It is evident that the effects of peer 
influence on the participants’ career choices are significant and noteworthy. Most of the 
participants of this study reported that their peers’ influence on their subject choice selection 
experiences at the end of their Grade 9 year of schooling was beneficial for them in 
determining their career choices for the future.  
It is apparent that familial and other secondary influences on the participants’ subject choice 
selection processes at the end of their senior phase of schooling are notable. According to 
most of the participants, the role of familial and other relevant secondary influences on their 
subject choice selection experiences were perceived as hindrances for them in determining 
their individually preferred career choices. The participants in this study appeared to have 
found parental and teacher involvement in the compulsory subject choice selection process 
as an obstacle to successfully executing their future career planning. Although the support 
received from familial and other secondary influences does not appear to benefit the majority 
of the participants, it is important to note the satisfaction mentioned regarding their peers’ 
influence on their subject choices.  
According to a significant number of the participants, the subject bands selected by them 
had a significant impact on the course options available to them in the pursuit of their HETCs. 
Despite their school’s subject choice requirements, a significant number of the participants 
in this study expressed that they would have preferred to have picked a different school 
subject or a band of subjects if they were not required to adhere to the subject band options 
offered by their school. Evidence gathered about the participants’ satisfaction with their 
subject choices during the compulsory subject choice selection process suggests that out 
of the four participants of this study, only one participant, namely P4, reported her 
dissatisfaction with the Physical Sciences subject. 
According to the participants’ intentions and attitudes towards pursuing their desired 
careers, it is evident that the participants as FET phase learners do indeed have career 
aspirations that played a key role in their subject choices. 
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4.5 IMPLICATIONS 
This research has identified the significance of the effects of peer influence on the 
participants’ career choices as significant and noteworthy. Furthermore, evidence suggests 
that familial and other secondary influences on the participants’ subject choice selection 
processes at the end of their senior phase of schooling are encountered. Furthermore, the 
subject bands selected by the participants of this study have further reported to have had a 
significant impact on the course options available to them in the pursuit of their HETCs.  
Learners therefore require a multi-dimensional approach to careers education and guidance 
which encompasses all of their life situations and experiences, beliefs, values, interests, 
family and social circumstances and maturity or readiness to engage. Each learner should 
therefore be treated as an individual expert of his/her own life-long career development 
through independent participation and ownership suggestive of a process with an initial step 
of exploring the learner’s career aspirations and needs from career education and guidance.  
Such implications however appear to go well beyond appropriate career guidance and 
school staff. In response to such apparent implications, portfolio systems need to be 
allocated within the curriculum time frame for supported reflection, on a group and 
(preferably) individual basis. Programmes such as work experience opportunities and/or job 
shadowing, that require learners to learn within their communities, need appropriate 
insurance and adequate measures among enterprises and schools in order to ensure 
sufficient placements with assured quality for context-based career education and guidance.  
According to the Organisation for Economic Co-operation and Development (OECD) (2004), 
the involvement of teachers in career guidance programmes has considerable implications 
both for initial teacher education and training and for ongoing staff development if 
programmes are to be implemented with high quality standards. 
The whole-school approaches described above have considerable implications for the role 
of career guidance specialists within schools of which they need to be viewed as specialised 
consultants and direct service providers. This has significant implications for their training, 
which should comprise of curriculum, consultancy and community liaison skills. 
Whole-school approaches also have implications for school management. According to the 
Organisation for Economic Co-operation and Development (OECD) (2004), the 
contributions of career guidance specialists, teachers and of community resources need to 
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be integrated into a coherent school-based programme. This suggests for the required 
attention from the senior management bodies of the school for systematic planning.  
Family involvement is an important part of the decision-making process so schools may 
need to educate and involve parents far more in the career education and guidance process 
within a coherent school-based programme in the future to ensure good outcomes for 
learners.  
This calls for a new approach to career education and guidance which moves away from 
the linear career models in counselling, and towards an individual approach involving 
learners in a narrative approach of career education and guidance in turn equipping learners 
with the knowledge to manage their own careers, understand the current trends of the world 
of work and to become resilient change managers of their life-long career development. 
The challenge is therefore to find a middle ground which allows for the consultation and 
empowerment of learners to make informed choices for their future careers as individuals, 
whilst also supporting careers advisors, to reflect on the processes and influences affecting 
adolescent learners and to keep abreast with latest research and emerging career 
counselling trends when they are constrained by time, policy and confines brought on by 
learning contexts. 
4.6 STRENGTHS AND CONTRIBUTIONS OF THIS RESEARCH 
I am of the opinion that one of the strengths of this study is its potential to guide further 
research. The information in this study can be used to broaden the research by focusing on 
a larger FET phase learner population challenged by subject choice uncertainties in the 
pursuit of entering into future careers within the South African context. Furthermore, this 
research can be used to inform readers, relevant stakeholders and policy makers of 
learners’ relational networks in their career choice decision-making rather than primarily 
focusing on abstract models of individual career decision-making.  
I intend to use the findings of this research by becoming actively involved in the 
strengthening of and advocating for peer-based career guidance and counselling practices 
in addressing learners’ career choice uncertainties. I believe that this initial step of my active 
involvement will further strengthen my relationship with the school in which I will complete 
my internship and will aid in the implementation of peership-based career guidance and 
counselling interventions at the school.  
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This study responds to a gap in research and contributes to the scarcity of literature on the 
effects of peer influence on senior phase learners’ subject choices paramount for reassuring 
their future vocations as they enter into the FET phase of their schooling careers. 
Furthermore, this study attempts to reveal the direct influence by peer groups on senior 
phase learners’ subject choices within the learning context that has not yet been 
acknowledged and integrated for subject choice decision-making at Grade 9 level proposed 
by the National DBE. Much needed work therefore needs to be done in this regard. The 
findings of this research can be used to inform future peership-based career guidance and 
counselling practices.  
As mentioned in the discussion of the research limitations to the cultural and social 
differences between myself as the researcher and the participants, I was aware of the 
participants’ context prior to conducting this research. My reciprocal relationship with both 
participants and school meant that I had a vested interest in the research and strongly 
believed in the significance and worth that this research would bring about for future 
interventions. This means that I approached this research with well-established knowledge 
of the participants and their context, enabling them to interact confidently with me as the 
researcher and vice versa. I trust that this positively influenced the depth of the data obtained 
from this research.  
Lastly, the variety of data collection methods (data sets) applied can also be regarded as a 
strength of this research. The various data collection methods (data sets) allowed for an in-
depth exploration of the data and for its triangulation to take place. The application of 
triangulation to the methods of data collection and data analysis is known to establish 
credibility and determine potential discrepancies in the findings of this study (Creswell et al., 
2010). Analysis of data therefore showed that there were indeed correlations between the 
data sets.  
4.7 RECOMMENDATIONS BASED ON THE FINDINGS OF THIS RESEARCH 
Based on the findings of this research, I make a number of recommendations. However, it 
must be noted that this is by no means an exhaustive list. The following recommendations 
are aimed at assisting and supporting senior phase learners heading towards their FET 
phase of schooling in their relational networks of making informed career choices.  
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4.7.1 Influence by Peers 
The first main theme of this research, that of influence by peers, is proof that peers’ influence 
on FET learners’ subject choices during their senior phase of schooling is evident and 
advantageous for them in determining their individually preferred career choices for the 
future. Based on this, I would recommend that peership in subject choice is acknowledged 
and integrated apart from the required parental and teacher roles in subject choice 
encouraged by the DBE for reassuring career choices by Grade 9 learners.  
Teachers, career counsellors, parents and caregivers should look into peer group pressure 
as an important determinant of career choice by senior phase learners. They need to mentor 
learners by providing regular advice and enlightening them about peer influences that may 
affect their attention towards their potential professions of choice. 
I also suggest that teachers, career counsellors, parents and caregivers familiarise 
themselves with the type of friends learners keep within their microsystems by getting to 
know the career interests of learners’ peers during this restricted period of time where a set 
of activities, such as orienting, planning and subject choice decision-making, is needed for 
choices and decisions regarding education and work (van Tuijl & van der Molen, 2016). 
Information regarding peer influences that may affect learners’ attention towards potential 
professions should be readily available to senior phase learners during career guidance, 
career guidance websites and on-site school settings. Such accessibility to information 
regarding peer influences that may affect learners’ decisions on their desired career choices 
is likely to bring about broader conceptualisation of personally-informed career decision-
making by learners themselves. 
Finally, I recommend that the role of peership in the compulsory subject choice selection 
processes at schools is acknowledged and integrated within the Life Orientation curriculum 
when learners are exposed to topics related to subjects, career fields and study choices, 
decision-making skills, diversity of jobs, opportunities within career fields, and trends and 
demands in the job market.  
4.7.2 Influence by Significant Others 
A recommendation in relation to parental and teacher involvement in learners’ compulsory 
subject choice selections is for parents, caregivers and teachers to expose learners to the 
realities of their desired career fields (Akhurst & Mkhize, 2006). For example, a learner that 
desires to become a lawyer should be taken to a law court and should observe experts in 
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the field. This will prepare the learner to be fully informed about the field he/she intends to 
choose. After informative exposure(s) to career field(s) of choice, parents and caregivers 
should take their children for guided career counselling about the profession(s) they would 
like to choose. Alternatively, teachers should recommend career counselling to learners who 
have been informatively exposed to the reality of available career fields and further 
educational requirements of the career fields of their choice.  
Although the DBE acknowledges that the parental role is essential for making appropriate 
subject choices at the Grade 9 level, I further recommend that parents and teachers should 
mentor learners by providing regular advice and enlightenment about peer influences that 
may affect their attention on a profession during the period of orienting, planning and subject 
choice decision-making needed regarding education and work.  
Despite the aforementioned parental and caregiver responsibilities that can be useful and 
applicable among parents that are educated and enlightened, parents who are not in this 
category may not necessarily see it as such. However, I do believe that it is the responsibility 
of parents and caregivers to influence their children’s perceptions about lifelong careerhood 
by encouraging them to believe in themselves and their abilities. This is in line with ensuring 
self-reliance or a sense of independence when it comes to independent career decision-
making.  
4.7.3 Choice of School Subjects 
The third main theme of this study entitled, “Choice of school subjects” as well as its 
associated sub-theme outlining the significance of the chosen subject combinations by the 
participants of this study. According to most of the participants, the subject bands selected 
by them have a significant impact on the course options available to the them in the pursuit 
of their HETCs. Despite their school’s subject choice requirements, the majority of the 
participants in this study expressed that they would have preferred to have picked a different 
school subject or a band of subjects if they were not required to adhere to the subject band 
options offered by their school.  
This theme is relevant in showing just how subject bands impact the options available to the 
participants in working towards their higher education and training aspirations. It also shows 
that the compulsory subject choice selection requirements are restrictive and may affect the 
participants’ envisioned career paths.  
Based on this, I would recommend that senior phase learners should avoid choosing school 
subjects for their FET phase of schooling based on subject teacher preferences, quantity of 
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classwork and homework according to the requirements of each school subject and peer 
preferences for particular school subjects. 
I further recommend that senior phase learners who are unsure of their career directions 
consult a guidance counsellor about the profession(s) they would like to choose. Having 
peer group sessions with a career guidance counsellor to assist with thinking through the 
decisions learners need to make individually and have the opportunity to have one-to-one 
sessions with career guidance counsellors in which parents and caregivers can be present 
is strongly recommended.  
I also advise that there should be a choice of subject combinations that will leave senior 
phase learners with options and room to manoeuvre especially for those learners who are 
unsure of their desired career destinations. During orienting, planning and subject choice 
decision-making regarding education and work, I also suggest that learners become aware 
of the subjects they would feel most comfortable with. In light of this, I advise learners to 
conduct research and find out how their favourite subjects manifest in the working world, 
since they may be relevant to a field that they themselves are not yet aware of. 
Finally, providing support and understanding for learners who are in this phase of decision-
making calls for urgent attention through school planning and policy based on the majority 
of the participants’ reported difficulties with limited subject offerings, and short timeframes 
available to make decisions, despite the impact of such constraints appearing to have 
lessened over time (Yamin-Ali, 2014).  
4.7.4 Career Aspirations 
The fourth and final theme entitled “Career aspirations” proves that the participants as FET 
phase learners do indeed have career aspirations which demonstrate their personal goals 
and intentions in the pursuit of considering possible careers they would like to embark on in 
the future. 
Based on this, I would recommend that apart from the Life Orientation subject in isolation, 
regular career guidance interventions be introduced for senior and FET phase learners 
throughout their final years of high school. Such interventions would include repeated 
exposure to talks by professionals in various career fields and visits from South African 
universities, companies and organisations who could communicate essential information 
regarding career fields and their corresponding school subjects to learners.  
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I recommend that more school-based personnel should be appointed to assist with career 
guidance and counselling of senior phase and FET phase learners during the orienting, 
planning and subject choice decision-making. The suggested increase of trained teachers, 
counsellors and educational psychologists within learners’ learning environment would, in 
my opinion, be valuable in solidifying Grade 9 learners’ career aspirations and shaping these 
into solid career goals. Furthermore, the increase in trained school-based personnel would 
be able to assist senior phase and FET phase learners with potential barriers to the fulfilment 
of their career aspirations and therefore, career guidance and counselling would assist 
learners to further explore potential barriers and hindrances to their career goals as well as 
ways in which they can overcome these.  
4.8 RECOMMENDATIONS FOR FUTURE RESEARCH 
This research lays the foundation for further research related to the effects of peer influence 
on senior phase learners’ subject choices as they enter into the FET phase of their schooling 
careers. For a start, research with a larger sample of both female and male FET phase 
learners could be conducted, and could include learners from different types of schools 
including government-based schools and informal settlement schools. This suggests that a 
comparative study of effects of peer influence on senior phase learners’ subject choices 
from different school contexts should be undertaken. Taking such diversity into account 
would support such research to gain a holistic picture of the South African reality.  
In line with the idea of recommending parents, caregivers and teachers as significant others 
in providing regular advice and enlightenment about peer influences on the compulsory 
subject choices is the recommendation for further research that would explore the effects of 
parental, caregiver and teacher influence on FET phase learners’ subject choice selections. 
Furthermore, a comparative study may prove insightful into how parents, caregivers and 
teachers impact FET phase learners’ career choices differently from that of their peers.  
If the recommended career guidance interventions mentioned in 4.6.4 were to be 
implemented at different types of schools such as government-based schools and informal 
settlement schools, a study exploring FET phase learners’ experiences of the career 
guidance interventions would prove useful to understanding their value and making the 
necessary changes to enhance and solidify their effects.  
Lastly, a recommendation is suggested for a follow-up of this research which is longitudinal 
in its manner. It would be interesting to track the participants in this study over the next two 
years to see if what they aspired to become as per the findings of this research has any 
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bearing on their career development and whether these aspirations (as revealed by the 
participants under Theme 4: Career аspirations) are predictors of long-term career goals. In 
a study like this, it would be interesting to note what has enabled the participants to achieve 
their career goals or what may have stood in their way.  
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17 Taurus Road 
Sundowner  
Randburg 
2161 
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CHANGE OF TITLE FOR APPROVAL – MS A MEHMEDOVA (201003701)      
 
Dear Ms A Mehmedova 
 
You first registered for the qualification MEd in Education (M5EPYQ) in 2017 as a full-time 
student. Your request for a change of title served for notification at the Faculty Higher 
Degrees Committee on the 17th of September 2018. The committee recommended that the 
supervisor review the title again. Prof E Henning could provide guidance on this change 
should the supervisor require clarity. The section on ‘The effects of’ was questioned. 
  
Previous title: Exploring the effects of Peer group influences on grade nine learners’ career 
choices 
New proposed title: The effects of peer group influence on further education and training 
(FET) phase learners’ career choices 
 
Supervisor: Dr T Diale 
 
Should you require additional information, please do not hesitate to contact me. 
 
Regards 
 
Ms B Tshidumo 
Faculty Officer: Higher Degrees 
belindat@uj.ac.za  
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143 Park Street,                    
Belgravia,                             
Johannesburg,                     
South Africa,                        
2043 
 
 
The School Principal and Management Committee  
 
Dear Mr Howarth and Management Committee,  
 
REQUEST TO CARRY OUT RESEARCH AT DOMINICAN CONVENT SCHOOL  
 
This letter serves to request permission to conduct research on peer group influence on Further Education and 
Training (FET) phase learners’ career choices during their senior phase of schooling at Dominican Convent 
School. As you are aware, I am currently completing my Masters degree in Educational Psychology at the 
University of Johannesburg. I am at the beginning stages of my minor dissertation which seeks to explore the 
effects of peer group influence on Further Education and Training (FET) phase learners’ career choices during 
their senior phase of schooling. There is a need for research in the area of career exploration by senior phase 
learners where school subjects may be potentially chosen due to uninformed reasons essential for future 
mapping based on peer influence and pressure. It is hoped that from research of this kind, relevant career 
counselling interventions can be put in place at a senior phase level of schooling to assist learners in fulfilling 
their career goals as they enter into Further Education and Training (FET) level of schooling and pursue Higher 
Education and Training (HET) opportunities in the pursuit of successful career goals.  
I would like to ask for your permission to carry out my research project with some of the Grade 10 learners at 
Dominican Convent School. Participation in the research will require face-to-face meetings in the afternoons 
(so as not to disrupt class time), individual interviews in which learners will be asked about their subject choices 
in their senior phases of schooling using individual questionnaires, and completion of individual creative career 
collages that will be shared among the participants during a focus group interview.  
The highest possible ethical standards will be adhered to throughout the entire research process, including 
informed parental consent, informed participant assent, anonymity, no-harm to participants and integrity in 
terms of the collection and analysis of data and the reporting of the research findings.  
I look forward to hearing from you in this regard. Please do not hesitate to contact me on 072 604 8048 or my 
research supervisor, Dr B. M. Diale, 011 559 2673 / 5242 to discuss this request further.  
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Ms. Aygul Mehmedova 
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                                               LETTER AND CONSENT FORM TO PARENTS  
PERMISSION FOR LEARNER PARTICIPATION IN THE RESEARCH PROJECT ENTITLED: ‘THE EFFECTS 
OF PEER GROUP INFLUENCE ON FURTHER EDUCATION AND TRAINING (FET) PHASE LEARNERS' 
CAREER CHOICES  
Dear Parents/Caregivers,  
I, Aygul Mehmedova, am conducting a study on the effects of peer group influence on Grade 10 Further 
Education and Training (FET) phase learners’ career choices at Dominican Convent School. Career choice 
involves the process of learners choosing career paths which can involve choices regarding school subjects 
in their Grade 9 academic year and further education and training options for a given career. I would like to 
invite your child                                                                                     to take part in this research study.  
The benefits of your child taking part in this interesting research project include: 
✓ Taking an active role in his/her own reflection of his/her career choice journey so far; 
✓ Taking part in doing something interesting that would bring about relevant information on subject 
choice decision making and career choice planning; 
✓ To have the opportunity to explore his/her current career choice journey and how it was influenced 
by his/her peers;  
✓ To interact with fellow peers and share his/her own views on how peers have influenced their subject 
choice and career choice decision making.  
I have spoken to your child about the study and have asked him/her to sign a letter with you to say if he/she 
would/would not like to take part.  
Please could you read the letter that is attached and tick the blocks that I have circled. Please also fill in your 
details on the letter provided.  
I will be collecting data during the assembly periods which will not disrupt classroom times. 
I look forward to hearing from you in this regard. Please do not hesitate to contact me on 072 604 8048 or my 
research supervisor, Dr B. M. Diale, 011 559 2673 / 5242 to discuss this request further.  
Thank you kindly. 
Ms. Aygul Mehmedova 
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REPLY SLIP 
PLEASE RETURN THIS REPLY SLIP AND THE LETTER TO MS AYGUL MEHMEDOVA AT 
DOMINICAN CONVENT SCHOOL BY:  
DATE:  
 
I                                                                                    (your name) have read the letters and give permission for 
my child                                                                                 (your child’s name) to take part in this research 
study. I understand that my child will need to participate in this research study on the following dates and 
times:                                                                  and                                                                 . 
 
Signed:  
Date:  
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APPENDIX C2: PARTICIPANT ASSENT FORM 
(This was given to the participants after informed consent and permission from the parents and school 
principal was obtained and after my initial meeting with the participants to explain the research.) 
 
 
 
                                                          PARTICIPANT ASSENT FORM 
 
I  (NAME) have voluntarily agreed to take part 
in the research study conducted by Ms. Aygul Mehmedova on the effects of peer group influence on Further 
Education and Training (FET) phase learners’ career choices. Ms. Aygul Mehmedova has explained the 
research project to me and I have asked any questions that I might have. I understand what I will be required 
to do, should I take part in the study. I understand that the information will be kept confidential and that my 
name will not be used in the study.  
 
Signed: 
Grade:  
Date:  
Place:   
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APPENDIX D1: DATA COLLECTION SESSION 1 
EXAMPLE OF OUTLINE OF QUESTIONS OF INDIVIDUAL SEMI-STRUCTURED 
INTERVIEWS  
THE EFFECTS OF PEER GROUP INFLUENCE ON FURTHER EDUCATION AND 
TRAINING (FET) PHASE LEARNERS' CAREER CHOICES 
Name of participant (interviewee): Date of interview:  
Name of interviewer: Time of interview: 
Place of interview:  
 
 1st session: (30 minutes – 45 minutes)  
 
 
 
 
 
 
 
 
 
 
 
 
 
  
Introduction (5 minutes) 
Thank you for agreeing to meet with me. I’m Ms Aygul Mehmedova from the University of Johannesburg. 
I will be speaking to each of you individually in order to get various impressions of your subject choice 
experiences in your Grade 9 year. As a student psychologist, I would like to talk with you about how your peers 
or friends have or are currently influencing your career choices. What we learn from this discussion today will 
hopefully help us take a deeper look at your career journey so far. 
I will treat your answers as confidential (private). I will not include your name or any other information that could 
identify you in any other reports I write. 
Do you have any questions about the study? 
Subject choice and peer influence (30 minutes) 
1. To begin, what subjects are you currently doing? 
 
2. Can you please explain to me the process you followed in choosing your current subjects. 
(Probe: Tell me about the people who were involved in selecting your subjects.) 
(Probe: Why were these people involved in your subject choice selection process?) 
 
3. What role did your peers play during your subject choice process? 
 
4. Are there any subjects you would have wanted to choose? If so, which subjects are those? What 
stopped you from choosing them? 
 
5. Are there subjects you are currently doing that you did not want? If so, who/ what influenced you to 
take them? 
 
6. What are your future career aspirations/ dreams? What would you want to do after matric? What is 
your dream job or workspace? 
Those were all of the questions that I needed to ask. 
Do you have any final thoughts about the topic that you would like to share? 
Thank you. 
End of interview 
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APPENDIX D2: DATA COLLECTION SESSION 2 
INDIVIDUALLY CRAFTED COLLAGES IN A GROUP SETTING OUTLINE 
THE EFFECTS OF PEER GROUP INFLUENCE ON FURTHER EDUCATION AND 
TRAINING (FET) PHASE LEARNERS' CAREER CHOICES 
   
Name of interviewer: Date of interview:  
Place of interview: Time of interview: 
   
2nd session: (45 minutes – 1 hour)  
Introduction and instructions (5 minutes) 
Thank you for agreeing to meet with me for our 2nd session.  
Today, you will be making your own personal collages. A collage is a technique of an art production which is mostly used 
in visual arts. A collage is made from a collection of magazine and newspaper clippings, ribbons, paint, bits of coloured or 
handmade papers, portions of other artwork or texts, photographs and other found objects that are glued to a piece of 
paper or canvas in order to create a new whole. 
What we learn from your collages today will hopefully help us take a deeper look at your career journey so far.  
Each of you will be creating your own A3 collage of anything that has influenced you in choosing your Grade 10 subjects. 
This can include things, people, processes and interests that have influenced your subject choice selection process.  
You are welcome to use the magazine and newspaper clippings, ribbons, paint, bits of coloured or handmade papers, 
portions of other artwork or texts which you have brought, photographs and other material available here.  
(Probing question: “I wonder what pictures depict the influence of your friends?”)  
Thank you. 
End of session 
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APPENDIX D3: DATA COLLECTION SESSION 3 
FOCUS GROUP INTERVIEW OUTLINE 
THE EFFECTS OF PEER GROUP INFLUENCE ON FURTHER EDUCATION AND 
TRAINING (FET) PHASE LEARNERS' CAREER CHOICES 
   
Name of interviewer: Date of interview:  
Place of interview: Time of interview: 
 
3nd session: (45 minutes – 1 hour)  
Introduction and instructions (5 minutes) 
Thank you for agreeing to meet with me for our final session.  
Today, we will be discussing your collages collectively by sharing your meanings behind your collages with each other.  
Do you have any questions before we begin? 
Group discussion (45 minutes – 1 hour) 
Now, let’s discuss your impressions of your peers’ role in choosing your Grade 10 subjects by looking at the parts of your 
collages as well as the main ideas behind your collages. 
Who would like to begin by sharing the meaning behind their collage?  
1. Please tell us about your collage. 
(Probing question: What words/pictures would you like to use to describe the role of your peers in choosing your subjects?) 
 
(Probing question: What do you like in his/her collage and why?”)  
 
Thank you for sharing the meanings behind your collages. I hope that this discussion has hopefully helped each of you to 
take a deeper look at your career journeys so far.  
Thank you. 
End of session 
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APPENDIX E1: DATA ANALYSIS 
EXAMPLE OF THE FOCUS GROUP INTERVIEW TRANSCRIPTION SHOWING ANALYSIS OF DATA – ALL PARTICIPANTS  
Possible themes 
(Colour) Coding in 
individual extract 
P1  P2 P3 P4 
(S3) THEME 1: 
INFLUENCE BY 
PEERS  
 
Reference: peers 
(friends or peers – 
“them”, “they”, “we”) 
 
Over here I have a picture of a 
bunch of people with…, yeah, 
with the robots standing so… 
yeah. The thing, I-I chose this 
picture because, you know, it’s a 
group of people working together 
on building something and… 
which had, which shows the 
influence my friends had on me, 
because ahh… I-I do wanna 
work with them in… building you 
know, their future what not. 
And over here I have a thingy. It’s 
writ- ah, “What do we want,. 
..what do WE want to do?”, and 
that’s all of our friends thinkings 
over here. It’s... It’s yeah. It-it 
shows that you know, it was 
more, it was a group thingy, 
…like we-we-we, we all had 
influences on each other and 
yeah, in our choices of subjects. 
So are there any other ideas or 
something that, maybe you’ve 
thought about but you haven’t 
put in your collages?. .. That you 
want to share.. . Maybe a picture, 
or maybe a symbol or even a 
thought or saying that…you… 
still wanted to add to your 
collage? 
… I think, uhmm… that picture 
with the friends, [Hm-hm.] uhm, I 
should have added that… like in 
terms of… coz then, even in my 
uhm.. in my journey of choosing 
my subjects, I was, I was very 
narrow-minded. 
Okay. All right. Thubelihle, what, 
what, uhm… I know you 
mentioned that you would have 
maybe would liked to have 
added the…, a similar picture to 
hers, in terms of the support by 
the friends. So if you had to add 
a picture as such, what kind of 
picture do you… have in mind? 
[Uhm… - Male Learner (P2)] 
What type of a picture would you 
have added to represent the 
support by friends? 
Uhmm… maybe at least I would 
like… maybe like the open 
discussion between friends, 
and… yeah, with books in front of 
 
And then I have… uhm… a few 
elements here and there, uhm, 
some students uhm… having a 
talk together [Hm-hm.] a bit of the 
discussions that we have as 
friends that influence us uhm…, 
choosing our subjects, and a 
picture of “My friends matter,” 
“Faith or fear,” and “Subject 
choice is my choice”. Yeah. 
They matter because parents 
feel like your friends will not 
influence you in the right path, so 
what I’m trying to emphasise is 
your friends know you better than 
your parents at most times and it 
is uhm… sometimes important 
for us to actually put into 
consideration that our friends do 
matter and they could have some 
sort of influence on what we do. 
 
 
the first one [Hm-hm.] is a group 
of friends together, [Hm-hm.] and 
I feel like… that puts a lot of 
pressure on someone because 
if... you and… because obviously 
you and your friends want to be 
together, right, so then… puts a 
lot of pressure, because you like, 
if your friends are doing different 
subjects then you won’t be with 
them so I think that’s why kids 
choose the subjects that their 
friends choose, not because they 
like the subjects. 
and then your friends are, 
‘please’, ‘come on’, ‘go on’, ‘do it’ 
and your friends are encouraging 
you to do it. [Hm-hm. - Male 
Learner (P1)] [While you are 
actually feeling like that.] 
…Yeah, like it’s overwhelming. 
120 
them or them… idolising 
something or imagining the 
future. 
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APPENDIX E2: DATA ANALYSIS 
THEME 3 SUB-THEME 3.1 – ALL PARTICIPANTS 
THEME (Colour) Coding in 
individual extract 
P1 P2 P3 P4 
(S1) THEME 3: CHOICE OF 
SCHOOL SUBJECTS 
QUESTION 1: 
To begin, what subjects are you 
currently doing? 
Reference: school subjects (e.g. 
Physics, Life Science, Information 
Technology, Geography, History, 
Business, Accounting, English, 
Afrikaans, Religious Education, 
Life Orientation, etc. – “Geo”, 
“Pure Math”) 
• “Uhmm…thing…I have…, 
what do you call it…? 
Physics, Life Science and 
Information Technology.” 
 
• “Uhm…, I’m taking Geo, 
History and… Business.” 
 
• “I am currently doing 
Business Studies, 
Accounting and Geography.” 
 
• “I’m doing Physical Science, 
History, Geography, Pure 
Math, English, Afrikaans, 
Religious Education, Life 
Orientation.” 
 
(S2) P1 Actually I would do 
Accounting if there 
wasn’t you know this 
bands thingy. 
P4 It’s the last subject that I 
would do. 
 
P2 I do business studies, 
geo and history. 
 
P3 I am a business person, 
so honestly I love 
business, so I chose 
business because, 
well,. .. I am already in 
business. 
P3 I am in the process. .. 
[P4: Of making her own 
nail polish.] Yes, I am a 
nail technician. 
 
P4 I am taking history, 
geography and physical 
science. 
P4 I was going to do visual 
arts and dramatic arts 
instead of geo and 
history, but I really like 
arts. 
P4 I don’t know what 
happened [P1: You 
choose what?] I chose 
geo and history. If I 
could I would do visual 
arts, geography and 
physical science [Uh-
hmm] It is because of 
the bands. 
P1 What do you want with 
physics? 
P4 It is because I did not 
know what I wanted to 
do. So just to be safe, so 
I can have a better [P1: 
Career]. Yeah, yeah, I 
do physics. 
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(S3) 
 
   
 
And then, here, this boy, [Hm-hm. 
- Male Learner (P1)] says, “I just 
got my report and my Physics 
mark is dreadful. What will my 
parents say?” And this one here, 
this, this is me, {pointing to the 
middle right picture} when I wrote 
Physics [Interviewer laughs]. It’s 
stressful… 
(S1) Sub-theme:  
Satisfaction of chosen school 
subjects 
QUESTION 5: 
Are there subjects you are 
currently doing that you did not 
want? If so, who/ what influenced 
you to take them? 
Reference: satisfaction of 
school subjects (e.g. – “No, I’m, 
I am currently satisfied with what I 
am doing.”, “I agree with them.”) 
 
 
• “Hmm… Nah. No, I’m, I am 
currently satisfied with what I 
am doing.” 
• “Yes there were three or four 
friends, but like, uhm… the 
thing is with, ugh… yeah, I did 
talk to obviously my, my 
family mainly my brother and 
my mother about that and 
that really they are okay with 
whatever I pick as long as I… 
want to do it and that yeah, I 
will work, I will do the work 
required to be successful in 
the… in what I am doing.” 
 
• “Uhmm… I feel like all the 
subjects I’m doing I am very 
like grateful for and… I don’t 
really mind doing them, so... 
[Okay.] I agree with them.” 
• “Uhmm… I’d say, majorly, 
uhmm… would be… my 
uncle, because like he’s…, 
he’s… much of an inspiration 
to me, so…, it’s even like 
getting that type of advice 
from him was very like hard - 
helpful, and… I saw that… 
maybe these choices might 
somewhat help me like in 
ahh… regarding that the step 
I need for my future.” 
 
• “Uh-hmm… Accounting. 
[Accounting.] Accounting I 
struggled last year with my… 
Accounting; did not 
understand it and I felt…, “I 
don’t wanna do this subject,” 
but… because of the bands, I 
had to do Accounting and I 
feel like now, because I’m 
focusing on my core subjects; 
Accounting is part of them, I 
can do better, and I could 
focus more on it.” 
• “Mmy… parents, {laughs} if I 
should say and… the school, 
[and the school] because of 
the… process of bands and… 
all that. If it wasn’t for the 
bands…, I… wouldn’t have 
chosen Accounting 
[Accounting], but when I did 
my research and what I 
wanna do in the future, I 
needed Accounting, even for 
my first year in… university 
[university] I’m gonna need 
my Accounting, so… I 
thought, “well, why not.” 
• “Yes, Physical Sciences. I 
really don’t like it, I really 
don’t. Well I like chemistry, 
but then the other part, no. I 
had to do it, because… I do 
not know what career I want 
to pursue, so just to be safe, I 
took Physical Science 
because then I’d have a 
broad… like… I’ll have a lot of 
options.” 
• “… Well, because in a lot of 
uhm… careers you need 
physical science. Ya.” 
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(S2) P1 Actually I would do 
Accounting if there 
wasn’t you know this 
bands thingy. 
 
  P4 I was going to do visual 
arts and dramatic arts 
instead of geo and 
history, but I really like 
arts. 
P4 I don’t know what 
happened [P1: You 
choose what?] I chose 
geo and history. If I 
could I would do visual 
arts, geography and 
physical science [Uh-
hmm] It is because of 
the bands. 
 
(S3)      
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APPENDIX F1: EXAMPLE OF THE SCHOOL SUBJECT CHOICE FORM COMPLETED 
BY EACH OF THE PARTICIPANTS 
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